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FOREWORD

f Lucy Sprague Mltchell, educator, founder of. Bank Street
College, and author of children's books, began her: career in

' education 1n 1903 when President BenJamln Ide Wheeler 1nv1ted

her to - come to the Unlver51ty of California.. After ‘several
years of apprentlceshlp as a reader in the departments of |
economics and Engl1sh, and as an 1nstructor in English, the
presldent app01nted her dean of women and assistant professor
‘VOf English in 1906. At that time there was only one other
woman on the faculty -~ Jessica Peixotto, lecturer in 5001ology
-- and a cautious faculty had suggested that perhaps the new
position should bear the title "warden of women."

At first glance the new dean woculd appear to meet few of
the requirements of a post which called for administrative
skills and those personal qualities generally associated with
"motherliness," The then-Miss Sprague was just twenty-eight
years old, had graduated from Radcliffe'with_honors in 1900,
and had done some graduate work there. Her pictures reveal a
beautiful young lady, demure and unsophisticated, with steadfast
' eyes, wno appeared even younger than her years.

Perhaps.it'was this very absence of experience and training
which prevented the inhibition of her creative imagination and-
resourcefulness and allowed her to depart from the traditional
role of dean of women. Although routine problems of housing
and counseling demanded much of her time, there were also poetry
reading sessions held at her home on Ridge Road, the pageants
written and produced by the co-eds, and the studies of the

communlty ‘at first hand -- its industries, hospltals, and welfare :
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institutions. Though she herself had had llttle formal schoollng
prior to her matrlculatlon in Radcliffe College, she was an.
"educated" woman who felt from the first the 1mportance of
prov1d1ng for her’ charges experlences that were both enrlchlng

to themselves and relevant to soclety.-

Born to wealth and p051t10n in Chicago, where her father was

partner in the firm of SpragueeWarner.Company, wholesale grocers, -

she had always had access to the best in literature, art, and
.musio, and included among'her intimate friends such educators-as
Alice Freeman Palmer and Geofge;Herbert Palmer, Thorstein Veblen,
John Dewey, Adolph Miller (her brother-in-law), and of course

the Benjamin Ide Wheelers.

Although her work as dean was challenglng, by 1912 Lucy
Sprague knew that her paramount interest lay in worklng with
children. Her decision to leave the University coincided with
her acceptance of a long-standing prcposal of marriage from -
Wesley Clair Mitchell, professor of political economy at the
University, who had decided his profession could best be pursued
in New York City, the hub of business activity in the United
States. After a honeymoon in Europe, the two settled in New York
where Dr. Mitchell (Robin, she always called him) was to
distinguish himself as a professor of economics at Columbia
UniVersity, founder of the National Bureau of Economic Research,
and writer on monetary policies and business cycles, and Mrs.
Mitchell immediately began her search for information and’
experiences that were to lead to the formation of Bank Street
College.

In Two_Lives (Simon & Schuster, 1953) Mrs. Mitchell relates

the story of their life tOgether. It is a moving story, well
told, and this series of interviews was planned to repeat only

such portions of thegbook'as'were’needed'to eStablish»continuity.,'
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The early years in New York were crowded with the roﬁtine tasks
required by a complex household which'grew‘to include four
children. ‘However, the busy mother found the time -- and more .
astonishingly, the energy -- tdipUrsue her "visidn"»df working
with children in a setting which would encourage the development
of the whole child. She came to know the older pioneers in
experimental education, among them Harriet Johnson, Elizabeth
‘Irwin, and Caroline Pratt, and from this association, aided by -
 a generous gift from her cousin Elizabeth Sprague Coolidge;
grew the Bureau of Educational,Experiments established in 1916.
Later tois was to become the Bank Street School, and still later
" the Bank Street College of Education. Ever éncouraged and
helped by her husband and a devoted core of associates, this
-institution was to be the center of her work from 1916 to

retirement., -

These interviewswith Mrs. Mitchell were undertaken at the
suggestion of Professor Walton E. Bean of the department of
history as part of a series documenting the early history of
the University of California. Mré. Mitchell, who had retired
to Palo Alto, had just been awarded an honorary degree and a

. new women's re51dence hall had been named in her honor.

The sessions, running over a period of several months in
the winter and spring of 1960, were recorded in Mrs. Mitchell's
inviting whi te cottage at 660 Klngston Avenue, Palo Alto,
California. .The modest house was set in a lovely garden
dominated by:a majestic live oak. Windows on three sides
prompted each visit 'to open with references to the unfolding
aof sprlng -- first the daffodlls, next the azaleas, and then

 the nesting birds. Pictures acquired in the early years of.
':iheif'marriage, interesting obJectsvof art, books,}furnlture
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‘made by her husband, and the organized clutter that 00metef;om
;iwrltlnv and reading reflected Mrs. Mitchell's fuil life. The
colored paisley dress which she often wore, the bright crocheted‘
"edging on her more sombre costumes, her distlnctlve Egyptlan
brooch, and the bright band of ribbon worn in her hair showed
her love of colnr. Her alert mind seldom grOped for name or
vdate, and her penetratlng observations on current problems of
politics or education indicated an active interest in all about
her. Now, at eighty-three, she said she at last felt free to
spend her time as she liked, a grateful relief from the lifelong
pressure of her Puritan background which dictated: that all
activity must be useful. Now she could write poetry “just for
the joy of writing, and her poems clearly reflect her deep love
of nature and humanity and her delight in the English language.

The transcriptibns of the interviews were first edited by
the interviewer, then corrected and edited by Mrs. Mitchell,
who donated photographs and a bibliogfaphy of her writings to
accompany tre manuscript. When an introduction to this
manuscript was considered it was felt that only those closely
associated with Bank Street College and Mrs. Mitchell could
adequately define her role in education. It was after a visit
in 1961 with Barbara Biber, Irma Simonton Black, and Charlotte
Winson at Bank Street College that the interviewer received the
following introduction by Irma Simonton Black and Joan Blos. It
not only adds valuable insights into the professional life of
Mrs. Mitchell, but is a testimony to the high regard and real
affection which her staff has for her.

‘This interview forms a part of the collection of autobio-
graphical interviews. with persons promineht in the development
of Northern California conducted by the Regional Cultural
History Project. The Project, headed by Willa Baum, is under
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the administrative superv151on of A551stant L1brar1an Julian
Michel.

Irene M. Prescott
Interv1ewer

29 August 1962
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INTRODUCTION

by Irma Simonton Black, Director of
the Publications Division; Teacher -
Training Division, and Joan W, Blos,
Publications Division; Teacher Traln-
"ing Division, Bank Street College of -
- .Education :

Lucy Sprague Mitchell is an impressive;individual. To meet -
her now, at 83, is to encounter still the same sense of drama and
delight, of wit and percept1v1ty, of talent and conv1ct10n that

. she has always conveyed to her colleagues. She is a person of
tremendous vitality and intellectual power to whom learning is
important, and intellectual excitement necessary.

A Theorist

This intellectual-creative capacity, so integral a part of
her own make-up, may also be seen as an orgénizing force in her
work with children and adults., Over and over, in various ways,
she sought to communicate to others the satisfaction and excite-
ment of learning which was expressed in her educational philoso-
phy. Even at a time when many "progressive educators" mistook
license for freedom, and a lack of structure for program flexi-
bility, Lucy Mitchell saw the importance of subject matter and
facts and tried to make them meaningful for children. She saw
no point in letting children run around and get dirty for the
sake of running around and getting dirty, but if she felt this
might'increase the pertinence of a learning experience, then
she was willing to try it and see. She sought always to offer

" . children the chance to think for themselves (because this was
important to her, too), to create, tp_see relatlonshlps.' -And
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just as she would .not tolerate perm1551veness that had no purpose,

s0 she refused to be bound by tradition simply because-it was there,.
In the true sense of the word, one might say that Lucy Mitchell had"
ar radical approach to education -- one which began with the basic .
meaning .and 1mportance of school experience and’ developed from
'there. '

One of the things that gave power and per51stence to her
-{efforts was that she never for a moment doubted that the creative f
impulses of children included the ‘intellectual 1mpulses, and that
the overall security and happiness, the mental health of children,
was furthered by and dependent upon full use - of the mind. To her
this meant being able to comprehend the relationships among facts
rather than the memorizing of isolated bits of information. mey~

Mitchell felt that the standard elementary- school program of the

day in which the curriculum was fragmented into artifically
divided areas was, by its very nature, incompatible with a broad
and purposeful approach to learning, and she set about the devel-
Opment of program in which children could be presented with mean-
ingful bodies of knowledge. For instance, in the teaching of
American history she did not stress the wars and dates related

to colonial expansion. Rather she led children to understand

the wonder and excitement, the nerve and audacity, the plain,
hard courage of the people who came to this strange world to

make it do their bidding. It was her belief that children who
were taught in this way would learn the facts more easily and
more eagerlyvthan those who lacked empathy with people of another
time. Thus she embarked upon what is now known as "social studies."

As early as 1910 she wrote:

The name Human. Geography had not yet been invented but
much of my later work in geography was a follow-up of -
Lmy] first fumbling effort to show the 1nterdependence
of people and the earth and how social institutions and-
attitudes grow out of the work that people do whlch is
economically 1mportant to them. ' o -
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Today the theme of the dependence of every man upon every other
‘man, of every functlon upon, gvery other functlon, ‘is the global
concept and has, more and more, become the only belief by which

' society can ma1nta1n Ltself. Ve f1nd the child 1n1t1ally in
'1nterdependence with his famlly and the school which is his com~ -
- munity; from this Lucy Mitchell," with beautiful lOglC and emotion,
guided the child's progress to a vision of man's 1nterdependence
with hlS world.

Here, as in other areas, Lucy Mltchell s insights into the
educatlve process anticipated later developments by many years.
For example, the modern theory of learning belng developed by
Jerome Bruner and his colleagues at Harvard resembles Qery much
the "relationship thinking" emphasized by Lucy Mitchell, 1In
- his chapter on the importance of structure as the basis for
learning, Dr. Bruner says that if teachers would divorce them-
selves from the idea that the children need to know operations
and facts first, and would recognize that children need to know
and understand the structure about the facts, we could deal with
children very much as we deal with adults in the learning process.

Lucy Mitcheli saw from the beginning that a child can only
make new experience meaningful when he relates it to his known
experience. One of her favorite stories which illustrates this
analysis of the learning process comes from the-day when she
took some underprivileged kindergartners out to the country.
They stopped to examine a brook and when a school of minnows
went by one of the children exclaimed, "My God! So many live
sardines!" ' ‘ o

A Teacher
It was not only on isolated occasions that Lucy Mitchell

brought her gifts as a teacher to children other than those in
the independent and admittedly selective schools in which she




~began her work. In addition to her theoretical considerations
regarding the,meahing and structure of the curriculum, Lucyld
Mitchell worked actively in New York City public schools as an
in-service consultant. For many yearét(1942-1955) she served’

2S a resource person to classroom teachers and with themlworked;
out specific techniqués for specific areas of_kndwledge. Col=-
leagues who were then her assistants recall with mixed horror

and appreciation their many map-laden descents of subway steps
(Lucy Mitchell tnought that taxis were for weaklings!) and the
glee with which she approached each new challenge and situation.
One faculty member still at Bank Street tells about the day when
Lucy Mitchell conducted a sixih'grade geography lesson in a
"3difficult class.” After she left the room one little boy said
to his teacher, "That lady must be a genius." When he was asked
why he replied, "Because she makes us know things we didn't think
we knew!" |

It was in part the ability to let children (and adults) dis-

cover new facts by considering relationships among already known
facts that made Lucy Mitchell a great teacher. But while it was
always her intention to give the child opportunities for making
his own discoveries, she realized that it was essential that the
curriculum be supported by adequate reading materials. With
characteristic vigor -~ and talent -- she set about to remedy

the deficiencies in existing texts and produced (not quite single-
handed!) a series of social studies readers which is still in use
today. Indeed, many of her writings for children reflect her pro-
found interest in what we know today as the field of ecology, the
study of the dynamic relationships which put man into equilibrium
with his environment and how contemporary civilization reflects
the basic ge010giéal "givens" and man's attempts to use and adjust
~ to them. | L B - '

, ‘.2A1though théorizing, téaching'children_and their teaphers,




and writing would be moré than enough for most people, most people
are net -Lucy Sprague Mitchell. Relatlvely early in her profes-
51onal life her interest in - teachlng and the technlques of" teach;
ing led her to become concerned with teacher education. In: the
School for Teachers, then known .as.the COOperatlve School for
Student Teachers, she was a dedlcated experlmenter. One ‘of her -
'.favorlte proaects was a course that she called Env;ronment, and
which was actually a course in social studles for adults. It was’
- her theory that-the teacher whose own intellectual processes were
' stimulated by new insights and discoveries would be able to create
for her children' the same sense of excitement and discovery that
she had found for herself. That is, if the feachersvaequired a
sense of the inter-relationships of the world in which they lived
~ as grown-ups, they could interpret to children the world in thch
they lived, and make it a vital, breating, exciting setting in
which history takes place. She taught her students how to learn
about and to observe their own envircnment. One of the assign-
ments, for instance, was to get out on a street corner and simply
observe everything there was to be seen, from manholes to the
patterns of traffic, from fire hydrants to stores. Later on in
the course the students observed an entire community and made
charts of its resources, services, industries, and so on. This
exercise was dictated by Lucy Sprague Mitchell's belief that it
was more important to give teachers interesting and complex ma-
terial on their own level than to teach them curriculum and
methodology. Later, Lucy Mitchell revised her approach to her
mature student teachers to include more techngiues for actual

use in the classroom. Always alert to possibilities for improv=
ing her own method and curriculum, she came at last to realize
that she was expecting more of these young teachers than they
had to give =- the same kind of love for learning; the sanme kind
' of'erudition that she herself had. ILucy Mitchell had and'has a

_ charming way of assuming;that_if_she could dq something, so could
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her students! But conversely, she never asked anyone to do some-
thing that she would not, or could not -do” herself. :

Perhaps one major reason for her shlft in the d1rect10n of
somewhat more specific currlculum content in the graduate coursesi
for teachers was. the opportunlty to see the great need for such
gaterial in her work in ‘the publlc schools. Not that she ever
lost the earlier excitement and freshness, only that she could
see the problem in the context of her experlenCe with teachers:
of over-—crowded classes. and chlldren from famllles where the cul—
tural background was barreén in comparison with that of the favored'
groups with whom she had worked at first. However, Lucy Sprague
Mitchell's wisdon-and_restraint kept her from trying to impose her
personal methods on the teachers in the'public schools. She
realized that many of the techniques that were successful in small
groups needed to be modified if they were to prove useful at all
under the very different conditions imposed by the public school

situation.

These matters were of great importance to Lucy Mitchell be-
cause she had from the start seen her work in privileged groups
and situations as being her opportunity to develop techniques
and test hypotheses in order that she, and her co-workers, might
then make their findings available to others. Indeed she saw
this as being the main reason for the existence of private, exper-
imental education, but valued also the fact that to work in these
schools was to be able to work freely and with independence of
vthe'requirements of large, necessarily bureaucratic, education

systems and school boards. _
Although Lucy Mitchell's astounding versatility and energy
allowed her to enter into almost every facet of the life of the.
institutions she helped to found, it would be an error to-infer
that she was a headstrong individualist running a one man show.

Even if she was onceﬂdriven_to-aver that the term cooperate
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means. that "they coo”and we operate;" she .was a firm believer in
_fgroup'endeavor. ‘In 1916 long before the multl-dlsclpllne approach
was "1nvented " Lucy M1tchell brought together a .group of teachers,'
'psychologlsts, doctors, anthropologists, and soclal workers to - '
study children and pool their flndlngs.‘

That the group prospered and became an effectlve unit was.
due in’ large part to the talented and tactful leadershlp of Lucy
M;tghell. Although she herself 1ns1sted that her major contribu-
tion was in the selection of the rlght.people, those who worked

~ with her speak with feelinos not unlike those of the little boy -
who called her a genus. "The way she appreciated one's contribu-

tion made it seem more, and it became more." "She would come in
and say, 'Now don't argue with me tecause I know you can do it,!
and somehow you would find yourself doing it." "She really did

~ have more faith in many of us than seemed reasonable to us."
And Lucy Mitchell made that faith work. In time, the group she
gathered together became the Sureau of Educational Experiments
which in turn became today's Bank Street College of Education,
It is interesting, looking back, to discover how many of the

- present activities of the College reflect and sustain Lucy
Mitchell's interests,and the degree to which her beliefs and
propositions are embodied in the school's educational philosophy.

A Researcher

From the very beginning LucyAMitchell's approach to the
study of chlldren and schools was careful and systematlc. How=-
ever, at a time when many research workers and child psycholo-
gists were trylng_tq reduce the study of development to a lab-
oratory science, Lucy Mi tchell and her colleagues == perhaps in
part because she herself was not inhibited by a formal research
‘background -- kept to what would now be called "fleld research." Ina

a4
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pad-and-pencil-inesmoék-pocket era she and her associates developed
narrative observations as their basic method.

Study of the records they obtained and thoughtful review of
thelr own d1rect work with chlldren enabled Bureau staff members
to arrive at significant formulatlons which have 51nce been
‘accepted and demonstrated by other workers in the field of child

development. Thus, for example, it is now recognized that a vi-
tally important force. fofvmaking schools good places for the in=’
tellectual .emotional growth of chlldren is the concept that the

‘school program must be geared to the understandlnv of the devel-
opmental stages through which all children pass. For a long tlme
these stageé were referred to as "age levels" which, by implica-
tion, made them arbitrary and over-defined. Lucy Mitchell began
to call these developmental stages "maturity levels" and in this
way brought the term into line with a rather more flexible, more
universal, view. One child of sii, for instance, might be as

; .,\:-i' bl
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mature as another one of eight if he had already accomplished
the déve10pmenta1 tasks of the older child. Altnough this seems
obvious now, it was a radical concept when Lucy Mitchell first

put the term to use.

An Author

Equally radical in the 1920s, equally well established in
widespread acceptance today, and equally dependent upon classroom
knowledge and observation, was Lucy Mitchell's declaration that

children need books which are relevant to their own experience,.
Unfortunately this has been misinterpreted as an attack on fan-
tasy per se and a rather grim insistence on realism in juvenile
literature. Actually all she meant was that the fantasy should

be on the child's™evel of maturity, not on that of the adult

‘who is writing for him." (1) With regard to true-to-life stories

(1) Introduction, Believe énd*Make—Believe,_1956'(Dutton)i
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_she found that "a‘'story can best bring back to a child a pleasur-

able experience if it is told in the same sense and muscle terms
in which he experiehced it. And a story can also extend a. Chlld 5
experience if the néw is not- too far removed from what he has al-
ready experienced at first hand." (2) The extent to ‘which these
comments reflect observation of real chlldren in spontaneous action,'
and their affinity for other phases of Lucy Mitchell s work and
credo, are apparent. ’

In her first magor effort to write stories for chiidren
which would comply with her challenging and exacting specifications,
she presented a collection of experimental stories which were
grouped according to the age for which they were intended and

. dealt with things which children might be expected to know. The

Here and Now Story Book (first published by E.R. Dutton, 1921,
and still available in revised edition) begins with a long and

thoughtful foreword to parents and teachers which sets forth her
views and beliefs. The stories themselves were not more prosaic
accounts but attempted to move from the known to the comprehen-
sible, from the evident to the deducible, from the ordinary to
the wonderful. In her writing, as in her teaching, she was in-
terested in developing relationships and inter-relztionships and
in helping children to understand and appreciate the myriad
facats of the here and now world. (It is amusing to recall that
when the Here and Now first appeared librarians complained because
they didn't know whether to catalogue and shelve it with fact or
fiction!) :

_ Unfortunately, many who considered themselves to be Lucy
Mitchell's admirers misunderstood her purpose as grievously as
did her detractors. Many of these would-be followers produced
a great deal of extremely pedestrian material for children, and
as a result Lucy Mitchell has been wnjustly criticized as- the
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orlglnator of the dump-truck and Cllp-clop genre of juvenile
literature.. Actually she was never -- and temperamentally could
. not have ‘been -- 'so arbltrary or fanatlcally literal as certain
‘of her 1m;tators. .For_lnstance, in writing for children of the
third, fourth, or fifth grades she was well aware of the wish and
need of children te extend'themselves and to-entef“worlds'beyond'
the here and now. She recognized this as a period wren one of

. the greatest drives of the child is to free himself from complete
immersion in the family scene and from_the very thlngs that made
him feel secure.when he was younger. Lucy Mitchell fully appre-
ciated this as being important to his perceptiontof himself as a

member of the world society.

Lucy Mitchell's writing for children ranged widely, from
very brief pieces in verse or prose for the youngest to carefully
thought-out stories or exposition for children of the Jjunior high

school years.

' While Lucy Mitchell's books for children were of major
importance as an expression of her own thinking and in her work
as an educator, her contribution was extended by her influence
on authors who participated in her ciasses and who were members
of the Writer's Laboratory which she began as a cooperative ven-
ture in 1937. A gifted teacher here, as in'every other area she
knew, she had a profound effect upon juvenile authors such es |
Louise Woodcock, Irma Simontoh»Black, Ruth Krauss, Edith Thacher
Hurd, Betty Miles, Claudia Lewis, and Margaret Wise Brown, as
well as on many wno never achieved published recognition but
whose classroom work or personal enjoyment of the language arts
was greatly infliuenced and enhanced by their associution with ’
Lucy Mitchell. |

‘Her flrst empha51s Wlth a new group of writers was to try
‘to get them to. thlnk on a Chlld d. level, wlthout the super-




imposed logic which inhibits adults when they think as adults, and
with the sensory immediacy characteristicof children's thinking.
She was not interested in structured products in the beglnnlng,
‘and indeed ruled against them because she wanted her students to
free themselves from the demands of internal d1sc1p11ne until

they were able to recOgnlze ‘and be articulate about’ what they
-heard, smelled, vasted, and touched, as well as about what they
saw.. Only when students had'been able to make sensory contact
with the world and their experience in it and, further, gave
evidence of being ready and able to use these direct impreSSions
in their wr1t1ng did she encourage them to try more d1sc1p11ned
pleces. The rationale here is essentially the same as that which
led to her development of the environment course for teachers

and expresses the profundity and pervesiveness of her belief in
the dependence of learning and accurate comaunication upon direct,

first-hand experience.
Conclusion

This quality of unity, of coherence gnd consistency, occurs
not only within the frame of Lucy Mitchell's work life but also
between her clwacteristics as an individual and the key qualities
of the educational philosophy with which she worked and to which
she contributed. Her essentially creative-intellectual approach,
her belief in the value of learning by being and doing, her ir-

. reverent attitude toward dogma and convention, her love for peo=-
ple and faith in their worth and potential -- all are expressed
in her credo as a teacher und all are necessary to her central,

essential self,

In a lesser person it might be sufficient to attribute such
.correspondence of personal and-professional attributes to good.
fortune and felicitous choice of career. In the case of Lucy
Sprague Mitchell it seems necessary to suggest a more active
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. process. The unique impress of Lucy Mitchell is upon all that .

she has done as a creaﬁor, c0ntributor; participant'in the"world

of education, and her qualltles as a magnlflcent human belng are
. vivid to all those who know her. ' '

New York Clty v
January 1962 -
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iitchells

Prescotf:
Mitchell:

Prescott:

I Mitcnenn:

Prescott:

"ANCESTORS -

Both your maternal and paternal forebears came from

.England didn*t they?

Yes.v I have no specific date exceptlng that it was in

. the fairly ea:ly 1600's. They were very proud of having

been here for -a long while,

Were there specific'reasons for their migration?

I don't know, excepting that I think that was a popular
thing to da in those days. America was still a new
place for a home. And I don't know what they did over
there. I know that the Spragues, before they were
Englishmen, were Dutchmen. The name is a Dutch name,
Whether they came ovef when all the weavers flocked to
England, I don't knows That probably is all in the
history of Royalton, which is written up by my aunt and
printed in a big, thick book., My son has ite I have
never had the interest even to read it.

Both my father and my mother had a grandfather
living with them, both of whom remembered when Vermont
fought in the revolution és;;éeparate republic. And I
don't know what their ages were. I don't think they
were old enough, either of them, to fight, but they
both remembered it. Which seems to make us extra-
ordinarily young as a nation.

Were they farmers, tradesmen or profe551onal people

in England?

I don't know. They certainly'became farmers the_minuteﬁ

. A .
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they came here. I don' t know how much opportunlty
there was for anythlng else. They were huntlng for

homes., .
Were they in the group that ‘came over because of

religious convictions?.

I don't know. Now, they settled in the central part __f
of Vermont, or around Whlte River Junctlon, though

. one settlement was on ;he east branch and one was - _
~on the west branch of the river. But they knew people

all the Qay up the -valley, and many years later I, my
husband and the children had a Vermont home near
Craftsbury. To this day fhey give a pageent showing "fffj
the immigrant arrival and the early years in Craftsbury.
This is a lovely New England town. Most of the people
settling there did come over because of what they felt
was religious persecution. : ‘

Then they pushed up the White River Valley? _

Yes, they pushed up to White River Junction. This was
a favorite gathering place for the people who had
settled on one branch of the White River, and those

who went up on the other. They used to meet for
periodical reunions. I remember well that my Aunt

‘Nan, who was my mother's older sister, said that they

met for a feast of apple pie at the Whlte River Junction
station. Of course, that was in the horse and buggy
days, obviouslye.

All those people, apparently, had a great interest
in s1ng1ng. And they had what they called "sing festi-
vals," They trained for tnem and then they gave per—

'formances. And both my father and my mother and all

their ne1ghbors, as far as I know, took part in them.

It was a community performance. And as I think of ny

IR T —
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'Mitchellz mother's and my- father s remembrances, the 1nterest
| in 51ng1ng was far more of a bond ‘than- any rellglous |
‘ - _"1nterest. ' o ' . ‘ e
.PreSCOtttl Have you any recollectlons of your grandparents°
‘Mitchell: No. 'All four were dead before I was borm. "

The Atwoods

Prescott:- Your mother's famlly, the Atwoods, was a largevfamily, "
- wasn't it? _ AR
Mitchell: Yes: Thirteen; ten boys and three girls. But the
' oldeéf.died ds a baby. My mother, bornvin'1849, was
the youngest, her brother, Foster, whom T knew wvell
and called Uncle Foster, was twenty-five years older
than she was, and he wasn't the oldest. So that
means one mother had twenty-six or twenty-seven years
7 of bearing children. ' o '
Prescott: How many of them grew to adul thood?
‘Mitchell: All twelve grew to adulthood. There were three of
them who died in the war, and one who got lost and
~was frozen. A favorite story of my mother's was
about the dog which had been with this brother, and
had come home alone and whinedvuntil he led rescuers
to his master, who was still alive. He died later.
Uncle Oliver was a milkman in Martha's Vineyard,__
and for that reason we spent one summer there. He
used to deliver milk and we were allowed to get into
the wagon and be driven around with him. I think
there must have been seven of the thirteen vho lived
: to old age. Four of them went west, '
Prescott: Were they all,farmers? o
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One became a profe551onal musician. -Two who wentwest

went info business. My mother's family was distinctly’ -

poorer, economlcally, than my father S. They were

'famous, the Atwoods, for their music and’for‘theirr ’
"inability to make any money.' That was just as true -

after they came to Ch1cago. They never could make

- any money. . : , ‘
Your mother was one of those who m1grated westward°f3<‘

Yes. I thlnk my Aunt Nan, who was twelve years older
than my mother, and who really brought her up,‘was
the first to go weste She married my father's
brother. e ‘ S '

Your mother and her sister married brothers?

Yes. o o

Vhat recollections of life on the Vermont farm did
your mother have? ' ’

I can remember that she told us about the man who
came to make their shoes. '

An itinerant shoemaker?

An itinerant, yes. He was a yearly arrival, 1 thlnk.
He probably went around all of that community. I can
remember Mother ‘telling us that after a cow had been
killed for'eating, they tanned the hide and prepared
it and softened it and had the hide all ready for him,
You see, there were not only the twelve children and
the father and mother, but there were two adopted
children and an old aunt.

Were they cousins of yours?

"I think s0. _ . - : .
-Let's go back to the shoes. This intrigues_me.'”lfve

never heard of an itinerant shoemaker.
That was a common custom and shoes were much cheaper

Lerary
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Mitchell.--made this way. . 4
Prescott: Your grandfather, then, actually tanned the . hide°
.Mltchellz‘_Yes. -This was my mother s family, I don't believe
" my father's. family d1d that. I think they could
xrrafford to buy shoes, o ‘ '
| Grandmother also must have been a very remarkable
person. They were all so well read. It strikes me
~as very impressive, and I ‘think perhaps it was very
characteristic of the Vermont farmers. I can't remember
ever speaklng of anything that was a classic whlch ny.
mother could possibly have known, that she hadn t read;
that was also true of my father. | '
Prescott: Her education had taken her through high school?
Mitchell: Yes. The family had all been born in Barnard untll ny
mother, who was the first one born in Royalton, where
they had moved in order to get what they considered
better schools, It was -almost a prescribed thing for
a girl to teach until she was married. Aunt Nan did
that. Since the school board couldn't pay her enough
salary, part of her salary was given in room and
board for herself. She moved around from family to
family. My mother was then left at home, the only -
little girl among all those boys. So Aunt Nan took
Mother around with her. Naturally that reduced her
salary that much, but my Aunt Nan felt that she could
take care of her better than nine boys could. ' Later
my mother taught school also, but that was after her
father died. She and her mother moved to Malone in
northern New York where my Uncle Foster wasiliving-
then, Here she: taught school and stayed until her
mother died. I guess she postponed gettlng married
Our whole family used to stop

a year because of that,
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at Malone when we went east in the summer, as we
often did. Uncle Foster was twenty-five years older
than Mother, so they were really a generation apart.

‘He had only an adopted child; no children of his

own. And he had carried on all the family customs.
One practlce that impressed me, and I1'11 never forget

~it, was that all of us were assembled, 1pclud1ng

what they called the hired man--shades of Robert
Frost!--before they went out to work. Then Uncle

Foster would take a tuning fork, put it in his

mouth and jerk it out, and then listen for the tone.
After all of us had the right note, he would, with
dramatic gestures, lead a hymn before they went out

to work. They would never fail to do this.

If @nyone was sick, they sang in the sick-
room. This custom, I think, was brought down from
his own childhood, Because my mother said it was a
kind of alibi; if they didn't want to do anything else,
they sang and everybody had to stop and sing.
This certainly explains the interest in music which
you find throughout your family.
Well, Mother was an extraordinarily musical person.
I think she could have been a professional musician,

" She sang in the choir at church when she was so little

that she had to stand on a chair to brlng her head up
with the level of the grownups. . And I recall when
going to concerts with Mother that she always took
sheets of music paper so if she wanted to remember a
score, she took notes on it, mu51cal notes, Just as
you and I would take notes in English,

Ve always sang, and we had the old Arian and |
Anthion songs. They are written, you know, with the
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tenor clef in the middle, and I was tralned to read
all three clefs,as a chlld. o

'*_rhé“snggg;;{Gf'-*»

D1d your father's fam;ly, the Spragues, 11ve qulte
close to. the Atwood family? ' :

,Falrly close. The Spragues lived on the other branch
- of the White River, but you had to go either over the

hills or down to White Rlver Junction: to reach the
Atwoods, : _

Now, how many chlldren were there ‘in your Grandfather
Sprague's famlly? '
Only three; two boys and one girl. The girl never
married., Albert was the oldest; my father, bornm in
1839, was the third; they married two of the Atwood
girls, as we have said. Amelia was the middle one. |
She once was engaged to one of Mother's brothers, but
she couldn't seem to make up her mind to marry, and
he went west, Later she also went west, but he died
before they were married, '
The Spragues were farmers?

They were farmers and I visited. both of those two
farms; it was after we had moved out to California
for Father's health when I was perhaps sixteen or
seventeen. My uncle and aunt and my father and
mother and my brother, Albert, andvmySelf drove all
around the places where they had lived. We went up
to their old farms, and I can remember how much my
aunt and Mother were grieved that their farm had been
allowed to run down. But it was never.a very good

. farm. On the other hand, my father's farm was good,

but they moved down to the. v1llage of West Randolph.
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And the barn whlch belonged to my grandfather,
whose name was Zlba, is still standlng. -And Ziba

'hlmself I th1nx, 1s buried ‘there. " My father; as

a boy, hsed.to dr;ve the cows over the hills--it

' was too long to drive the cows db&h-the White River

and up--for the market. The market was at Randolph,
which was qu1te a good-51zed town, much larger than
West Randolph._ BotkL my father and ‘my mother. remember

_ when the firsttrain came through. It didn't come ‘

past their house at all; it would have gone past
Royalton, but it dldn't g0 past Father's. But.it
went up to Montpeller. - i
Your father's brother, Albert Sprague, went to Yale,
didn't he? Wasp t it rather unusual for a farmer to
send his son to Yale? :

Well, I don't know. Both my uncle and my father vere
sent to Barton Academy. Barton is a town I'm very
familiar with, It's about ten miles from,where we had
our summer place. And Barton Academy must have been
a private school; I don't think it could have been a
public school. It wouldn't have been called an.
acadeﬁy. And, of course, it was a boys' acadehy.

And Ezra Warner, who was the third partner in the
Sprague-Warner & Co. which they later developed in
Chicagc, was also a Barton Academy boy. I thihk he-

came from Barton, itself. So many of the people

‘that Father later knew in Chicago had college training
before going west. - Norman Williams from Woodstock

had gone to wllege. And I think both Mr. Fairbanks
from St. Johnsbury and Marshall Field went to college.
They went to college if they weren't caught in the
Civil War,‘whlch was what happened to my father. He
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joined the state militia. And I had his blanket that

- he used, the handwoven blahket'with his name in the
.corner, which I have given to hls oldest great-grandson.
nThey brought the1r own guns, too, didn't they?

That I don't know. "I have several pictures of him
in his Civil War unlform.‘ (1 always want to say
"costume;" I can never beileve it, but they wore
these very COlbrful sashes. ) And they also wore full

- beards. DBut, of course, beards were usual in those

days as.compared with nove

How long was he in the Civil War? , _
Not long. He was sent down to New Orleans. He was
under General Butler, and they'had a great deal of
illness down there. There was yellow fever. But
Father got the.dysentery, which was so common then,
and was shipped home. I really don't know how long he
was there. ' Father would never say one word about the
war, '

It must have been a disappointing experience? A

I don't know., He was shipped home, and by one of
those strange intuitions or myths, whatever you want
to call it, they knew that he was on the way, but
they didn't know when he was coming. And his father,
Ziva, drove over the hills to Montpelier and met him
at the train. |
Without really knowing he was coming?

¥Without really knowing. And this was very important
because Father arrived on a stretcher. Later he
devéloped tuberculosis. This seemed to happen to
anybody who was Sick with anything in Vermont in those
days. All four of my grandparents died of tuberculosis,
or as they used to call it,V"galloﬁing consumption,"
and three of my mother's brothers. 'I don't think that's
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an unusual record. , L
Were the Spragues active abolltlonzsts?

- Well, yes. I say "actlve" ad 8 don't know how active

they were in Chicago, but they were very, very strong

"abolitionists.

Now, Albert Sprague and your Aunt Nan had gone to
Chicago durlng the Civil War? .

I think they went before the war broke out. You see,
they were older than my father. My father was born in
1839, so he was twenty, and that would have .made his
older brother twenty-five. I' ve névef'beeh'sure of
the date of my parents' births; I know Father was
either born in 1838 or 1839 and was ten years older:
than Mother. |

10
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GIRLHOOD IN CHICAGO 1878-1896 ~

| Puritanism--
Recqllections.of Father, Mother, aud Famili

You have said that when your parents céhé to Chicago
they went to the home.of your Uncle Albert Sprague.
Would you descrlbe brlefly the neighborhood in which
they settled? -

The Albert Spragues ..ad settled on the West Side,
Chicago is divided into three parts by the -Chicago
River, called the North Side and the South Side and
the West Side; *he West Side is much the largest.
With really uncanny foresight, the city fathers

laid out a chain of parks encircling a huge area
which it took Chicago years and years to grow out to.
The West Side was the biggest of the earliest settle-
ments. And my uncle had settled there, and so my’
parents went there also. Later there came that

kind of change that comes in localities, It bécame
less fashionable to live on the West Side, and they
moved to Prarie Avenue on the South Side. But very
soon the North Side became the swagger place to

live and it still is. And I don't know whe ther my

- parents ever regretted going to Prairie Avenue., Very

near on the lake front was a settlement of poor

‘people. We were not'in'the‘wéalthy area of Prairie

Avenue.
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You were born in Chlcago?

I was born in Chicago in 1878, in the house on 't.
Wash1ngton Boulevard. . Uashlngton BouleVard was
considered a very goed res1dent1al street. However,

. on either side of us ran parallel streets on which

Prescott:
! Mitchell:
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Mitchell:

I Prescott:
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: Prescott:

b Mitchell:

there were streetcars, and these streets were 51mply'
lined with saloons. So one of my early memories is
that I was never allowed, as a child, to walk oa
either side, on Lake Street or Randolph, because of
the -saloons. And the saloons in those days had
those swinging half'doors, so that you could see
the feet below and the heads above, When I cast my
first vote in Berkeley I felt that I was entering a
saloon because the voting booth had a swinging half=-
door, _
Your family there on Washington Boulevard consisted

of your mcther and yourself and how many brothers and

. sisters?

There were six ef us, and I was the fourth; my two
younger brothers died, which made me the youngest.
The youngest one died when he was six, the other one
when he was twelve., So that when I was thirteen, I
became the youngest.

What did they die of? :

The youngest died of diphtheria; it was called

"membranous croup" then, but it was really dlphtheria.

And the second one died of typhoid._

‘Was Albert your oldest brother?

Yes. He was named after his uncle, Albert Sprague.
And your older sister's name?
Was Mary. The names go Mary, Albert, Nancy, Lucy

t(myself), Otho (which was my father's name), and

Arnold. Arnold had oeen a. fumlly name for a long '
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i ‘Mitchell: while. Father's mother was an Arnold.

~ii Prescott:  What recollections have you of your mother? -
fg Mifcheil;. My recollections of Mother are both dellghtful and

i . tragic. Mother was an artist by temperament and o

I thlnk might well have been a profe531onal music1an,’f':
she had a quallty that I can only descrlbe gently as
being gypsy-llke. She was naturally a very. 1mpulslVe
and a very: affectlonate person, but shy about expre551ng
her affection. And my father, who was ten 'years older

‘than Mother, had #ery little sympathy with that tyﬁe'
of spontaneity; he disapproved of any show of affection.

He was, himself, e'very controlled man, and a business-

man. And he-treated Mother, to whom I do think he was '
devoted, like an older daughter., She was afraid of him,

Ve were all afraid of Father, but I think my mother was

afraid of him because she was afraid she wouldn't live

; up to his concept of a good wife.

: Prescott: A New England man with rigid ideas as to»his'pre-

3 , rogatives as a husband and head of a family.

t Mitchell: Well, Mother was from New England too, and in some -

' regards he was no stricter than she. As an example,

'it was absolutely taken for granted in those days thaf
people wouldn't use first names. And my mother alvays
spoke of him as "my husband."” I never heard my mother
say "Otho." In a few of the old letters that I have
she used the address, "My dear husband.® That tells
a lot, and my father was what I would call an upright
man in every sense of the word. He was ecrupglous in -
bﬁsiness, and he was scrupulbus in. anything'thét he
felt was a part of his code. But his code wasn't
very broad and he had no tolerance for anything out51de
his code. My mother was not that way at all. My _

 mother was friendly and protective of everything that
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was human.

'You speak of Puritanism as being a domlnant force in
_your cultural ‘pattern. How do you deflne Pur:.i:am.szn‘> e
Oh, my own definition, as I think back on my chzld--‘l

hood, was that a waste of time was the greatest sin..
And what my father thought was a waste of time I think
of as pla “As an example, ‘music was a legltlmate
pleasure if you took it serlously, but 1f you laughed

_my father scowled. And Mother was very gay when we

used to sing without Father. ‘She had a great sense
of humor, and if we did anything wrong in the singing
she would laug.e. But my father would always say,

- ®"Lucia, do you think this is an-appropriately serious

attitude?" But in some ways Father was a great wag.

He had the reputation among business men of being a

great storyteller’and a person who could make every-
thing humorous. We children didn't see that side of

him at home excepting on Sunday evenings wvhen he =
told stories to us. At storytelling time we each had

a specified place. My youngest brother sat on one of hlS
knees; my next youngest on. the other knee; I sat on

one arm of the chair and Nancy on the other; and

"Albert and Mary sat in separate chairs facing us.

And then he told the most wonderful storles that were
humorous but always ended with a moral. _

You mentioned at one point in your Two Lives character-
istics which the Puritan training tended to develop.
Your parents were a reflection'of these tendeneiésg .
weren't 'they‘> . . N
Yes, their tralnlng tended to develop these tendencies.
You see, my father--I thlnk my father literally believed
in original ein; I cannot_believe that my mother did.
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I don't think Mother believed much in sin,‘Original -
or.’ otherwmse. [Laughter] But Father felt that - the
only road’ to grace was' . through a sense of one! S un--

v worthlness._ And I was made to. feel humble to the p01nt _‘
“of: feellng gullty that I was the kind of person that
I was. And I think one of the ‘revealing stories of

my childhood centers around the little record books
in which we children pasted stars. A gold star was
for no sin; a silver star was for a small sin; and a

‘red star was for a big sin. Well, every night we had

to go over our crimes for the day. We evaluated our-
selves, This bégan when I was very young, and I was
passionately fond of red. And not understanding at
all the symbol involved, I always chose red and always
put the stars on in a design. If the design needed
another star 1 invented another sin, ([ Laughter]

Now that was a typical situation with my father., Ve
were to confess our sins evéry day. And; as a result,

1 grew up feeling that I was not a worthy personm,

What effect did this type of training in the home

have on your father-child relationship?

1 was scared of Father., And by the time I was fiftaeen
I disapproved of him very much. I don't know exactly
how that came about. I disapproved of him when I
was a little child because he used to whip my brother
Albert so. I was never spanked in any very serious
way, but my brother Albert. was really whipped and
whipped, again and again and again. My'mother just
dreaded Father's coming home at the end of the day

' because my brother was a very- brilliant and. tempestuous
- and unhappy .child, and Father thought the only way to

refornm h1m was to whip hlm. o
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Did they ever reach a relationship?

No, they never did. It got worse and worse. I

resented Father and'I, ‘too, resented his coming

home because I knew that this unpleasantnebs was’

going to happen. '
The complex thing about my father is that 1n

at all. If, for example, I wanted to go and see
Jane Addams," although he didn't approve of her-at
that time, I could go. That was when I was fifteen
or 51xteen. | ’

Allowlng this freedom doesn't seem con51stent,

does it?- S o

Well, it's true with everything. Yes, it is in-
consistent, I think. Yet it is true that in my
early teens Father allowed me many liberties.

That was largely because I was such a nervous chzld
that I never could go to school without breaking
down, I don't know why., I don't think that I was
ever really ill. I turned out to be one of the
huskiest people in the world as soon as I got away
from my family. But I was kept out of school so
much, and became a kind of family nurse.

I noticed there was a great deal of illness in the
family. Do you think that some of it might have
been psychosomatic rather than real physical illness?
I don't know. That word "psychosomatic" dominates
the present scene so that I'm inclined to attribute
more to it than I think is varranted. But I'm quite
sure that_there was a psychological elemeht in this.
This Puritanical atmosphere in the home didn't

stifle inquiry in your case at:all,,did”it?
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Oh, on the contrary. You see, I hadﬁlots of time on

my hands.

‘And you were permitted to use that as you wished?
‘I was entirely free to-.do as I wished, and I did it.

I must have been thirteen or fourteen when I began
to investigate all the churches. I went to the.
Catholic cathedral, and I went to the Jewish synagogue,
and I tried out all the various Protestant churches.
Your family was a member. of which church?

There again Father was very liberal. The choice of

church was determined by the distance from church

and by the minister. So we rotated between the
Congregational and the Presbyterian, according to

the ministef and according to the nearness of the
church.

But they didn't try to dissuade you from attending

the Catholic and the Jewiéh churches? .
No, I think it interested Father. But neither Father
nor Mother ever talked to me about myself. Though I
think-both of them worried about me. And what else
besides exploring was I to do? When I stayed at home
I was either the nurse or I was reading. 1 read and
read énd read.

Was it at this time that you became interested in
Christian Science as a possible answer to your
problems? ' | . |

Yes, that was one of the parts of my investigation.

I vas a Christian Scientist when my brother Otho died;.
that would make me fourteen. I think I was a Christian
Scientist for about a year, or perhaps a year'and a
half. Around the age of fourteen. And it was when.

I was fifteen'fhat the Parliament of Religions came

to Chicago in the stmmertime-?yhat_wps in 1893?—§ndf
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all of these people of alfferent rellglons were

:housed w1th Chlcago famllles.A We happened to

have Henry Drummond at our house, whlch dlsapp01nted
me because 1 wanted somebody that was . a lzttle
further away from my way of lrfe ‘than England.v,But
I knew Swami Vivakananda very well., And our next
door neighbor, Mr, Bartlett, had a Buddhist living
with them, which was a thrilling thing for me, but -

a difficult thing for the family. He dressed entirely .

in white and he would eat nothing that was animal,

nor would he kill a mosqulto. And to me that was a
new idea and an idea that gripped me. For a little
while I became a vegetarian as well as I could

manage to0 in my household. I read parts of the holy
books of these strange religions. Not all, of course,

‘but the great ones of the East; and I think that that

summer, perhaps, was the most educational period of
my whole life. I was fifteen, and of course i didn't
get out of those books what I would have if I had
been older. Nevertheless, I got an appreciation of
the fact that there are many cultures, of which ours
is'only one,

And also a tolerance for those cultures.

More than a tolerance, a real appreciation, Because
I was so susceptlble, I almost believed each one as 1
read it, you know. [ Laughter]

Was the parliament planned by a local rellglous group
in Chicago? : _ '

It was planned by Henry Barrows, who was a Presbyterlan
minister and a very close fr;end of ours, He thought

of it and managed it.
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o Sprague;werﬁer'Com?any--thlesale'Grocers

Let's return to your famlly and dlscuss your
father was a tremendously successful bu51nessman,
wasn' t he? '

- Yese

I suppose your age would have made it 1mp0551b1e

_for you to remember business techniques whlch he
 developed. Certainly people who read thls would

be interested to know how he expanded the business,.

or how he and his brother shared the work._‘

My only personal part of that is that we had to
have breakfast at six so that rather could leave
for business at seven. [ Laughter]

Father was the imaginative member of the flrm,

" which consisted of his brother and also Ezra Warner.,

Ezra Warner was an ultra-conservative. Father's

"job was to go west and open up new centers for

groceries, :
And did they open up another office with a f1eld

man? _

No. Father seemed to have almost faultless judgment
as to whether a man could be trusted with a loan, And
you must remember this was in the seventies before '

"any of the now commonly accepted business practices

had been thought of. The Chicago fire was in ‘71,
and the.Sprague-Warner firm burned to the ground,

"but it got on its feet right off, due to Father's

energetic expansion in large part,

For eiample, he went to Denver, which was then
a small town, and there he met Chester Morey whom he
trusted and who grew to be one of the most effect1ve'.
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business'represen*atives”in the western area. Then -
he went on to. Salt ‘Lake C1ty, where. he was SO im-'.
. pressed with the Mormons that he became thelr

ardent defender.a He: sa1d that they were the most

trustworthy group . of people, as a total group, that
he had ever dealt with,

Father was, at times, contradlctory.. ‘He was

'f usually very" rlgld in his standard of values; but

whan he had a personal experience like that wlth
the Mormons, he would say, "“They are honorable
people; let them believe what they want to; let
them have as many wives as they wish. They are
very honorable people."” And that was the only
criteria that Father demanded. '

'Then he would establish a business center in Denver

and Salt Lake City? - |

No, hot branches. Mr.'Morey, for instance, opened
his own store in which he carried all the Sprague-
Warner products, you see. Sprague-Warner was a
wholesale bqsiness. Therefore they sold only to

" retailers, never selling directly to the consumers,

In fifteen years they had become the largest
wholesale grocery business in the world. They
amassed a fortune, as all their friends were doinge

totibrary
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Chicago, The Biz Little Town

You seé,.Marshall Field, Armour,‘Puilmah, MéCorﬁick,
oh, I can't remember who. else, Crane, Fairbanks —- all
‘those wére people I knew as‘a"child. They.vere all

- Father's frlends, and I think‘everyone I've named came
originally from New England.' I don't know where
Armour came from, but most of them came from New
England. And they formed a kind of spontaneous groupib
who felt that they had made Chicago; they had built
up Chiéago, and therefore Chicago was theirs. It
was kind of ownership-which havin0~lived in New
York now for forty-six years, I don't find there
at all. There are a hundred New Yorks. But to these
business pioneers this was their Chicago, their pride,
and consequently, they were for culture. It represented
what they felt was due. _ |
Wlere tney actually aopreciativévof culture, or was it
just the thing to do? _

-Well now, both Father and Mother were very musical, and
so were my uncle and aunt. Their daughter, Elizabeth
Sprague Coolidge, was not a professional musician, but
she played with a professionél orchestra, she was of

that grade. Building that up, I think, was a real interest.
I don't think my father had any real interest in paintings

and scupture, but he thought that these must be supported.
We must have the best art institute that can be had, and
with great pride he would take us down and show us any
new acqulsltlon. ’ .

Well that type of publlc leadershlp is tremendously

~ important, _ : : - - _
It is important; it is 1mportant - It Wasn t-superficial._
It was, rather, sort of a civic prlde,_I thlnk. I think .

prlde 1s the word.'”"'

< iary
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Do you think it included a real desire to transplant
New England culture to the western hinterland? _
Oh no, the culture was Eufbpgan just as much is'Newv
England. I don't know how it.is now, but them it was
really very fine. The people who really built up our
art institute weré the CharleslHutchinsons and Martin

~ Ryersons. The Charles Hutchinsons lived across the

street from us; these four were as sophisticated
people as youcould find anywhere, in the'way of art.
They were the ones that made the slection. They knew.
There was nothing amateurish about . them at all, and
neither was there anything like the Boston snobbishness.
They wanted Chicago to be world famous. But I call it
a "big small town" because it was owned by a small
group of these people. At least they felt it was owned
by them. |

It was a town of tremendous space and that was 8o
wise, Because they had planned for this encireling -
ring of parks, it was not until much later that they
have had difficulty in finding space for recreation.
You mentioned the fact that apartment living was
something rare. ' ’
Yes, there were no apartments then. Of course, they
were called flats when I was young. I can remember
distinctly‘being taken over to the North Side as an
educational visit to see some people who lived in a
flat. _ _
Otherwise there were small neat houses with a tidy
yard? L
Yes, and I suppose there were tenements on the North
Side, but I never saw any. And right near us, when
we lived on Prairie Avenue, there were terrible slums

~ down toward the river. That's one thing Chicago didn't

: ~LTury
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catch onto untilllete. They let their slums grow
up'along the river on the South Side. The clty had a
long-time contract+-I'm not sure it wasn t. a

permanent contract-~with: the Illinois Central to have
their tracks run right down the river bank.> Of course
they did that in New York, too. And the hoﬁses along -
the river were terrible. Oddly enough, Father never
minded my going over there and walklng around° at

least he never said so. I never made any bones about
where 1 had been; in fact, I was very proud of having
gone by myself.

You speak of resenting the soclal standards and perhaps‘,v
the money of your family. Thls is rather unusual.
There is no "perhaps" about it. I got the feeling that
Father--and I think this was true of him--did judge
people in large part by the amount of money they had.
At least I think the amount cf money that they had in-
fluenced his relations with them. Now as a contra-
diction to this attitude was his fondness for Jane
Addams. I felt that Father's wanting to sit in a box
at the Thomas symphony,orchestra concerts was a show=-
off gesture. I used to hide behind the curtain because
I was ashamed to be up there. And I don't think I got
over that until I really was quite old. And I think

it was one of the things that made it very difficult
for me to take care of my father after we moved to

~ California. Although then he had become a really much

mellower man,

There were certain incidents in Chicago at this time,

I suppose that your recollections of them can .be very
slight. What about the Haymarket riot? :

Oh, I remember it very vividly; but,’of course, I was

‘ only e1ght, and my. recollectlons are probably not ;'
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‘historioally correcte I remember it because there

were not allowed out of doors on the day the
anarchlsts" were hanged : And not only that, we had

And of course that made a terrlflc impression. on me,
The discussion ‘that I remember between my father and

mother made a’ deep 1mpre551on because it was the'**”

.only time I remember my mother- venturlng to dlsagree

with Father. She was violently opposed to killlng

‘anybody. - She would have been quite at home in Califor-

nia at the present moment. [Referenoe to\Caryl
Chessman oase;] And Father, on the other hand, felt
that it was a crime against humanlty for workmen to '
organize in protest of low wages or worklng condltlons.
So it made a vivid 1mpress1on upon me, Another

memory of these riots concerns our move to the South
Side on Prairie Avenue into a house that Father built.
I was then nearly twelve. And I remember that in

their little dressing room where there was a regular

-telephone,_there were two buttons. One was marked

"fire," and the other was marked "mob." This was .
because ell the people who were connected with big
business felt that after the anarchist riots, any of
our houses might be attacked. Of course they never

were.

' And the "mob" button, then, would brlng the pollceman

directly to the house?
The "mob" would notify the police department not to

come wlth one policeman, but to come prepared to‘

'fight a mob. I don't know whether such buttons .
' were placed in other houses or not. N
The nlnetles found Chicago suffering from the panicC.

pid that touch your family’

=i Lorary

a pollceman on our: block to see that no child escaped. e




Buneente | Tramy

25

Mitchell: Oh yes, Father thought that we were 301ng t0 be poor
o a11 of our lives.. Of course ve. weren't. And I can
remember Mother and Father talklng 1n ‘their front |
room and Mother crylng very b1tterly, she was not a
.crier. And my 0ld Aunt Ameiia g01ng in to try to
straighten things out, and coming rushing out of the
room as Father's voice commanded her to leave. 'It
was a very stralned 51tuat10n and my mother was very
ill. . “She: had lost her two. younger boys, and my sister _
: Nancy was developlng an 1llness. It was altogether a:.-.

o very -gloomy period. : IR

i Prescott: What do you recall of the Pullman strike’

Mitchell: I remember that it was over the Pullman strike that I
developed my first real conscious Opp051t10n to. my
father; that I felt a social conflict that was more
important to me than a family conflicte I mentioned
before that I used to go and see Jane Addams in spite
of my father's dlsapproval of her. Jane Addams came
out for the strikers, and I felt sympathetlc to her
point of view. In the town of Pullman, Mr. Pullman
built houses for all the workers, and he built morals
right along with them. He handed out his code of
conduct and he expected it to be followed, Father
was very proud of that. Then, when Jane Addams came
out for the strikers, and to this insult was added
the fact that she was a woman, Father felt strongly
about it. Here was an out-and-out conflict. She not
only took the part of the strikers publ1cly, but the'
fact that she was a womarn made. Father doubly 1nd1gnant.
He had been a warm supporter ‘of her when he could thlnk
of her upllftlng the poor. That was somethlng that he
could approve of. ~But Father was a Pullman dlrector
‘and very proud. of the paternallstlc town of Pullman

| whlch Jane Addams resented.
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I took the side;of Jane Addams. Not verbally,
I a§Sure you.i‘I hever seid'anything. But at'that
tlme I felt my father had something wrong wlth hls
standards and I never got over it. o '
Was Jane Addams a frlend of the family?"Had you
met her through social contacts? '
No, I met her through my father and mother. . They
used to go down to her settlement house. I continued
to g0 long after Father broke .with her. Hull-HOuse 
was then an experiment. Jane Addams was one of the

.great influences in my life. I used to go to see

her after we moved to California.

A while back you were speaking of the cultural growth -

of the young Chicago. Now, your family life brought
about cultural and art contacts which were very stlm-

‘ulating, didn't it?

Yes. Chicago was then in an exp1051ve state of
"growing up." There was an old saying often heard
that "When Chicago gets arcund to culture, it will
make it hum."

And yet you describe the city as a "big. little
town." ’ '

.Yes. It was sprawling, enormous in size, but it was

unsophisticated. In the summer of 1893 we had the
Columbian Expésition. It was a year late; Columbus
happened to come in 1492, but we weren't ready. for
the fair until 1893.

 That same summer of 1893 the unlver31ty was a
year old. The auditorium--both the great hotel and
the auditorium had opened--it was there we had our

orchestra which is now called Chicago Symphony




Mitchell: Thomas. And we had Sarah Bernhardt and Eleanora
Duse.. Mary Garden didn't come until later. Mary
Garden .was a Chicago glrl, you know; she was. too
young then, I think. But we had the very best opera,"“
I guess, that has ever been. _
' .Opera’was a great social event. Because I'
studied poetry with the wife of the manager of the
aud1tor1um, I was invited to the social events she
held for these visiting stars. To talk with Jean
deReszke was almost more‘than a child of fifteen
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could stand,
Prescott: Was the Field Museum established at this t1me°

‘ Mitchell: No, we had the art museum downtown, but the- building
3 | that later housed the Field Museum was put up as the
art hulldlng for the World's Fair. It wasn't actually :
called the World's Fair, but the Columbian Exposition.
Prescott: Now, something that impresses me as being entirely
different from these interests is yoﬁr interest in the
tethered ballon on the midway. |
: Mitchell: Oh, no. I was interested in everything about me, I
£ . - had so few playmates and so little contact with people
my own.age, that adventare was just another way 1
had of exploring the environment around me. But I
also had a real air-minded interest, and this I've
always had. I was invited and I went ub in the first
Zeppelin the winter I was in Berlin, just to get up.
~And I think that was one of the reasons I became a

real mountain climber,: too.
Prescott: You must really enjoy the jet age then.
Mitchell: Well, I haven't flown by jet yet, but I shall when I
' go to my sixtieth anniversary of graduation at
' Radcliffe College in the springs . .- | ’
_Prescott:"Your father had 1nd1cated his dlsapproval of your.

T Rl A, L

T I




1. Prescott:

" Mitchell:

Prescott:

Mitchell:

Prescott:

Mitchell:

Prescott:

Mitchell:

:from us, got'into fights steadily.

- 28

going up.inlthe balloon, I believe, and still you

- wente.

Yes, I did;_ﬁecause'I thought it was wortﬁfwhile. ARt
I thought it was worth-while to be disciplined.

And I took sandwiches with me so that I could just
sit and go up and down. '
but I saved up and told the man that I wanted to go
And I don't "

I had to pay each time,

up and down as long as my money lasted.

know how long it was. [ Laughter]

What did your father do. when he found out that you
had been up in the balloon? '

Oh, I told him at once. | " He didn't
do anything more, because I really think Father had
that same love of adventure in him. And I think
while he didn't approve of disobedience, he did
approve of adventure.

Young Chicago was a stimulating place for a young
girl, wasn't it? '

It was tremendous stimulation in splte of my not
going to school, which was at that time, to me, a

He reproved me.

tragedy.

Education
Let's talk about your education. Up to the time
that you were about fifteen, you had always been
tutored at home?
No, up to the age eleven.
was two years older than I, was sent to a public

My older sister and my
My sister,

My sister, Nancy, who

school when she was six.
older brother went to private schools.
Nancy,. ih the public school around the corner

She used to come

VA
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Mitchell: home battered, and my mother thought that was very
bad for her. So I was never. allowed to go to a
publlc school. We had a governess for the four -

IR VR IR et Sl i SN v R R

younger chlldren and I was taught at. home untll I
was eleven, when we moved to Prairie Avenue. “Besides
the three R's I was taught draw1ng and music.' I think .
we were pretty weli taught. We were taught quite'a }
'~ 'good deal of Amerlcan hlstory, also. Greek hlstory. ‘My
4 brother, who was two years younger than 1, wrote a
- % piece on Amerlcan_hlstory when he was only eight or
% nine years old. It was a wonderful performance. He

chose the most dramatic. things from Greece and Chicago,>‘
and early American history and mlxed them all up with -

PRI V- N

the Ch1cago fire. _ :

I was very familiar with the classics, and I was
always given loads of books to read. I Began reading
when I was four. I covered gquite a good deal of ground.
As far as information was concerned; I think I knew a
great deal more than the aﬁerage child. But as regards
social experience and companionship, I was a lonely;
lonely little girl, '

Prescott: When you moved from the WashlngtOn Boulevard house
you did attend the Miss Loring's school?

Mitchell: Yes, both my sister, Nancy, and I were sent there. I
always broke down; I don't know why; Ivget SO nervous
and so did my'sister, that we were taken out. It was,
perhaps, partly because it was such a new experience,
for at home we had never been subjected to competition.
Each one of us was in a grade by herself. I don't
know what was the matter, butAI was sent back to school
several times. Every time I went to pieces, and our
family doctor, Dr. Billings, a very famous doctor at

| that time,'said he thought it was unwise to push me.
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So then you were tutored_at home again?_

No. I wasn't tutored. I studied by myself° ‘later
my mother became very ill and I took ‘care’ of her.
I became the family nurse. R e

At age twelve to thlrteen about? R
Yes. Those were the years I was in and out of _
school. In the next two years I did arithmetic by

_myself from textbooks that were used in the school
'~but I had no. really systematlc instruction. For a":'.
“while Nancy and I went to a friend of my cou51n,
'Ellzabeth Sprague, who was interested. But that

was more conversatlon about books I had read though
1 did read Caesar with her.. '

Several times you've used the phrase "reading around"
your father's library. This was no casual thing with
you, was it? ‘ o

Oh no, It was a desperate attempt to make up for not
going to school. 'I_was desperately unhappy; I felt
that I was going to grow up an ignoramus and a dis-

- grace to myself and to the family. And thatvwas

Prescott:
Mitchell:

about the only way I could manage to bear it. Father
had a gentleman s library, but a big llbrary.. And
being a systematic human being, I started and I read
right around. I read everything on two sides; I
didn't get to the third side. But I think I got a
kind of education threugh this reading that was very
remarkable.

And'ydur favorite authors?

Oh, Victor Hugo. I read all through Victor Hugo.

And father had the Tauchnitz edition of nearly

- everything. They were hard little books to read,

very fine print. It was really a pirated English
edltlon. He had hundreds of them; I don't think
there was any classic that wasn't 1n them, I would




31

%;Mitchellz read a few of the authors I liked and were -easy
- ' reading, such as Jane Austen,and then I'd go back
and read. stralght through them all. But I also‘_
‘read. Carlyl, Macaulay, and ‘that I found hard
g01ng. T loved Green's hlstory and Gulzot'
. history and I read them two or three times. And ,
I read loads of poefry. And Father had always been
interested in archeology. He had quite a collection
~on archeology and he took an archeolbglcal magaz1ne
. .‘.fwhlch I read steadlly. B o
Prescott: Did you discuss these thlngs with your father’l
Mitchell: Oh yes, and that was a part, of course,_of the urge
to do it. Because I got attention and I got praise
because I was able to bring into our conversation
unexpected kinds of information. '
Prescott: This must have built an interesting relationship
between you and your father. |
Mitchell: Yes, it was one which stimulated me and made any
understanding between us possible, for at this
time I was criticizing my father very bitterly
because of his social attitudes. He never went to -
college. I think I told you that; he went to the
Civil War and was returned as an invalid. And he
always felt uneducated. As a matter of fact, he
‘was a reader, and as such, a far better educated
man than his brother who did go to college. But
when the university opened, Father just thought
it was the most wonderful thing that had happened
.in Chicago. And he made a point of invfting the
profesqors and their wives for dinner, and Chicago
welcomed them, you know, apprec1at1vely. And that-
was when I first met the Deweys, both John and Alice
Dewey. 'And-though I'was young, I was allowed -to '
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down to dinner very often, or at any rate to listen
in. .. This was a- wonderful experience.

‘At this tlme you moved to California, d1dn t you°
Yes. -

And that was due to the illness of your father?

‘Well, it was due originally to the illness of my

mother who went into a kind of depression. Her two
younger boys had died and my sister was developlng
a very nervous condltlon. ‘And Mother became very
depressed. So, agaln, Dr. Bllllngs thought a trip
to California would e a good plan. And I, being
on the loose always, went along to take care of

them.

‘At age fifteen.

Yes, at age fifteen. We went to the Sierra Madre
Villa,where Mother had taken my younger brother
and myself when we were younger. And we hadn't .

“been there more thanaamonth when my father had the

most terrific of all his hemorrhages. And he never
could return to live in Chicago. Hedid return for:
visits in the summer. But now we decided we must
live in California. o

You nursed him there in Sierra Madre for a full
year? '

We moved to the town of Sierra Madre. We didn't
stay in the Sierra Madre Villa; we rented a house
from the old doctor who used to be our doctor in
Chicago and who had developed tuberculosis and had -
come to Pasadena.- It was the highest house in:
Sierra Madre because when we first arrlved Father

- was supposed to walk uphlll to exercise his lungs.--7

A little later his lung was strapped and he was
allowed to walk only around and around the house.

But all this was really a terr1f1c experlence for
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Mitchell: me because Sierra Madre was a home of invalids.

Prescott:

Mitchell:
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I think Mother and I were the only people who
didn‘f have tuberculosis. Of coﬁrSe, Mother did
develop it and died of it long before Father did.

I saw hebody_excepting the Gongregational minister,

- who used to come up and read philosophy with Father.

Father now felt that he could get educated, and to

' get educated meant to read philoeo?hy,- And this

darling little old minister felt that heaven had
just sent him Father. So from the timevl vas
fifteen or sixteen, the three of us read philésophy
once a week; beginning with the Greeks and coming |
down through Kant. In the fall I was sent to school

~in Los Angeles.

And this was the Marlborough school,'agaih a private
girls' school?

A private girls' school.

About how large a school was it? -

Oh, it seemed very large to me. I was a boarder,
but I went home weekends. I think there must have
been about twenty of us in the house as boarders
and about a hundred who came in as day students.
The school had a very able principal, Mrs. Caswell,
wvho was really a remarkable person.

And the emphasis was on academic subjects?

Yes. Mrs. Caswell's daughter, who was a great
friend of mine, and three years younger_than I,

was the only person who was going to college. And-
consequently she was the only student taking Latin.
And so when the time came when I was seventeen and

‘wanted terribly to go to college, and finally -

received permission from my'parents to go, 1 di§ 
some things in preparation then .fbr_eollege.
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I'd had no science, and in Letinvl'dsonly»read
Caesar., But ‘the trouble was thaf the one girl
who was studylng Latln was very. advanced. 80
after readlng Caesar four or five years before,
I was put’ into 51ght-read1ng Ovid. LLaughter]
So I didn't get anything out of it and I had to

" read Cicero and Vergll by myself in the summer.

Did you feel that you belonged to this group
of g1rls°'

Oh, very much..

You welcomed the compan10nsh1p°

Oh, I welcomed it with tears. And my only draw=
back was that I felt I was deserting my father
and mother. Mother was never well and Father,
of course, was a real invalid. And so I really
became a split personality: gay and happy and
studious during the week, and a trained nurse
over the weekend. ' ‘
Now, tell us something about your invitation to
g0 to Radcliffe. ' )
That was because of the Palmers. George Herbert
Palmer, who was professor of ethics in Harvard

and Alice Freeman Palmer.

‘Whom you had krown in Chicago.

Yes. She had been president of Wellesley--I think
she was twenty-six or so--and when she married she
resigned from that, but she came on to be the first
dean of women in the University of Chicago on

-half time. And she lived with us. How that came

about I haven't the remotest idea, but she did. -
And Mrs.-Pal@er was to me one of the great women

of the world. Here l was,bthis ner#ous, high-
strung, lonely fifteen-year-o0ld, and she used to
talk a great deal with me. I think she became very
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fond of me then, and felt sorry about my being so
much a family -nurse and receiving so little" ’
education, excepting such as 1 grabbed.by myself;

I wouldn't have been allowed to go -to Radcliffe
1f it hadn't been for Mrs. Palmer, who wrote in- -
viting me to live with them. And that came about
by a letter that I had written in desperatIOn to

' my sister, Mary, who was by that time. marrled and

in Paris on a honeymoon. And the Palmers happened -
'to be there and Mary read my letter:to them. So
Mrs. Palmer wrote and saidhéhe would not allow me
to break down, she would supervise“me. So I went
under those conditions, and at once became healthy!

Radecliffe end the Palmers opened a new world
to me. That was the period of great philosophers
at Harvard. I majored in philosophy and studied
under Royce, Santgyana, Minsterburg--all of whom
taught at Radcliffe. I took honors in philosophy
vhen I graduated. As a graduate student, I studied
under William James. And as Mr. Palmer was in that
department, I knew all these men who dropped into
our house frequently.
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THE YOUNG DEAN IN A YOUNG UNIVERSITY

Invitation to Come' to Berkeley

Mrs. Mitchell, I would like to hear about your’in-ﬁ
vitation to come to the Unlver51ty as dean of women.

- Let's begln with your frlendshlp with . the Wheelers.

You had known them a very long tlme, hadn t you’
When did you flrst meet them? '

I met them in Berkeley when I went up to visit my
older 51sterlwhqse husband, Adolph Miller, had been
appointed a brief time before by President Wheeler
to deVelop-the‘department of economics. My father .
was a semi-invalid, and living in Pasadena.

And then you had met them in the East?

No, but I saw quite a bit of them in Berkeley so that
we struck up quite a friendship then, though they
were much older than I. The Wheelers and the Millers
were good friends and I tagged‘along, as was natural.
The Millers lived gquite close to the campus.

No. At that time they l1ived on Hillside Way, or.
Hillside Drive, up the hill from Euclid Avenue.

Not on Ridge Road where they lived later?

No, no. That was considerably later. But I stayed

with them as a relaxation. That was in the summertime:

when I was first out of college.
Later you received the invitation to come to the

University?

" Yes. Some three years later. It seemed a very casual
"~ invitation. I don't know how much thought Mr. Wheeler -
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had put into it. That was later, of course, and it
came at a time when my own 11fe was extremely confused
and unfocused.

You were in the East?

I was living with Mr. Palmer after graduatlon. As 1

sudden death while we were abroad, it seemed imperative
for me to stay with Mr. Palmer until he got over the.

" shock of it. So I took up housekeeping in his house

at 11 Quincy, ohe'of the three houses in the Harvard
¥ard.:. And it was while I was there that Mr. Wheeler
came. Feeling I must be in Cambridge, I looked around
for work, and, while taking some graduate courses at
Radcliffe, I also became the secretary to the dean of
Radcliffe, Agnes Irwin, and also to Miss Coes, Mary
Coes, who afterwards became dean. I took that job to
occupy myself while I was living with Mr, Palmer, who
was working on his George Herbert books.

And Mr. Palmer'and Mr. Wheeler were acquaintances of
long standing? '
I presume they were. I don't remember the particulars
surrounding the visit. I had no idea that he was
coming for anythirg but a friendly courtesy, for Mr.
Wheeler was always courteous., Or he may have been
coming just to see me because I had been around with
both of the Wheelers while visiting in Berkeley.

Well, evidently he had been giving the deanship some
thought, because he certainly had your qualifications
in mind. '

There is no doubt about that but his plans were still
pretty nebulous. He felt, I know, that something had
to be done; but what, he wasn't at all sure. We had
quite-a.talk} He put to me the proposition that I

' come to Berkeley and study the situation for a year,
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or perhaps longer, preparatory to becomlng dean of
‘women. - .

And how old were you then, Mrs. Mltchell°

I wasn't qulte twenty-four.

‘That was rather overwhelmlng for one SO young.

It was sobering; still it was humorous to me, because
when I talkedvit'over"with Mr. Pzlmer, who was very
much in favor of my accepting, he said, "You mustn't
gorthere>just as an influence. You must be a member
of the faculty." ' .
Well, this would never have entered my timid
mind, but Mr. Palmer 1n51sted. Mr. Palmer, like my
father, was a person to be obeyed. So when Mr. Wheeler
came back I put it up to him, and as always, Mr. Wheeler
agreed. What he wanted was to organize the job with me
after I had been in Berkeley for a while. And I said,
"Can't you give me any idea what you want that job to do?"
He said, "Yes. I want you to find out what needs
to be done and to do it." [Laughter]
Well, that sounds like a very good boss.
A good boss, but a rather terrifying one.
What sort of a salary were you offered? ' We are always
interested in comparisons. )
Well, I was offered a salary when 1 became dean, and I
can't remember what it was. It must be in the books.
Mr. Wheeler thought it was a good plan for me to
see as much of the students as I could and I was eager
to go on with graduate work. GSo I took several courses,
one with old Mr. Howison. And I could tell you many
amusing and lovable tales about both Mr. and Mrs.
Howison. The other course was with Wesley Clair_Mitchell,
who had just come to'the”UniVersity, having been called
‘there to the department‘of economics by my brother-in-

rlaw, kdolph Miller. But I also became a Teader in the
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economics department.. Thet was hot through my
brother-in-law. I-beeame_e reader to Thomas

' Walker Page. He was a southerner from Virginie

and his wife was one of'my'friends, one'of_the few
young friends that I had. I had worked3e>good deal
on economics and waS’quite a Vebleh‘fan. i don't
know just how that happened but I had done qulte a »
lot- of work in economics while working for my degree.
1 was a Veblen fan and I was a John Dewey fan '

and I read everythlng that either of them wrote. I_e“

became a reader, and I did do some reading for
Adolph Miller. That is, I reviewed books for him,

" economic books, and I also helped on the examination

papers.
And then the next year you worked in the Engllsh
department.
That was under Chauncey Wells; and that was a real
step in my learning. Chauncey Wells, and Mrs. Wells
too, were perfectly delightful people to me. She had
been a teacher and again, I was younger. How much all
of this was indulgence to my youth I couldn't tell,
But Chauncey Wells gave me a good training. So I was
given some kind of a position in the department,
where Professor Gayley was my boss. And I had to
share the offioe with a number of them. I recall one
incident involvingakey. Though ordinarily a careful
person, I forgot my key once, and I was taken to task
like a little baby girl by this man whose name I can t
remember. Perhaps that's the reason. [Laughter]

When I became dean I was given a teachlng ap-

_ polntment.
ﬂA531stant professor of Engllsh I belleve it was.,
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Yes, I think that was the”‘irSt., It waSJrregular,
and my promotion was put forward at an abnormal

pace because Mr. Wheeler wanted me to get on w1th the
job of being dean. I taught a. section in: freshman
English and later I'also. taught a course’ 1n

'"ver51fication,” given for seniors and graduate students..

Dnties:as'bean:

And your job of being dean inciuded such'things'as
counseling with students?

Yes, all the women in ‘the freshman class--as I remember

there were about five hundred of them--were put in my
charge. Now that meant that I had to discuss what
courses they would take and sign the card permitting

 them to take them. This was as an adviser. Techni-

cally, Mr. Edwards was dean of the college, and I was
his assistant. But we never had one conversation, '
never one. _ | o
May Cheyney, who was the appointment secretary,
had an office adjoining mine. And when I didn't know
the ropes she would tell me. She was a very friendly
person, who felt that she had the most wonderful job
in the world, aside from raising nine boys.
Your offices were in the administration building?
Yes, California Hall had just been opened. The ad-
ministration was upstairs,vand on the top floor wasa
the Bancroft Library. ;
How many. students attended the Univer51ty at that '
time? o
Well, I'm probably exaggerating, but I have a feeling
that there were about two thousand women, and they .

‘were 1n51gnificant 1n number to the men students. :
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They seemed an overWhelming group to me, but I was
used to very small. classes 1n a small women's

7college._ S .
'You had no coeducatlonal background at all, d1d

you? DR

None at all.'

Weren't you scared of the men?.

I was no more scared of them than I was of everythlng.-
I was very, very scared, but I was so afraid that
somebody would know I was scared, that'I'puf on a
facade which was quite convincing.

You said that Professor Edwards and you had no
discussion abouf what your job might entail. You
and President Wheeler must have conferred on the
direction in which the deanship was to develop.

Very carefully, and since Mr. Wheeler was anxioué to

“understand the situation, I discussed practically

everything with him. I can't remember that he ever
gave me any specific plah to follow, but I always
discussed plans with him before.I took any practical
step. ’

And your program developed actually to fit needs as
they came up.

One of the first orienting jobs that I did was to
make a survey of what the women students were pre-

'paring to do after graduation. I found that more

than ninety percent were preparihg to be teachers.
That was really the only professibnal training that
the University offered women. From the beginning

‘that troubled me. -I,fhoﬁght a2 university should

be more than a normal school--as teachers' coileges

were then called.
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- And you spoke of the budget busiﬁess. I had a

salary, which was the last straw for my poor father.
He thought it was disgraceful enough_to.have a
“daughter who would work, but a daughtef,who'would:
take a salary was‘ineomprehensible to him.'jHoweyer;
I insisted upon that. I had a secretary and all
office supplies; I can't remember that I had any-
_thing'else. I know all the entertaining I did, I
did - at my own expense. Yet I may be mistaken-

about this. | : T

I assume that there had been no budget set up for

the organization yet, because the needs had not be-
come really evident. Did you attend faculty staff
meetings? _ . o .
Faculty meetings, no. Jessice Peixotto (who'was_a
trained economist) and I became the first women.
appointed to the faculty. She specialized in the
labor branch of the field. We were very close friends,
although she was much older than I, 1 think by about
fourteen years. She lived with me during her first
year, going home to San Francisco for weekends. We
talked over the question of our attending faculty
meetings, and we decided that we were conspicuous
enough, and that we'd better take it easy. . So
neither of us ever went to a faculty meeting.

Were you invited?

We could have gone. I don't remember what Mr.

Wheeler thought about it. Certainly we could have
gone, but I know that it would have prejudiced the

- men agalnst us, and we already had enough preJudlce

to live down. Miss Pe1xotto d1dn t have sO much

_because she .was a trained person, -and she had a-

professlonal teachlng qu, you see. But there was a .

[Ty
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great deal of susp101on of me, until they found out

how harmless I was. When my position was being
discussed 1n_£aculty'befbre I was appointed, my
title was diséUsSed. - And SOme of the older men
thought I should be called ”warden of women." I
got over that, but ‘it reveals what they thought
the duties of a dean of women were. But that dlsap-

' peared. Indeed, the older men, almost to a man,

became great frlends of mine. -
Last time we closed with talking about youf job
as the dean of women, and particularly in regard

- to the counseling of students. You were just about

to tell us about using a Student_committee in working
with the girl students at the University,
Yes, that's very important, and I don't know whether

it was characteristic of other universities. Neither

do I remember whether the members of this committee
were appointe&--they certainlyrweré.notzappointed by -
me--or elected by the student body . - |
This was for all the students. They were very
fine women. They really had taken over the job of
trying to supervise the conduct of the women on fhé

3Campus before I was appointéd. This I never really

tried to do. And all the difficulties that came up
the president referred to this group of students.

And I think there was a men's committee that reported
to Dean Edwards. He was the dean of all students
until I came, and then I took over the girls.

This group of women, whenever they felt that.
they had a problem that .they wanted me.in:on, would
ask to come to my office to discusé it with me. - And
vice versé. I often asked them to. come and adv1se

- me how to handle a spec1al problem.;_
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‘What were some of your speciai pfoblems?
They were varied. One of ‘the problems concerned

the difference between the sororlty girls, who were

. .society-minded, and the glrls 11v1ng in clubs, who

Prescott:

Mitchell:

Prescott:
Mitchell:

were, in the maln, more . 1ntellectual. The seréfity

-glrls valued correct behav1or and ‘hated to have a
‘scandal .on the campus. The club- glrls were on the

campus to learn and were not too concerned wlth

dress and. behav1or.

" Was there a. great dlfference 1n thelr economlc status,
too0% - ' ' '

Yes, very distinctly. But I remember the women
students as a whole as being very eerious-minded, '
and absolutely unafraid. For instance, when the
question of sex education came up, it came as a

kind of avalanche all over the country. They used

to call it "prophylaxis." But sex was approached
entirely on the negative side...sex diseases. This
sex hysteria hit us on the campus, and_everybbdy said
something must be done about it. It wasn't local, it
was national in scope. Very obvious things came

into the fore of the diseussion. I can remember my
sister, who was anything but a sophisticated person,
but quite witty, said at that time, "If you're going
to be modern, you have to say the word "syphilis®at
least once a day."

How did you handle this sex education problem?
Jessica Peixotta and I talked it over with the two
other women who worked with the women students.

These women were Dr. Eleanor Bancrqft,-physician for
the women students, and Dr. Ritter, who was in.charge
of their physical education. We decided to turn the
actual work over to Dr. Bancroft and myself.: Ve
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decided, always wlth Mr. Wheeler s’ approval

to whom we referred everythlng, ‘that the chlef
trouble had been caused,by the_negatlve approach f
which frightened the students. Dr. Reinhardt
had given a course to. the men students and dozens
of them fainted.. And so we thought, "What would
happen if we geve a sek course to the girls, who
were supposed ‘tobe more emotional!" (I don't

‘thlnk they are in that partlcular field. ) Dr.
" Bancroft started off with simple phy51ologlcal

and psychological courses on sex. She had’ no
difficulty at all. She held conferences after-

.wards with any of the students who wanted it, or

went to any of the groups, SuCh»as‘the clubs or
sororities. Then I, who had only recently learned
the words syphilis and gonorrhea, was asked to do
sex diseases! Which I did. And the student com-
mittee came in then very helpfully. They were

told what was going to happen, and they said, "Now
this is really a serious thing, and it isn't a
shocking thing. It's a thing we ought to knov,“
and arranged for a meeting at all the sororities
and clubs. I went to every one of them. And I
found, which was a surprise to me then--remember
that I wasn't very old--that most of them knew more
than I did. -
Well, .of course you had not come from a coeducational
institution at all. - |
No, and I had come from a family to whom the word
nsex" was absolutely taboo. Never spoken, absolutely

teboo!
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Were there a great many pregnancies w1th1n the
student body? L :

I don! t thlnk a great many. I -can remember very
:Twell ‘one pregnancy in which Mr. Wheeler felt very

strongly that they should be marrled. So the boy

“'said, "A1l right, if you want - that, we'll get

married." And then he left the day after the
ceremony. .l suppose it madedtﬁe”ohild legitimate.
And that girl I remember very well because I gave
her a. JOb to do, sew1ng in my home.. She was" very
hysterical and I made her keep on with her studies
and get a degree. But I don't remember very many
such episodes. I was talking the other day with an
old graduate of Stanford, and she said there were
practically no scandals - on the campus 1n her day,
which was also my day.

I suppose that housing was the biggest problems

that you had to meet. _

Well, that was the most obvious one. There were no
approved lists, no supervision of living quarters,
and of course no dormitories. That seemad an obvious
place'to begin to bring me into contact with students
themselves, and also with their living places. So
that was the first job I took on. That and working
with Mrs. Cheyney next door on what'these women
students were preparing themselves for. I have
already talked about that.

What was the woman student 11ke°v Where did she come
from? ‘ ‘ . S
There were_two distinct gronpst dmuch the larger L

'group came from farms, or mining districts; they

came down, really, with very little experience
exceptlng-country or small-town life. That was one

nieady l‘j_ra.’
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of the things that worried me. Nothing was done to
help them understand the much more complicated

- communities that they had come into. I would say

that the average age of the freshmen was about
eighteen. Then we had another group of‘older women,
who were distinctiy more sophisticated in the academic
world. They were working for Ph.D.'s. I saw a good

,many of these graduate students, but I wasn't supposed
to be respons1ble for them.

The undergraduates were your spe01al respon510111ty°
Yes. = I always seem to remember the ridiculous

. things. I remember one freshmen interview in parti-

cular. I always used to begin, "Where's'your home?"
This little girl said, "I come from the East."

I said, "What part of the East?"

She said, "Nevada.™

[ Laughter] Which" opened my eyes.
To go back to the dormitories. In readirng the records,

I understand that most of the_11v1ng quarters were

run by clubs. _
No, that isn't quite so; I think there were any
number of mixed and unselected boarding houses.

Then there were the sororities. They were new to me,
you see, as we didn't have them in Radcliffe. And a
lot of the girls who didn't make the sororities (which
seemed to be the ambition of nearly everybody) went
into the clubs. Now, the clubs were like sororities
without the glamor. And for the most'part, members
of clubs didn't achieve the same social standing as
did the sorority girls. I made a surveyeof all the
places where women students lived, in my»firSt—yeat,

‘and I made it a point to visit all the clubs and all
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r Mitchell: the boarding houses.
"Prescott: What sort of restrlctlons in hous1ng were you 1n a -
- position to 1mpose? : - : '
Mitchell: Well, that was for us to. decide. And'I don't even
' remember what restrictions we did decide on. I met
--landladies of every variety. There were "ladies,"
" who wanted some "nice young girls" and wanted to
‘"shelter" them. Several such requests were traced
down to landladies who wanted prostitutes. And had
them. It was happenings like that which I think .
would have upset me mcre than they did if it hadn't
been for the support and advice that Mr. Wheeler

gave me.

The Dean's House--A Social and Cultural Center

Prescott: Let's talk just a little bit about the students in
relationship to the house which you had near the
campus. They used that a great deal, didn't they?

Mitchell: Yes, I built the house as a stage for my official
self. I never would have built such a house if it
.hadn't been that I felt cramped. Mr. John G.alen
Howard, who was the California architect--and that
whole family was very dear to me--built my house
next door to his house on Ridge Road. That was
before the Miller house. The Miller house was
built across the street. And it was built low enough
so that Howards could see over it. I was on a hill
sloping down to the west side of Euclid Avenue. It
had a big terrace facing the hills over a garden
that had a fairly good-sized, central lawn. T
owned down to Euclld ‘but my hlgh fence was only '

| halfway down. - ;;-”,w_ﬂ :},f'}~ e
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It seemed to be my job to jump in wherever
there was a gap, whether I was equal .to the

‘situation or not. I remember another astonlshlng

thing which happened during the preparatlon for the

Parthenia. Ve had b1g choruses that were tralned
by a profe551ona1 dancer who came over from San

Francisco on spec1a1 days. My lawn was a convenient
place for rehearsals. . We rolled my piano around in"
front of the open doors to the terrace, 'so that the,
p1ano could be heard’ outside, and when our pro- ,
fessional dancer gave out, as she did, I was supposed’
to take over. And, with the courage of youth, I did.
I don't think I did a good job, but I got through
until she could come back. ' _

Your house really held a unique place among the
students of the campus, then, didn't it?

Yes, I think so, but it's difficult for me to know.
I know that hundreds of students passed through that
house every week; and to me it was a stage. I needed
a place where I could do what I wanted,‘and I tried to
get the students to be as free as possible. Because
I was so young, most of my friends outside were much
older than I. One of these friends; Sadie Gregory
{(Mrs. Warren Gregory), called it "The story-book
house." And this became the name of my house. To
me, it has always been a good name for it. Without
it, I aouldn't have done any of the major things
which I did with the students. All of the meetings
neld before we went off on trips were there; also,

we had a ridiculous little group which we called

"The Critics on the Hearth,"™ where we practiced

Robert's rules of order. It met there. I had only

recently learned these rules mysélf. I gave out a
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toplc, and the g1rls would make an impromptu speech
on it. And then we cr1t1clzed the talk for language,,{V’
content and dellvery.‘ They learned to pre51de by '

*  each one. taklng turn in pre51d1ng. Then, of course,

Prescotts
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we always had chocolate and sandwlches at the close’

of the meetlng. That was a small group, but a group
that was -very merry. This was due in part,,I think,
to the fact that I myself was learning just about as
fast ae’they were. zIKkneQ'a little mofe, but not very
much. o ’ _

Do you think that this interest in Robert's rules of
order had anything to do with the feminist movement
and the vote? ' o v | ) '
That may be. That may be. There was a good deal of

that, you know, at that time.

In the fall of 1911, my last year, we put on
the first Parthenia. By that time I felt more---
Secure? ' '
Well, I'm afraid I really couldn't say I ever felt.
secure. Perhaps "established" is better. I began to
see behind the superficial, and to understand what
seemed to me to be the real educational problems or
educational mistakes. '
Was this the time you planned trips 1nto the communlty
for the girls? _
Probably I was still doing that; I began so many things
at once that Ireally don't remember. I took students
on tr1ps for a number of years, ‘and I think I must
have begun quite early because I had not been to .
most of the placesvwhere we went before myself, “and
that seemed to me to be terrible. But I think the
trips were a:success partly because I was one “of the

. learners.
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But it was very unusual for the glrls at that time
‘to’ be interested in civic affa1rs.-_ ‘
Well, there was nothing in the Unlver51ty to tempt
“them.- Absolutely nothlng. And to me - thls was
'shock1ng.. , :

Did they have a group of women who were agltatlng
for the vote? .
IYes, we did have a few feminists, but they-fepresented
a special group that I never joined. My first vote
for president, I cast in Berkeley for Eugene Debs.
in prison. My feeling was that it was terrible to
have to cast a protest vote. I lost my vote again
when I went to New York. New York women didn't have
the vote then. But that was a kind of militent thing;
it wasn't that kind of thing I was trying to do. I
was trying to have students understand how the com-
munity works, which really had nothing to do with
women's rights as such.

So you took them to the wharf.

Oh, the wharf! I took them every place! Of course,
during that time we had the bubonic plagué scare; -
the ships from the Orient brought over the rats
carrying the fleas that carriea_the plague. And the
fleas got transferred to our Berkeley gophers. So I
had the traps set by the federal government around
my house on Ridge Road. Our group saw Dr. Blue's
preventlon measures at the wharf, but that was in-

cidental. Our‘purpose was to see where the imports
‘came from and to understand the function of a port,
Also, we made a number of visits to see how
our children were cared for in orphan asylums and
clinics. . Octav1a Briggs was then running one of the
first settlements here. We went to that. Octavia
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Briggs vas the sister of Professor Moses' wife.
~ We went to the poor house in Alameda and to the

leper home nearby. Yes, I did a great deal of that
kind of thing with the students. |

And ‘then you also had your "at homes" where you read
poetry. _ o
Well, poetry came later. I felt desperate about not

‘knowing the students. So many of them, and so
-scattered, that I started having Wednesday afternoon

teas at home. That was after I had my house and I
had a fair-sized garden and-a terrace. The students
used to come and I would havechocolate and heaps of
sandwiches and so forth. They could help themeelvee,
and they would wander around and I would go from one
to another. I had a remarkable memory then. I can
remember perfectly that I could always introduce any
tﬁo freshmen. But this all seemed to me to be kind
of pointless, and I thought I'd try to get going

'something worth-while that might interest them. So I

took what interested me, which was poetry, having

been read to by Mr. Palmer for a solid five years.

He was a great reader and a great scholar in poetry.
I began to do this, and it didn't interest all of
them, and some of them wandered--but why not wander?
But it did interest probably a couple of hundred or
so, who would sit on the floor where they could hear.
I'd read poetry, and that led to dlscu551on. And
that's what really led to the Parthenla. '
Tell us about the first Parthenla. '

The first one was a play; it was really a masque
written in rhythuoic language by'a woman student ande
put on by the women students on the. campus. Such“a'

: th1ng»had neyer_happened before.‘ The plan developed
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Mitchell: at one of the Wednesday'meetings at my house in my
last year at thé University. I thought having the
women students take part in a regular competition

had interesting possibilities. It might give them
more Standing in the eyes of the public, and more
important, in their own eyes.f And it really caught
on. I haven't ever seen students'anywhere more
‘excited than they were. And full of éuestions,
full of guestions! This and that, how could they
do it? Who should be on a committee? Would Mr.
Wheeler let them? And so on and so forth. That
fall I went to New York, and was not hére when the
manuscripts came in, Pdrter Garnet was one of the
people who I remember helped us so much. We had a
good committee to judge manuscripts, and when I came
back and read them, there were five or six that
seemed to me really good. The one that was accepted
was by Nan heardon, a senior whose father was a
Greek scholar. The Parthenia--let me see what that
means exactly, it's the "women of the Parthenon"--
I still have one of those programs that were printed.
The competition was to be something about women. It
could be an imaginary woman, an historical woman,
a woman of the future; it could be a play, it could
be an opera, it could be anything as long as it
featured women. It had to be built around some
definite event or problem. What Nan Reardon did was
to choose a number of famous women who represented
different aspirations or roles of women in historic
times. . - | e

" The masque was given under the LeConte oaks, - ,

which were mu§h'biggef'than they are now--or perhaps

‘they have disappeared now? - Under,the.LéCOnte_oaks':Jf
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an altar was set up on which a flame Burned.’ This
was all symbolic,irepresentiﬁg the altar 6f'hope;:-
and various historic women appeared and after
statlng the1r hopes, laid an offerlng on the altar.
This was the main theme of theplay.. But it was
supplemented by large ‘choruses who reflected
emotional responses as in Greek drama,'elther by
intoning the1r speeches or in darce. I can remember
Joan of Arc dash1ng in on a white ‘charger. There

also was Greek Sappho. The museum in Berkeley provided'

the play with real properties, which aroused great
interest among the faculty. Sappho came in bearing
a real amphora on her head. It scared me out of my
w1ts, but we finally got it back to the museum )
safely. . :
We involved about a thousand women students in
some capacity, either directly in the play, or in
the organization aspects, We had some truly theatri—
cal effects. I remember one chorus representing rain,
where the girls came up from the brook below in grey
clouds of gauze, When, in this dance, they threw off
‘the gauze rain clouds, they looked as if the sun had
just come out, for they were not only clad in yellow,
they all had flowlng yellow hair.
How very dramatic! There are many references to
performances given in the Greek Theatre. '
Oh, the Greek Theatre was a flight of imagination.
My, the things they did there' Do you want me to
describe some incidents I remember? I recall the
t1me,they used camels in a.play. They got_théicamels
from the zoo in San Francisco! .
Would that be a Christmas play? o
':Yes. It was an old miracle play.: I amlusing' that
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iﬁﬁ'Mitehell; word loosely. I'don*t‘know.how many thousand people
o ‘can be seated in. that place, but it was filled, and '
'people were. szttlng ‘all around the edges, too.5 The. "
camels came in from three different d1rect10ns onto
that great stage.. And the three wise men talked. As |
one of them cried, "The star!" he pointeﬂ over the
heads of the audience. And the audience pivoted, and
there, above the - eucalyptus trees,'was the real
~evening star. I have never in my llfe known any other

moment 1 dramatlc.- . : -

They often used the zoo. Once they had the
-elephants come over when they did The Little Clay .
gart,-wh1ch Arthur Ryder had translated. And then,
~of course, we had all kinds of people and players;
Sarah Bernhardt came, Margaret Angiin, oh, everybody!
‘And we had the orchestra there with Frederick Wolle
conducting; He had created and produced thé Bach
Festivals at Bethlehem, Pennsylvania. I often went
to hear them, but that was after he had left.

Deans of'deen—-Early Professional Meetings

Prescott: I suppose deans of women all over the United States
had problems in common. Did deans have status as
a profession? Did you attend meetings with other
deans? ' '
Mitchell: Yes, I did meet otiuier deans at professional meetings.
I've been thinking over those memories, They'reVnot ‘
a bit sharp. And I rather think that's because I
got very little out of them for my own thlnking. As
I thlnk over the group, I think they must have been
deans of state colleges. Or so it seems to.me,_for
I knew thdt Mrs. Allan, the €irst dean of woman &t

'vgln.“y:qgv’_"?fw‘—-: G _m; T m——
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Stanford Unlver31ty, never went., I don't remember

- any from the colleges in the far eastern states.
'viMost eastern colleges, except1ng state ones, ‘were. f

for women only.’ And they usually had women
presidents, which made a difference 1n-what the

‘dean would do. The presidents of the other colleges

were men. And the‘deans were given jobs,to do which

' these presidents assigned them. Which was,(fOr the -

most part, supervising behav1or. _
In other words, they were supposed to dlscipl1ne

'_and to dlrect behavior.
Mitchells:

Dlsc1p11ne, yes._ Butagreat deal of 1t was Just
training in good manners and chaperonlng.' Now I
never chaperoned anything, as far as I_remember.

The sororities and clubs all had house mothers who
did that; I was invited, but never invited as a
cuaperon. I would not have accepted a position of
that sort. That's the reason that I insisted upon
being on the faculty, which would give me a different
standing. Ada Comstock of Minnesota, who afterwards
became the president of Radcliffe, was the only dean
I recall as having an educational responsibility.

Do you recall if there were discussions of possible
qualifications of those early deans?

When Miss Comstock and I brought up questions of

that sort they were all interested,‘but all said they

were powerless to do anything. The things I remember-

being discussed were dormitory ‘rules, hours for
dances, the time students should return to the house.
If there were sororltles, they dlscussed ‘what to do
about the glrls who were left out. And there was a
great deal of discussion of financial help. to the

‘women' students.

rary
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d» I remember Only two meetlngs vividly; one was
in Salt Lake Clty, and one in New York Clty.~ There
were others, but I- don't remember much about them.

Ve were all concerned with housing for women: |
students. Thls I was remlnded of only recently

‘when President Kerr told me that I had raised six

hundred and flfty dollars for dormitories durlng my
years as dean of women. I now recall that, and I
know what I did with it. I made it into a revolv1ng
loan fund for women students.-

Do you recall how you ralsed it?

I raised it by g01ng to individuals.

There were numerous contributions by 1nd1v1duals

and organizations to the University. 1 not1ced in
the yearly reports that the federated ‘women's clubs
had furnished several of the club houses.

That may well be. My mind is vague about these
things. But I do remember the loan fund. We made
it a loan fund, not a scholarship fund. And the
majority of the students paid back, so that it became
a revolving fund. ;

Do you recall if these ploneer deans thought in
terms of extending educational Opportunltles of
women into other professions than teaching?

Ada Comstock, who had great influence in the faculty,
was very much concerned about that. At least 1
remember dlscu551ng things of that sort with her.
She and I usually roomed together.

Had you known her prev1ously° ‘

" No. She was older than I.

I was the youngest always, but always the senior

in p051t10n. ThlS was 1nterest1ng, and very con-
‘-fu51ng.. Not only to me,- but to our hostesses.. Ve
' were uadally asked to a Sundav dlnner whlch was
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given to us as dean of women. I can remember
in New York it was givehn by a faculty wife.

And when I was introduced as "the dean of deans"
to Mrs. John Clark, the wife of a very noted
economist, she almost screamed! [Laughér]

You must have been only about twenty—seven yéars

.old.

Yes. As I remember them, most of the'women looked
old to me. I know. Mrs. Ailan’was in her sixties.

I think most of them were in thelr flftles or
sixties, and the motherly type.

Had they come from a faculty positidn to the
deanship, rather than having been trained specifi-
cally for the handling of students?

They hadn't come from the faculty. They were just.
appointed from the blue, mostly. As I remember
going around to the clubs and sororities, I always
met this same type of woman., The friendly person
who could be at ease with students and had a
motherly disposition. You know, one of the older
club mothers grasped my twenty-six-year-old hand
when I first went there and said, "You have come
to be a mother to us all." [Laughter]

Mrs. Allen at Stanford had a house to which
she invited people, and she did have some teaching
responsibility in English. The students called
her "The Lady."™ ©Now, nobody would have ever thought
of calling me "The Lady." She groomed the girls for
sororities; she:helped them to know how totdress,ﬁ
how to do their hair. If she saw a student walking
on the campus whom she thought was improperly -

'dressed, she would take that up with ‘the student.
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That was as far~from my job as;anything I can

.thlnk of.

- This difference in my respon51b111t1es wasl

-due, I think, to Mr. Wheeler's keen 1nterest in

the education of women. And’ I don't think that
was an interest to be commonly found in men
professors, or presidents, at that time.

Did others share your interest in educating the
womgn student as a member of society? .
No, I don't remember that anybody else- was doihg
that. I don't remember talking that over at all
with Ada Comstock. |

And such possible future professions as, oh,

" domestic science, or journalism, were not on the

horizon at all?

No,'just teaching. | .

Ada Comstock went on as president of Radcliffe.
Were there other women whose futures were as
interesting and as promising as hers?

No, not among the early deans I knew. Of course,
Barnard and Radcliffe had somewhat comparable
positions, though Barnard was actually a part of
Columbia, but had its own president. Later I

was invited by President Butler to consider coming
to the presidency of Barnard. This was after he
and Mrs. Butler had visited the Wheelers in Berkeley
(when my witty older sister said, "We all did _
Butler service for a couble of weeks ").> I had
come to know him then and he knew what my job was.

~ That invitation from hir was put into writing the
- year I was abroad with the Wheelers. And I came

T '.u..al’ .
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Mitchell: _mighty'near accepting it; though I can't
‘_1mag1ne why, because I was trylng to get out of
- administrative work. » ‘
Prescott: That would have been a larger administrative job.
Mitchell: Yes. I think I would have been nailed to it for
| gocd> My name was never put up. I refused to ‘
_have that done.

T T T I AT v
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Prescott: Let us talk’ about Pre51dent and Mrs..Wheeler
as you knew them as frlends. Did you find it
difficult’ to br1ng your problems to Pre51dent
Wheeler? : v s

Mitchell: Mr.. Wheeler was a‘mah of the world,_and;Ifwas'hot a
woman of the world. And he was the éasieét'person
to approach with any problem. He never wasvsufprised

_ at my ignorance. o ' '

Prescott: You found it very easy. to work w1th h1m.

Mitchell: ‘Absolutely. I can't imagine any easier relatidnship
between two people. It's difficult for me now to
separate the man from the president. I often took
the kind of things to him that were not necessarily
strictly professional, or that I would have been
supposed to know about myself. I always received
the kindest attention. , o :

‘Prescott: Did you feel that the relationship between the .
faculty and Mr. Wheeler was congenial?

Mitchell: Well, you see I didn't see that at first hand. 1I
had no knowledge that ever&thing wasn't very easy.
Adolph Miller never had any criticism of him, and
I wouldnft have got the criticism, I think, from
other péople. But I found Mr. Wheeler, as a human-
being and as a boss, the easiest person that I have
"ever worked with.

Prescctt: You also knew Mrs._Wheeler very well, dldn't you°

"Mitchell: I certalnly did. N o

Prescottis Why don t you desérlbe her to us’
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‘Mitchell: I can never think of Mrs. Wheeler without a -
| ,smlle._ She was amus1ng, Now let me see. Flrst
_-of all, I think of her helght.- She was one of
T the shortest llttle peOple that I ever knew. I
"“"can remember being wlth‘her later, ‘when we were
. in Germany, in a crowd out in,the theatre foyer.
I can remember her looking up at ,me and saying,
"You have so much better airﬂﬁp there." I think
of Mrs. Wheeler's eyes. They were.the'only eyes
| that I've ever seen that really snapped.
Prescott: Were they brown? .
Mitchell: They were brown, solid brown, and they darted
' like a bird's. And her motions were like a bird's,
too; quick, and, like her speech, darting., Her '
talk was, of course, the most outstandlng thing
about her. She was, I think, the most uninhibited
grown-up that I've ever known. '
Prescott: Sounds delightful.
Mitchell: It was delightful to those who liked frankness.
’ She, of course, was the wife of a president, and
I don't think she liked that role. But she did
it with never flinching. She never shirked any-
thing. She had the highest standards of house-
keeping that I have ever known. Her dinners, and
the stage set of everythihg, were wonderful. And
cleanliness was in her mind, I think, put a little
~above godliness. I remember this particularly,
because after I had a house of my own, she and I
had the same window'washer, He wasquite a
eharacter in the little town 6f,Berkéley,,then.
And he used to clean with Bon Ami,‘which he called
. "Bonny Amy; and thls seemed to me sO symbollc of
Mrs. Wheeler that my pet name for her was "Bonny

A nl:y.
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 Mrs. Wheeler's uninhibitéd'remarks might'
have been very difficult for Mr.- Wheeler. Mr.

" Wheeler hated confiict. And he hated rudeness.
' He was always courteous. Now, Mrs. Wheeler I
~can't say was exactly rude, because she wasn't.
She was hardly aware of what she was doing. .She

was just being herself. But I never heard Mr.
Wheeler reprové her for any impromptu remark

: _she may have made. I just remember this parti-

‘cular instance when San Francisco was going

thrcugh all that scandal in regard to Mayor

- Schmitz, and Heney was shot. After the scandal

subsided a bit, Mr. Wheeler did invite the mayor

to the presidential house. And I was invited.

also. I was often invited just as a fill-in.
Of course,. their guests were likely to be just
men, or predominantly men. The mayor was seated
down toward Mr. Wheeler, and I was seated near
Mrs. Wheeler, and she said to me, casually,
across a few people, but in a voice that could
easily penetrate to the other end of the room,
"I never thought that I should be called upon
to have a man like that at my table,"™ all the
while staring at the mayor. Now, Mr. Wheeler
laughed at it. '

' He'd often say, "Oh Amevi" But never in a
sharp voice or in a reproving manner.

Mrs. Wheeler's humorous episodes taken

‘without the feeling of her lovability would
,distdrt her. - But she did make the most extfa-'
ordinary remarks at the wrong time, and never
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Mitchell: repented them. Mr. Wheeler must have been
' embarrassed at times, though he never showed.
ite I think he was more amused. '
I remember partlcularly some of the things that
‘she did in Berlin where life was so controlled and
formal that it's incredible to an American. It
was court life, and when you were at court you'd
behave, or try to behave the way court people
do, though we found it quite difficult. At dinners, .
for instance, they still had ‘the old custom of host
and'hostess sitting opposite each other on the
narrow side of the table. But they didn't sit in
the middle. The most important person sat in the
y middle, and the host sat at his right hand. It
is above and below the salt, absolutely. When the
Wheelers gave a dinner,iMrs. Wheeler was always
given a list of how people should be seated at the
table,'which ones were further and further away from
~ the salt. I myself, when I went to their dinners,
was glven a high p051t10n because of the word
"dekan."® She was given absolute and detailed
instructions, and not only instructions of this
sort, bﬁt instructions when we went to dinner as
to what she should wear--how low a neckllne, and
how high or long our gloves should be. Every detail

. of ethuette. _
Prescott: The Germans really hadit all sewed up and put on .

papers

* See note page 72
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We were assigned a faculty member to supervise
us. Well, it was just too formal and just the

. .opposite of Mrs. Wheeler's frank manner and her’
4»whole personality. She was so. spontaneous and

crisp and neat, with her glossy hair pulled back
into a neat little wad on her:neck. I can ‘
remember--1I don't know whether it’s appropriate:?

:to tell themp-but I can remember some of the. most i

amusing- thlngs in.= the world. The first time we
went to a formal dlnner, the host was representlng

" the Kaiser. It was’ the most formal of all ‘the

dinners. I mean the people who were invited were
closest to the Kaiser. It was an occasion half

representing the royalty, and half representlng

the unlver31ty, because- Mr. Wheeler was a

scholar and was treated always as a scholar. This
helped to modify, to take a few edges off. Well,
at this dinner each man was given the name‘of the
person he should take in, and Mrs. Wheeler was
just ahead of me. She was being escorted in by

an enormous man, a man who just fitted one's
cbnception of a German general: austere, big,

and in a blazing uniform with medals covering his

chest. As we went in to dinner, I heard Mrs,
Wheeler say in her crisp voice, as she 1ooked way
up into this austere face, "I didn't catch your
name.” And from above came one word: ~ . "Moltke."
That must have been most disturbing to him.

I don't know. They were geared fbr disturbances,
because, after all;_we were Americans. And not

only that, here was an American woman who had an
1mportant name, They were geared to that. ,At.

~ one of our later dinners I remember another 1n01dent
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:'hat amused ‘me so.. At that time we - wore not.

“Tv;-ekactly court tralns, surely, but dresses which
-,gdragged a 11tt1e in the back.. That wasn'tT

.. German, that was Just Amerlcan. Now,-Mrs.fWheeler

always had a naive idea that if she talked out of

“the corner of her mouth nobody could hear her but ‘the

Prescott:
Mitchells

Prescotts

person next to her. "And after dinner Mrs. Wheeler

" was talking with odr host, who spoke English quite

as freely as-we did, and I walked past her aimed in

a certain direction. She twisted her mouth and

said to. me,-"Don't walk over there, Lucy, . there s

mashed potato on the floor." )

And did the man hear it?:

Of course he must have heard it. I heard it. But

somehow or other, those things seemed amusing in

the same kind of lovable way that a child is amusing.
She was very popular, very popular, at home.

And popular in Berlin, too. One other funny remark:

we were invited to the Kaiser's birthday celebration.

There was always a theatre party, and the audience

was all by invitation. And there again, we were

told just how high our gloves should be, and how

low our necklines; no risks taken. During the

interim between acts we went out into the foyer,

as did the whole audience, so it was very crowded.

I stuck pretty close to Mrs. Wheeler, and she

leaned back with fatigue against something she
thought was solid. Suddenly she felt this prop
move. She jumped and turned around and looked up
at a man and said, "I thought you were a box!"
That must have been amusing.  Mrs. Wheeler's
personality must have been very helpful to her as

_ president's wife on the campus, too.
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Distinctly, but it ought %o,be_cléarly em—

.1phasized that along with her spontaneity, she was

a very expert hostess. She took her. job very
seriously. She fqundigut*everythihg'thatzwas
supposed to be done and she did it with her

-great sense of‘perfeétion. She was in a

contradictory position; she really ‘wasn't made ,
for the role, but she played her role beautifully.
She was very well organized,‘wésn't'she?

Very well, And I don't recall that I have ever
heard of any resentment of these things that
might be considered faux pas in most society.
She had a gift for being formal and still being
very much an individual. ‘ ‘

Yes. And the formal bulked very large. They
entertained a great deal, To begin with, it

seemed to me that all the really'important_
people that came through San Francisco came
over to talk, or to be entertained, at the
president's house. That was a part of the
fascination that made San Francisco seem a
cosmopolitan city. .

There was a close touch bétween the town and-
the gown, as far as the University was concerned,
wasn't there? ,

There really wasn't mugh "town," besides the
"gown." Not in the early days. However, after
the earthquake and fire, Berkeley was discovered:
and became important for itself and not just as

‘an ‘extension of San Francisco. Mr. Wheeler

Q'knew_all the'important people in San.Francisco;

Prescott:

and the regents were very prominent in the social
life d£ both_the University and San Francisco.

The social life of the president was, in a way,

political?
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Yes. It was aiState university, you See."Ndw,
Mr. Wheeler really fulfilled my 1mage of an
ideal un1vers1ty president, B

Let's talk about your ideal of a unlver51ty

pres1dent. You had the opportunlty of meeting
several unlver51ty presidents whlle you were

-living 'in Cambridge, didn't you?

Yes, while living with the Palmers. Mrs. Palmer

. had been a college president and Mr. Palmer

was a professor of philosophy at Harvard, and
nearly every president who wanted to appoint a
young philosopher in his department (and're;

'member that philosophy included psychology then)'

would come to Mr. Palmer. So that I saw a
stream of college presidents going through, -

and sat at the table and heard their talk. Of
course President Eliot lived next door, and
hundreds and hundreds of times we ekchanged a
formal remark. o
You had a great deal of data, then, on which to
base your ideas of what makes a great university
president. ‘ - '
President Tucker from Princeton was there;
President Hyde from Bowdoin, and President
Angell from Michigan turned up regularly. Mrs.
Palmer was one of theearly graduates from there
and they regarded her as his special protégd.:
Oh, there were any number of them. And they were

~ all scholars, and they all had social ease,

Now, Mr. Wheeler possessed both scholarly
prerequisites and social ease to an impressive
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‘Mitchell: ‘degree. And that social ease was very important
‘ in the University when I was there. And I must
say, in spite of the humorous incidents I have
reported about Mrs. Wheeler, that she also had
complete social ease. She was never flabber-
.gasted by anything. And nothing in Germany; no
- formality, nor any situation in America ever
fazed Mrs. Wheeler. She just took it.

Prescott: To return to Mr. Wheelef_a moment: your concept,
'then, 6f a university president implies real
stature as a scholar. |

Mitchell:' Yes, I felt that very Strongly.'-I‘didn't know
Greek, but in Berlin Mr. Wheeler read Greek with
‘his boy, Benjamin, and when we went to see the
wonderful Greek vases in the art museum, which
was right near us, he just bubbled with excite-

‘ - ment.

Prescott:. This ﬁnivérsity president must also have a person-
ality which makes him a person that can meet any

social situation.

Mitchells Yes, and Mr. Wheeler was never awkward. I think
he néver lost his dignity. Nor did he ever need,
as I have known other presidents to, to do some-
thing that was a little gauche in order to relax
and keep in touch with the "common man." This
was no effort for Mr. Wheeler. He was Just made

- that way. He was alyays courteous.
Prescott: Did you find Mr. Wheeler a good administrator?
Mitchell: I don't know too much about that side of him.
| " Neither do I know about the money-raising phase
which now plays-so large a part in the work of
a college présfaent;'liou see, I didn't go to -
.faculty meetings!fSO_I’neve; saw him ‘in that
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Mitchell: kind of situation. _ _ .
Pfescott:. But. the growth of the University during his :
. presidency would certainly bertéstimbny-to'
, his getting money from the legislature.
Mitchell: Yes, and also from individuals. Of course, -
people were devoted to Mr;[Wheeler as a person.

'Speaking of size, growfh'makes me think of
another thing. It may not be appropiate, but ;-;
this story makes me think of Mr. Wheeler's S
"humor. It was one of the things that relieved
any situation. I can remember wvhen people
were bragging about the growth-df the ‘Univer-.
sity, which of course was phenomenal, Mr. B
Wheeler would often tell this story of the
man who went to the side show in the circus

' to see the dwarf. He came out raging and went
to the manager and said, "You're a cheat; that
man is no dwarf; he's almost five feet tall."
And the manager said, "That's what's so won-
derful about it; he's the biggest dwarf alive."
[ Laughter] That is the way Mr. Wheeler would
counter, would get his point across by an apt
story without a real criticism.

Prescott: That takes real skill.. _
Mitchell: It takes skill, and it takes nimbleness of mind.

And I think it takes kindliness, too.
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‘first lecture was: attended by all the important '
~ people from the _court. I'd have to check 1t in
. my diary to glve you the’ exact title of the o
. lecture. We were all seated accordlng to rank.

71

~In Germeny wi th the'Wheelergi'fEQZQr"

You heveureferred briefly to your trip to Germany f"“
with the Wheelers. I would like to ask you about

1this trip in more- detail. You were invited to go
-abroad w1th the Wheelers in- ‘the summer of 19097
Yes,‘l909 to 1910. So I wlntered in Europe.

Tell us something about your experlence. Uhere'
did -you stay? ‘

We stayed at the Hotel de Rome, on the Unter den

Linden nearer the Brandenburger Tor than the
university or the Alte Schlosse.
Why was Mr. Wheeler going to Berlin?
He was the Austausch professor, the exchange
professor, the second cne. Theodore Roosevelt
had been the first one. This was one of the early
exchanges, and an imaginative thing to do. Mr.,
Wheeler, like all the Austausch men, had his own
point of view and was supposed to interpret the
United States. |
Was it a long series of lectures?
I think it was about thirteen to fourteen. I
went to all of them. Mr. Wheeler had been in
Germany and had gotten his degree in Germany
(this was after the Wheelers were married)'so
they both spoke German, Mr. Wheeler far more
fluently than Mrs. Wheeler.a_

I'11 never forget his first lecture. He
lectured in German, whlch made a great h1t.¢;His
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Mitchell: the Kaiser and the Kaiéérinisitiing in front.

" And the ladies of the court on one side and

the gentlemen of the .court on the other."Thén ,

the professional people were in one place. Mrs.
Wheeler and I were put well up with them. And.

‘Benjamin was there--I mustn't forgét Benjamin,

he went with us everywhere,f Mr. Wheeler didn't
seem to be im the least_nerﬁbus. Mrs. Wheeler

. and I were so nervous we could hardly sit. Mr.

Prescott:
Mitchell:

Prescott:

Mitchell:~

Wheeler talked with the same relaxed feeling
that he talked with at home; he was just like

‘himself; he came out with his humorous remarks,
and he spoke German well enough so that he could

use colloquial language and humor. 'He'gave_one
lecture on American humor which was very popular.
And he gave ome on coeducation which was so
successful that he had to do a second one. That
caused a real commotion in the academicvworld
there. :

The idea was so new to them?

So neﬁ that they couldn't believe that it would
work, Of course I was a curiosity because 1
was a female dean or "dekan." Dekan is a very
high honor in German and they never had heard

of a feminine one. So they invented a name for

‘me. I was called Fraulein Dekanin.

Had the Wheelers known the Kaiser from their

previous experience in Germany?

Oh, I don't know about that; I doubt it very much.

I don't see how he could have. I don't see how
a young student could have, but I don't know. He

-'knew Germany intimately, and I always had the :

feeling when we went anywhere-—and;we'did trévél
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a ‘home to him. They lived there for several'years{ 
Prescott:
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" culture?

‘there entirely different. Because of the Kaiser's
attitude, we were what they call there, " Hof-

~ presented at court and invited to court bélls;"
“You were staying in one of his houses, weren't you°'

up his guests., But we were in no sense his personal

rushing to change our clothes to go to another"
- party or something. I would say that most of the

. word-I want. They were s0 subservient to the

13

a llttle outside of Berlin--<that he was having
the exc1tement of comlng home agaln.--It was like -

And he must have b een. very appre01at1ve of German

Yes. Of course the fact that the Kalser liked
him so much made his visit and his whole life

lieferant" (under semi-protection of the_ceurt).
Off1c1al guests. |

Yes, in a way, though a- llttle more than that°‘we
were the Kalser s guests too, you see. We were

No, we stayed at the Hotel de Rome. It was an old
hotel and was very pleasant. It had a little
plumbing, nothing too startling. The old Kaiser
Wilhelm had no tubs at all in the Alte Schloss.
So the Kaiser used to come down to the Hotel de
Rome for his baths. And also that's where he put

guests. It was very pleasant and not at all far
from the university. '

Did you feel any of the tension which was pre-
dominant in European polltlcal circles at that time?
Well, we did occasionally. I have wondered a great
deal why we didn't feel it more. As I look over
my diary, Mrs. Wheeler and I seemed to be always

academic people whom we met were--I can't find a
word that is quite right. Perhaps "cowed" ‘is the
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slightest.move or opinion of the Kaiser, and the
whole court and they seemed to be.so scared of -

. being "out of step." That was prevalent.'

And of course you would feel 1t, comlng from
America.. - ‘ :

We felt it. We felt it and ve hated it. But there
were also quite a number of the professors who felt
the way we did. I can remember some of their names;
we dined with all of these people. I dined with =
many high court administrators, too. Well, let me
recall some of these people who were really afraid
that we were going to have war and that the Kaiser
was going to get us into it. There was Professor
Penck, Professor Gieriche, Professor Harnach, There

~were others, but those are the names that I remember.

They told us frankly that they were afraid that war .
was on the way, that they had heard of toasts to
Der Tag.' Now, we heard nothing of that, as was
true of most of the people. And I don't think Mr.
Wheeler took the rumors seriously. Perhaps he
should have, I don't know. :
But the press, of course, wouldn't carry any of it
because it was a controlled press.
Oh, no! And the people that He was talking to at
the university didn't feel it. At least they didn't
give us any indication of that._ '

I was going to talk about Mr. Wheeler and the

" Kaiser. Mr. Wheeler was often asked to come up for

‘f They talked about serlous matters, they certalnly

informal talks with the Kaiser. Nothing like that
had ever happened to an American before, and the

" university people as well as the court people were

atwitter.' Now, Mr. Wheeler always said that he felt-"
that the Kaiser was very 1nte111gent ‘and very serlous.;
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Mitchell: were informal,as he always described the Kaiser
as sitting on the arm of a.chair eating apples, Mr.
Wheeler loved apples. I can remember one time when
.the Wheelers themselves were g01ng to give a blg
dinners; they had to respond ‘and the Hotel de Rome
was very well equirped to do that kind of thing.g
Well, this was one of those return dinners and
everybody was-invited, and the day-came and in- the E
afternoon the Kaiser sent down word that he'&anted '
to see Mr. Wheeler and have a talk with him. -Some-
-times they had a little supper up in the Kaiser's
room. Well, Mrs. Wheeler and I thought, “Mercy;
‘this is an insult to our guests!" But on the con-
trary, the guests were just thrilled to know that:
their host was with their Kaiser. This was so
foreign to our thinking that, for myself, I never
took it seriously. The whole court thing seemed
like a show. There wasn't any Hollywood then, or
I would have called it "Hollywood. It was all so
stagey.

Prescott: Did you get to know your own age group?

Mitchell: Only Agnes Harnach., I knev her. I can't say I

’ knew her awfully well, but I did go with her to

theatres and music; I find in my diary that I
called her a "pre-Raphaelite girl, with blonde
auburn hair." She was beautiful and she wanted
very much to come to America for a visit. And she

was to come to visit me, but the war interfered
and I never heard from her afterward I never

. heard from a 51ngle friend.
Prescott:_'You never heard from any of the group that you
. met? _ _
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Not after the Warzbégaﬁ;' Not our;eﬁtry, but the

war, Now I don't khéwfwhat,bebam¢j9f those people.
When Mr. Wheeler éametbacku$g thé Uﬁiversity,‘phen, .
in 1910, you came’ back and were here for two years

more? .

.I didn't come back at once. Mr. Whéeler'went back,
'bpt Mrs. Wheeler and Benjamin and I went to Italy.
'The'Millers were'there,.too.* We returned together
in the fall. ' o ' |
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A NEW CAREER IN EDUCATION

‘Sampling Professions for Women-

In talking_ébout your professional life, Mrs.
Mitchell, lét'S»gb back to your return from
Berlin. ‘Before you left the University of
Callfornla wlth ‘the Wheelers forp Berlln, you
had 1ndlbated you were not ‘to stay on, had you
not”' ‘

Yes. I hadn't set a definite date, but I felt
that it was not a\gob I wanted to spend my life
in. And so I asked President Wheeler to appoint
an assistant, hoping that she would prove my

successor. This assistant was Lucy Ward Stebbins,
whom I had known in_Radcliffe; she was a year be-
hind me at Radcliffe.

You were still undecided as to what your chief
interest in life was going to be.

Well, I was pretiy sure it was going to be education,
but not administration. I never have liked ad-
ministration, although I've done a lot of it. It's
been the fly in the ointmeai of my professional life.
It was quite clear to me that I did not want to do
the type of thing that I would be doing were I to

+ stay on at the Univérsity.

And at this point you poncéived of the very imagina-
tive plan of going to New York to find yourself.
Tell us about that. - '

If that was the "plan," as you call it, it was
unconscious; it wasn't my official reason. I had
beéomerextremely concérned'about thellack'of pro=-

fessional training for wbmeh excepting in the field

’{gof teaching} And not everybody is equipped to be a
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o 7 the only. thlng that the Unlver51ty offered to .
'women.. And_my official reason for requesting a
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"was to try to explore different flelds ‘of work
‘that women could enter and for which the v
University could train them. Now that sounds
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teachefz nor waﬁts 10 .be a teeeher. ‘Bdt it was

leave, and I think it was mj real. reéson too,

very naive. It was naive, but it wasn't as naive
as it sounds. : o '

How did you plan to accomplish thls’

I felt the only way that I could ‘really understand
what a job demanded was to do it myself for at.
least a brief time. If I were to plan how to
train women for these jobs, I myself had to know
what they entailed. So I picked out six different
kinds of w=cial organlzatlons and told each that :
I was distressed that women's educat1on everywhere o
was so narrow, professionally. I said I should like

to extend the opportunities for profe551onalvtra1n1ng

for women at the University of California, and I

wanted to explore the different fields which might

‘be open to them. Would they take me on as a

microscopic staff member for three weeks or so and
let me go to their discussions? Without exception
I was Qelcomed. I think all these people were
eqﬁally concerned about women's .education at that

.time.

Let's list those orgeﬁizationsewith which you
worked. : : _ - |
Well, I went first to the Henry Street Settlement, :

.‘because I had been glven an invitation by Miss
Lillian Wald to come there. The dramatic part of
7the Henry Street Settlement_exper;encevwas going
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out with the trained nurses. I went with them
as an ass1stant nurse and thus I saw much of the
tenements of the Lower. East Side.

One unforgettable experience at the settle-

ment was rooming with Florence Kelly, the great
figure in labor problems. She was more of a

human dynamo than any other person that I have
ever met. We had one floor of one of the houses,
one long room. She lived at one end and I lived
at the other. She gave me a regular job at her
office and I worked over one small piece of labor
legislation. She took me around on her calls with

"her and I followed like a spry shadow. I've never
forgotten the New York traffic which seemed to me

terrible then. Now it would seem leisurely. But
Florence Kelky, if she was in a hurry, paid very
little attention to traffic. ©She would hold up
her hand and walk out into the street and traffic
would stop. I've always said it was like the

Israelites and the Red Sea. Everything stopped,

and I would scamper after Mrs. Kelldy. [Laughter]
That was her temperament. .

Later you saw the New York problem through the

eyes of a research foundation?

Yes, with Pauline Goldmark, who was one of the most
beautiful human beings and had one of the loveliest
minds that I have ever known. '
And that was where you learned real respect for

‘gathering statistics in_ordervtd'solve social

~ problems.

Yes. I worked with her on some of her analyses of

.case studies and that was a great relief to me.*“'
‘ Although 1t was enllghtenlng, it wasn‘t the great
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Mitchell: emotional shock that I got either with Lillian.
Wald or Florence Kelky. But then I was so vi
ignorant! The whole New York career was
‘emotional, but this part was intellectual rather
than emotional. At that time Pauline Goldmark
was working on the upper West Side in the Fifties
in New York. : .

- After I finished my study with her I thought
I'd-like to know these same people whom I had met
only on paper. So I 51gned up with the Salvation
Army to do field work in the same area where I
had done surveys with Pauline. Of all the
differences among points of view that I eﬁcountered,
that was the most dramatic. I was supposed, of
course, to help these people not only physically,
but spiritually. And 1 did it with great zeal
because these people were so pathetic. I had
never before encountered the poverty that I saw
there. I had gone through the tenements when I
was there vorking with the nurses at the Henry
Street Settlement, but never did I see such pathe-
tic cases. Let me give one example: I would be
told that this woman, who was incurably ill,:
would have to go to the poorhouse on Welfare Island.
And T was to take her. The old lady was terribly
agitated. She knew that Welfare Island meant
forever; she didn't know how bad it was going to
be, but she imagined it was going to be awful.

It was a disgrace as well as a life sentence.

How she clung to me! I can remember one of the
' things she said to me. "Just pretend you're a
.cousin, dearle, Just pretend you are a cousin.

C It helps s0." Well that was the type of thlng -
that I dld, And the - poor chlldren, thelr condltion
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almost killed me.-fTheyﬂﬁereﬁa very large in- -~
fluence in my*determining»what I should do for = ..

" my life's work.

And next you went to the publlc schools°
No. I went to two other places in between. I

* went to the Glenns for a little while. They

were doing a different kind of research in the

RusaeIlSage,Foundation.-*I'didn't“get maeh>dut

of that. I also went to Mary Richmqndi she was
with the,chafity organization. I‘was_placed in
the department'that was responsible for children
who had no homes. Most of them were babies. _
During this time Florence Kelky, who thought of

-this as a waste of time, wouldn't speak to me..

[ Laughter]

But your last few weeks you spent with the public
schools?

Yes, and that was with Julia Richman, principal of
a high school that was named after her following
her death. There I was not allowed to do anything
exceptihg listen. That was true in all New York

.schools. Nobody was allowed to participate and it

was a great concession to allow m2 to visit in any
way. I appealed to Julia Richman in the same way
I appealed to others. She was a very unusual
person. '

Were you an observer in the teaching of classes

'Qr in the teacher training classes?

Both, She just took me on as her shadow; that's

~ what they all did. I was just kind of a shadow.

Most Of”the time was spent in a ?OCational'high

3school._ I was very impressed and decided then
. and there that worklng w1th chlldren 1n the publlc_
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Mitchell: schools was the work which I reaily wanted to do.,
A51de from these prafess1onal experlences, I
| enjoyed a 5001a1 whlrl such’ as’ I had never ex- a
”»iperlenced before.. Thls came through John Graham
*7Brooks, who v151ted me in my Berkeley home. He
introduced and ‘sent me to Lillian Wald, and also
sent letters of:introductien to other friends--
people like Miss Morgan, whoAtook me to her club
to meet Lillian Russell. [ Laughter] You can't
imagine the pace. I can't even remember all the
names. ' e o
There was a Yiddish7newspaper editor ( Mosko-"
vitch ') who was living at the settlement house.
He tqdk me to'luneheon,with a lot of Jewish news-
paper people, and they alWaye addressed me as
"Miss’Gentile,“ in which light I had never thought
of myself before. I had never really and truly
thought of Jew or Gentile as representing anything
other than religion. And they would ask me about
the Gentile press, and the Gentile this and that.
They just threw this word at me. »

Marriage to Dr. Wesley Clair Mitchell--1912.

Prescott: You were also making a decision as to your marrigge
to Dr. Mitchell at this time, weren't you? »

Mitchell: Yes. Our friendship had had an interruption, quite
a long interruption. The summer before I went to
New York, we were members of the same party that
went to the Sierra; it was my flrst trip to the
Sierra. I had never been able to go any vhere 1n
the Summertlme. I had always gone down to

, Pasadena to take care of my father._ ‘ _
Prescott: 3Then_1t,was a rather_prolonged ‘courtship.




i L

s

Mitchell:

Prescott:

Mitchell:

Prescott:

Mitchell:

Presoctts

Mitchell:

Prescott{
Mitchell:

83

Yes and no;_ Robin had first asked me to marry
him four years before, but there had been a |
really long per1od durlng whlch nelther of us
were con51der1ng it. We were marrled May 8
1912, ‘ L R .
You've documented the honeymoon and your exw
perience in Europe 'so well in’ Two. lees that
we'll leave that for the time belng. '

Yes, I should not 11ke to go. over 1t all agaln.

InflﬁenCe.of John Dewex'

;Let s g0 back to your tralnlng yourself for your

profess1on in New York. You came back to New
York from your European honeymoon and your
nusband was located at Columbia University.

Yes. Not at first, but it didn't take very long
to become located.

And quite soon you fOund yourself_drawn again

into some phase of education. Did you take courses

at Columbia University?

Well, I wasn't drawnj I went with a very definite
aim. I wanted to try to be a teacher of children.
The work that I had enjcyed rapturously in Califor-
nia in the University was teachingQ I have always
enjoyed teaching and I wanted to teaoh, and I

wanted to teach children. Yes, while I was trying

to get acquainted with New York, which is really .
quite an assignment‘for a person who has never

been there excepting as a tourist, I took one coursed”

with Dewey, whom I had known for a long time.
You had known him from the Chicago days.

Yes, and I think that Dewey really turned me in

the rlght direction as much as any outside 1nfluence.

oo
voirp
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He gave me a vocabulary even. wheniI was fifteen.

‘His school was called a. laboratory school. I

don't believe there was - another such school for
children in the United States at that time.
NOW'yOu met him again in New York as a teacher,
and you were then an adult.' Did you still find
him: 1nsp1ring° . |

Yes I did. 1 think the remarkable th1ng about
him ‘is the number of people in different areas

whom he has stimulated. My husband, of course,
was an economist, but he got an enormous amount
from Dewey, with whom he studied in the University

of Chicago. He took Dewey's thinking, the atti-

Prescott:
Mitchell:

tude toward human beings, and applied it to his
area, economics. I find that others did the same
thing; I don't think I should call myself a
follower of Dewey, but he stimulated me to a
kind of new, fresh attitude. I don't know what
to call it other than an attitude toward people,
or chiidren and people together.

In Chicago he was working with Mrs. Dewey?

Yes, Mrs. Déwey was the practical director of

the laboratory school. One of the first things
we did, when we drganized the Bureau of Educational
Experiments, was to ask Mrs. Dewey if she would
work with us on the records that she had kept.
These records had never been published. So I
worked with her on her records for quite a whilé,
but we never published them because Mrs. Dewey,
though'ong of the great women that I have known,
was difficult inasmuch as she never guestioned
that she was right, and she. wanted us to do Just

','what she wanted. And what she wanted was Just




Mitchell:

85

the printing of .these records with no comment

or analysis. We felt that thé'records that she
had kept were not the kind of records we wanted
to stand for. She kept only a record of what was
presented to the children; there wasn't anything

about the children's reactions, which is what we .

were working on. The records were interesting

reading, but they did not give us any direction
in the study of children. I think John Dewey
would have done very different things if he were
organizing a laboratory school now. I think he
would have seen how inadequate. the records were
that Mrs. Dewey kept. S

And by the way, I was delighted and very
much surprised to be asked to be on the honorary
committee for John Dewey at Columbia University
which is commemorating his hundredth anniversary.




Mitchell:

:,Prescott:l

86

'BANK STREET COLLEGE OF EDUCATION .

Orgenizing the Bureau of Educational Experiments -

All'thisvtrainihg, which was to prepare you fOr

your work as an educator, lacked sne01allzat10n,
didn't it? '

You see, I knew I wanted to find out about’ chlldren,
‘and I wanted very much to get into the_publlc schools,
and I was naive enough to think that I could. The
only place that I could get in was in what theyv
célled the "ungraded”classes or "opportunity"
classes. For a while they were called the "low
iQ".classes. They had just been started in New

- York City and they needed volunteers as helpers., 1

worked with Miss Farrell, the head of that department.
She was certainly a wonderful person. She let me
handle the children, which involved ding many things.
I learned to test their eyes; I went te an oculist
and got trained for this. I learned to test their
ears; I went to an aurist and got trained for that.
I went to Alexander on posture, and I did posture_
exercises with them. - - :
A little later I worked with Frederick Ellis,
then at the Neurological Inst;tute, on experimental-
tésts for the ungraded children. This was done in.
a public school.' Still later, I got permission to
give various types of tests to chlldren in five

"schools located in very dlfferent nelghborhoods.
This’ was called.the»psychologlcal,survey.? Beardsley L
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“"in 1914 or 1915.-

Prescott;“*And there you were teachlng at the nursery school
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Ruml, who was then: a young psychologist, and Evelyn

Dewey were membepé of the group who had.headquarters 'g;;:$'-f

in my house. All“these”early‘jears, 1 attended the.

_publlc meetings of the board of educatlon whlch was

then on Park Avenue. . R :
‘ . This gave me a wide varlety of - experlences w1th
a wide variety of children. Then, quite soon I begani

Th;s was _’

level? o .
‘Yes. The schobi“staried with four-yéar¥oids, and

was called the Play School.
five, and my second class was age seven.

My first class was age

I was on

the staff as a teacher , scared out of my wits and
happier than I1'd ever beén over anythlng in the way

of work. o

And then in 1916 the Bureau of Educational Experiments
was organized?

. Yes, and in 1950, when we were granted the right to

give the master's degree, we became the Bank Street
College of Educatlon.

Tell us something about the origin of the 1dea behind
this experlmental school.

The idea included more than just an experimental
school. You see, I was very distressed because
children were being studied by scores of specialists
who never spoke to eadh other. And I was so ignoraht
that T didn't know how very difficult the situation
The doctor had his filé' the social -
worker had his file; the school had 1ts file.
pe0p1e never talked to each other, though they were
This seemed absolutgly;:

really was.,
These_

all deallng wlth the same chlld.




~ Mitchell:

88

vcrazy-to me, and it réaily was.  So I had this
plan. It was a plan that grew out of my v1sxt
to. New York. I called it a vision, and I thlnk

_;that was a good name for it because I never had
any idea. that it could really materlallze.:‘I

env1saged a school where the staff had varlous

spe01allsts on it who were interested in ob--

7; serving each child and who would pool their

information and work toward a school program best

 fitted”to meet the needs -of these children. NOW’”
that was-a vision that I brought with me to New
~ York. And one of the first thlngs that I did

when I got to New York was to go to the Public
Education Association and offer myself as an
ignorant volunteer. I was put on as an assistant
to Harriet Johnson, head of an experlment called
"visiting teachers.” That was a Jjob that she had
invented, and it meant being the liaison between
the home and the school in the cases of difficult
children. This was the first move that had been
made in this direction. Of course, Harriet
Johnson was one of the greatest women that I have
known. (The list would include Alice Freeman
Palmer, Jane Addams and Harriet Johnson.) -Now
Harriet, and I as her assistant, visited homes

as well as schools. So here I was introduced not
only to the school and to the teachers; but to the
homes of the children. I bad told Harriet quite
early of this vision of mine, and she was all for:
it. ‘So when we did organizé.the Bureau of Educa-
tional Experiments, she left her work with the
Public Education Association to come with us full
time, and became the director of our first nursery -

schoolg.
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Your husband played a very 1nt1mate part in thls”i
Yes. He was much interested in this scheme. He
.himselfvwas one of the people who belleved very
strongly in the group attack. A little later he

organized the . Natlonal Bureau of Economlcs as a
working group and there he was the director of
reseafch;qhd_alsogWas a staff member. That is,
he was a working director. So naturally he‘ap-
proved this group idea. His help was invaluable
when it came to handling our records of children.
These records included both numerical measuremente
and behavior records. He had faced & somewhat
similar problem in his Qork on business cycles.
There he had worked out new methods of handling
records of human behavior, either statistically
or non-statlstlcally,ln a way which would throw

"light upon a sequence of events in business cycles.

Certainly this plan must have posed a real financial
problem. | .
This scheme of mine? Well, of course the answer

to the financial question was one of the dramatic
incidents in my life. In some ways I have lived a
dramatic life; I really don't know whether all

lives are as dramatic as mine has been or not. Well,
Robin, my husband, and Harriet and I had talked and
talked about this scheme and what to do. Anq ny
cousin, really my double cousin, Elizabeth'Sprague

. Coolidge (we had the same grandparents on both

sides) had inherited large amounts of money after

'the death of her.parents and her husband. She was

a musician and her real interest was in music, but

~she knew it would take time to start anything that

represented what she wanted o do in music. So she




"itchells

90

came down one evening to talk with Robin and
Harrlet and me about what she could do for

~:_educat10n. I can remember her remark now.‘ She

Prescott:

., Mitchell:

" was an,éxtraordlnary woman. -She said, "My only

1nterest, my real interest in life is mu51c.: But

I don't think music is g01ng to get me into heaven.
I have a feeling that my best chance of heaven is

to do something for educationa-ant I don't know
anything about education,.and'I don't want to

know anything about education. I will underwrite

- any scheme that you approve of for ten years if

you will promise not to make me try to understand

or be interested in it." Now, could there be a

more astonishing remark! - | |
Harriet and Robin and I worked fast to get

'thls plan of ours into some kind of organized
 form which she liked, and then we were launched.

Reséarches of the Bank Street College of Education

The early Bureau of Educational Experiments, later
called the'Bank Street Schools, is well documented
in numerous places, but I think that for this
particular transcription we ought to talk briefly
about the cunriculum, because it seems to me very,
very significant. Just how did you build a curricu-
lum for the school for children?

Well, of course a curriculum for any school is a
very complicated thing; it was particularly so
within the framework of dur Bureau. It was com-
plicated when it began. Our first Bureau faculty
was composed of a medical doctor, a SOCialvworker,,
two psychologists, and the director in our nursery
school and the director in the Clty and Country
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School, where we were going to work Qith the older
children and a couple of parents, all to work
together. We had no president. We had a‘chairman,

I felt, and the others agreed with me, that a chair-

man is more readily accepted as a member of the.
staff than a preéident. And I was chairman. The
chairman had to do a lot of the administrative
work because we had no president. Now our job
was to have all of these people study the same =
children. And we worked together both on the
records and on the kind of environment that a child
needed at home and in the school.
How 0ld were the children?
At first the children were very little. We thought
we would do better to begin with the very young child,
and our first children were taken as soon as they
got their legs.
Was that two years o0ld?
For the most part. But some of them were as young
as eighteen months, though these were very few. I
don't remember how many there were at first, but
not more than ten, I think, in the first group. And
Harriet Johnson was the first person to take records
of a child in a group and also of the group as a
unit. There had been so few records of children
over a long span.

Harriet's were real behavior records. Each -
specialist also took records. Tke psychologist
took records; I went in and {00k records on thé
children's language; the doctor made systematic
examinations; the social worker made records of
the homes And then we would have meetings on one

: .
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'child after another,,enilater on one age-group -
‘after another. 'And we came to talk notTSo much -

- about the age as about what we called the
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"maturity level.: _ » - .
The level at. whlch they could do certaln things?
Yes, we were trylng to work out what was to be
expected of the average child at a given age,

but also the maturity level of an 1nd1v1dua1

‘child which might be above or below his. chrono- B
~ logical age. Do you think it's worth-while

giving you an illustration?

Oh yes, please do.

Harriet Johnson, with these bables--really, they
were just babies--Harriet had many toddlers pulling
a wagon and getting the wheel caught. She never

had a toddler of twenty months do anything excepting
either throw a fit or pull and pull and then drop
it. At twenty-four months she never had a child

who would not turn around and look and investigate
what was keeping the wheel from turnlng.

And try to solve it?

And try to solve it. Now those different behaviors -
were what we would call naturity levels. I'm just
giving you an early illustraticn. Later, we hed
recorders on special activities: one worked
especially on block building. Harriet Johnson.
worked on that; she -wrote a fascinating book on -

the development of design and representation in
block building in nursery school ghildren. In her

“work with the student teachers she often had them
‘experiment with blocks. We had a recorder on

children's language, e had Barbara Biber,: who
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began wlth us as a recorder on chlldren s draw1ng.

'FShe has been for many, many years the head Of our
'.;yresearch department-

And then from these records you would evolve a
curr1culum9 .
Ve would evolve a tentatlve plan, and keep- records

of those 1deas wh1ch proved most successful.

Harriet took records not only of children, but she -
took records of any new thing that was 1ntroduced,
such as a toy or a swing. She took records on’ who
used it and how mahy times it was used. . Records
of this type had never been kept. You'd find.one
thing would be very interesting to one child, who
would be delighted, but would have no appeal to

another. Eventually you would discover what toys

brought about group play.

Your husband certainly must have been helpful in
correlating these observations. _

He was helpful on the records; he was absorbed. .
And he had children, which certalnly added to his-
interest. v :
I presume you observed your own childrehﬂin the
home. ' '

Yes, I even kept records of each child all of the
time. This was chiefly in the field of language
development. ‘ ;

At the time you were doing this interesting research

" in your Bureau, what was the status of research in-

other experimental schools?

There wasn't any to speak of. -

“Attention was centered on children by two
different groups with very different purposes and
methods. The experimental school group were a2 motley
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Mitchell:‘”iot. Most of them were interested in what children
' -Aagot out of llfe in school, which included both con-

'ftggt offered to them ‘in" the currlculum and the ‘ _

1ntellectual and . emotlonal response of the chlldren.iﬁ‘-‘
'Yet I- would hes1tate to ‘call experlments in many :
“of these schools "research" since they kept no re- . -

cords.‘ The other group studylng children were

research institutes.. As far as. I know, we were5:
the first organization tc“cOmbine both groups in a’
study of childreh. The early institutes were organe ;‘-‘;
ized to follow methods that had been used in the e
physical sclences, that is, to take exact measure-.
‘ments of children, and what could not be measured
was s1mply left out. They began with physical
‘measurements, since these seemed the simplest to
make. Even here they.rah into difficulties. One
instance was really very striking. When the research
institute in Iowa wanted to measure.children's
physical growth, the children wiggled and they would
appear to grow one day and shrink the next. So the.
research staff put the children into casts in order
" to measure them. That is, they knew the children
wiggled, but wiggling seemed uuimportant because
that couldn't be measured. And they knew that it
was an emotional strain for the children; but you
couldn't measureAthat, so. that was disregarded.
Science ought to te obeyed, and science has measure-"
ments. Now, we cared, really, more about the wiggle
and the emotional strain than we cared about the
phy51cal growth. ‘ .
But the dlfflculty was how to use behavior
records. The problem was how to put them into a
form that would show growth,and thus could be
compared with other growth records.A We had
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psychologlst after psychologist, but none of them
",ed to tackle the .problem of behav1or records,

it ‘didn' t seem 1mportant to them.
' Flnally Barbara Biber came. In the study

" which she did in her early years with us~--she was

just out of college with her master's degree--
~she . first analyzed successive stages of behavior

in learning a given skill and called these'stages
maturify-levels. She used children's drawings to
analyze the successive stages through which ‘
chlldren,grew_ln skill and in purpose. The very
young eﬁildren Scribbled clear across the page

and off the page. Then they'll begin to make

spots. After a while--and this is distinctly a.
new. stage--they see the limitation of the page

and they accept this limitation as a framework,

and work within it. I'm just trying to illustrate
how even drawing reveals the stage of the maturity
of the young child. If he wants to draw a face,
very often. he will draw a rough circle representing
the face and then draw the eyes outside of the face.
Now, no child thinks the eyes are really out51de of
the face, but he thinks "face" first, and then he
thinks "eyes."™ One at a time, you see, for at this
age he doesn't necessarily carry over the relation-
ship between face and eyes. Similarily, many of

the children draw something that they call a house
and then they put a chair or a bed way outside of
the house. From such studies in various behavior
situatidnS‘we,worked out stages of development not -
"only in terms of'ages, but in terms of maturity
levels, which are much brbader'than age levels. .
Was there a great varlatlon of age w1th1n that

.j;ematurlty 1eve1?
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Sometimes. Usually not a greet variation, but .
more than. waé'recognized in the school situation.

Was there a d1rect correlatlon between the SOClO-. o

economic- pos“t1on of the famlly and accompllsh—._
ment? v . ] : S
Well, we tried to work out the influence of

social environment. We have always known, of
course, that”there was a certain amount of effeCt_'
reflected from the soc1al and economlc p051t10n
of the famlly, but. only now are we d01ng a study
which should show this relatlonshlp more.clearly.‘

‘Do you consider the IQ a safe guide?

This was one of tne studies which we did in the
early days, but it was never published because the
man who did it, Frederick Ellis, who came to us
from the neurological institute, was a perfection-

ist. If there is anything that isawful to have

on your staff, it's a perfectionist. They are
never satisfied. But Mr. Ellis began an intensive
analysis of the IQ. And of coﬁrse, as we know naw,
he found that the IQ is not made up of one single
ability, but is a composite of different abilities
with a very irregular skyline on a chart. The
language score may go way down; other scores may
g0 way up. And we found that a development like
language, for instance, was very much affected by
the home situation. And the IQtest itself was -
disproportionately weighted by language development.
He also found that the reading speed was dependent
on many factors. These findings changed our
attitude toward learnlng. Growth in an individual
became more 1mportant ‘than his actual achlevement.

. "3:'1'
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And the teacher's cooperatlon became the key to

. .the success of the observatlon.ns

Yes; though our research staff went in and took

‘"ffthelr own records, the teachers also kept thelr

own records.» Records,_records! That s where,wep

~split with the City and Country School. That was

Prescott:
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’ _'analy81s of what language means to chlldren,
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Caroline Pratt's school, and she had ‘no interest
in'records at ail uot at ‘all. - She said that if

you aren't smart enough to see what the chlld is
d01ng, then your records won't do anythlng for _
you. . ’ SRR
And she dlscouraged the publlcatlon of your book,
the Here and Now S*ory;Book” o

She discouraged the 1ntroduct10n, whlch was an

made from my records in her school. She liked the .
stories, but she didn't want me to publish the
introductory part. Most of the teachers, however,
were very eager to keep records and to use our
records. That is why we eventually Stopped using
her school for our study of children. |

Teacher Education

When did the Bureau become a school?

A school for children was always an essential part
of the plan of the Bureau, though it took us two
years to organize it. It was first called the.
Nursery School of the Bureau of Educatlonal
Experinents--a preposterous name! When we moved

to Benk Street, people began to call us the Bank .
Street Schools. For we moved to Bank Street to.
begin our School for Teachers,'a new venture planned _
with eight "cooperating schools," as we called then.
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Also we moved td'enlarge'our nursery school and
to prov1de more space for our research. We
enlarged ovr nursery school through age f1ve°

we didn' t do. that before because we used the

.'Clty and Country School chlldren, the fours and -

fives. We had already found in our work, before
;we-moved,_that there were numerous schools trying

~to find out what to do, feeling that something

- was wrong with public school methods and attitudes.
_Our Bureau 11brary became a meeting ground of a

" lot of these restless schoo;s. I think they really

should be called experimental schools rather than
leaders of the progressive school movement. That
word “progressive" was very restrictive to begin
with. It later covered a wide gamut of people,
from anarchists who thought any amount of'freedom
was good, to people who thought having dolls in -the
kindergarten was radical. We made a survey of
twelve early schools in our first year; only three
of them survived. But the group with whom we
worked decided that we needed a teachers' education
school. They wanted it for their own schools. The
directors of these eight cooperating schools helped
to plan such a school and'asked us to conduct it.
We placed our early student teachers, all of whom

were college graduates, with these schools.

For a number of years directors of these
schools rotated on our planning group who discussed
and decided the curriculum. In 1330, our first
year, we had no student teachers; instead we ch-
ducted courses for all the teachers in these eight
schools. I gave two; one was what we used to cali"

’ the course in env1ronmeng in which I stressed how
to use the env1ronment 1n the currlculum for )
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‘ Mitchell: children; the other was in langﬁace, which
' | stressed the language “of chlldren and wr1t1ng for
- children. After we began plac1ng students for
'practlce teach1nv in these schools, Jessie Stanton
«became the consultant for the groups’ through age
six, and I became the one for the older groups.
We met with the faculty in all of these schools
-fegularly and also took over classes once in a
while when a teacher wanted.us to, and discussedl'
. her particular curriculum in her particular
" environment. I made really quite a big survey
. of my own of the environment of these schools.
Prescott: Were these schools all in New York?
Mitchell: No. Our first theory, which was perfectly sound
but didn't work out in practice, was that we
wanted a city, a suburban; and a rural school
because the environments were so completely different
and tnerefore the dlrect experiences a school could
open up to children were so dlfferent. And we also
felt that the flexibility would keep us from getting
snooty, which was one of our horrors. I mean getting
hardened into an attitude of "We‘know the way." But
we found this plan was too wasteful of time and en-
ergy, both to the staff and to the students, because
the student teachers were in the school room four
days and tnen with us for two days. At first we
had one school way down in Flowertown outside of
Philadelphia. It was called Carson College. It
wasn't really a college, it was a home for orphan
g1rls. - They also took girls assigned to them by’
the court whose parents were judged unsuitable to
take care of them. Our experience here revealed a
very interesting thing. 'As the school was held on
the1r prounds, these girls had very 11tt1e contact
w1th the outs1de world and more. than anytnlng in
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‘went to the public school. Their grounds, which
" were beautlful big grounds, were opened for soc1al

As you went along,-ydu'found that you had to pay

At first we were refused a charter by the regents

granted it to us. They wrote they granted the

100

the'world.they,wanted to be like'everybody else.
So finally the school was closed and their students

events and recreatlonal activities to the town
children. The nursery school was st1ll run on the
grounds. It's very interesting to see how much of:
the knowledge that we ﬁéw take for granted about
children has alllbeenfaiscovered"in my lifetime.

more and more attention to the training of teachers,
didn't you? ' _

Yes, only we prefer to say the "education" of
teachers rather than "training." We started, as I
have said, what we called the Cooperative School
for Teachers. Do you know why we had to give up
that name? Because two federal departments com-
plained.‘ "Cooperative" means that you share the
profit. Ahd they told us we were breaking the
law. So we just dropped the word. We didn't call
ourselves "uncooperative,” but we just called our-
selves the Bank Street School for Teachers.

And then when did you become a. college°

at Albany who had charge of such matters when we
applied as the Bureau of Educational Experiments.
I can't resist telling you why they refused: - the
chairman wrote me that they did not approve of
"untried experiments!" But later when we applied
to give the master's degree in education, they

charter to us because we had had such long ex-
perlence in experlmental eaucatlor‘j Now that
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certainly means progress. .Our name was then

-changed to :Bank Street College of Educatlon.

That was 1n 1952 or 1953, and 51nce then we
have glven the_master s degree,* We.have always
‘taken only college graduates as our students.

‘ We have never offered undergraduate work in

}'our college.

You have now a status of pre51dent emerltus of
Bank Street College? ' . B

Oh yes, and that is rather: r1d1culous., You see,
at first none of us wanted a pre51dent. We all

. felt that a "chairman" more aceurately described
" .what such a person did in our organization. So

Prescott:
Mitchell:

when we got into our one and only big mess with
one member of the staff, the board of trustees
asked me if I would be president. The staff
approved. I refused. But I said I would be
acting president. That title sounded tentative
enough not to scare me. I agreed because 1
thought I was the best person to be the goat.

I was acting president for three years. Then i
resigned and prepared to "fade away." John
Neimeyer had been appointed president and had
been working with. us for a year before he
assumed the office. He was still the head of a
school near Philadelphia. At almost our last
board meeting, the board of trustees asked me -
if I would become president until the end of the

term, which was about two months away, I think.

In this way I might be eﬁeritus.'
That was a nice compliment.

.Emeritus has always been a ticle that I loved.

" We have- always used the ‘word "emeritus," and
. I'm called “emerltus," not. "emerlta.u

fPfeSCbtt;f
o - 'College? -

What is: the present enrollment at Bank Street

*since 1950 -
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That is COmplicated to state in numbers becéUse

we have enrollments for both children and teachersfrl%?f‘

at Bank Street and in our service program.h Ve
have about 100 chlldren in our Bank Street School

- for Chlldren, ages’ two through seven. We are. -

also responsible for a child care center and
appoint and also advise-the teachers in two
parent—orgdnlzed nursery schools in public hou51ng
apartments. In the department of teacher educatlon
carried on .in the college-bulldlng, we have about
ninety students in two groups who arepreparing to
be teachers, and a third group who are currently
teaching; they number some 200 -each term. For

two years we have run a summer school--I don't
remember the number of students. And I have no

‘-————¥—accurate idea of the number of teachers currently

in our public school ‘workshops--probably about
200--and in our integration experlment, which is
conducted by our research department, there are
probably 100 more.

Let me describe in more detail our work with.

students at Bank Street, which is basic, always

combined with research. We have two groups who
are preparing to be teachers. Both groups are
candidates for the master'sidegree. Elaborate
records are kept to determine which type'of
preparation brings*the best results. One group
of students have the regular'two terms at Bank

.Street. The second is an experiment, done under-
‘a Ford Foundation subsidy. Its purpose is to
‘see if teacher education_timevéan be shortened.:

."_We've alwvays felt that one year was terribly

short, but abOut‘half'our_students now. come' to
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- Mitchell:Jus forrénly one term and thén_are-put'into a -
B ‘teéching,job;in‘the §ublic'sch¢6isiwhere we ' 
. fdllow them during their first term in féaching
just as closely as e would if -they were full
‘time at Bank Street. Once in a while the Bank
Street staff observes each student in classroon
and has weekly conferences with her. -The whole
~group comes back to the college for Saturday '
classes. N -
This program does two things: it helps get
more teachers into the field quickly, and it
cuts down the percentage of drop-outs. If
student teachers are supported through fhei:
first term of'teaching, the turnover is less
and we do not lose so many of our trained.

teacherse.

~ We also offer a wide variety of evening
courses for teachers currently teaching, in which
teachers may or may not work for a master's degree. .
This started out largely for the training of
- teachers in child care centers when the city an-
nounced required preparatory work for teachers
in these centers that had had hitherto no
standards. Now this course attracts the public
school people as well as teachers in child care
centers. In this course we have about two.hundred
each term. . -

Recent Studies of the Bank Street College of Education

Prescott: Do foundations'support much of your program?
-Mitchell: Oh yes, a great deal. Our major support, recently;
| has come from the National Mental Health Foundation
for research in the role of mental health in schools.

Tn'ml‘il"ww T
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Two big pieces of research that are going on

 research is the school 1ntegrat10n experlment.

That is belng supported by the type of founda-
tion that is interested in. s001ologlcal problems,
like the Field Foundation and the New York
Children's Foundation.r'But we have support from
a-rather wide geﬁut_of‘foundations, and we seem' '
to be in good etanding with them now. However,

we always have a deficit- because foundatlon |
monéys solve neither space nor salary problems.
So true. You mentioned having National Mental

~ Health Foundation‘money. What type of research

does it support?

We have two programs in progress now. The first
one is called "school effects study" and is an
attempt to turn hunches into some kind of evidence

as to the effect upon the development of children

in different types of schools, schools with dif-

fering educational philosophies. Four schools

were selected. They are all supposed to be good
schools; that is, each really carries out its |

‘own philosophies in discipline, in methods' of

teaching conforming to its belief in how children

learn, and with a principal who approved of the

philosophy and would cooperate in the experiment.
The curriculum has to be the same for all schools.
One school was a distinctly traditional school.
The second one was a school that was trying as -
hard as it could, and had gone as far as it.could,
with the newer type of attitude toward learnlng.
And there was one private schooi._'There was a
fourth school but I really can't remember wha.

'fﬂ__that school represented, except that 1t was 1n ':]u:

g




AR S e R

Mitchell:

105

 an entirely different‘environment.» Now all of
‘these schools represented as nearly as possible -
 the same social and economic background. The

study involved nine-year-olds in all of the

‘“isch0015- These nine-year-olds had come up

Prescott:
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through the school system, and they were

-studied as members of school groups as well as
individuals. The parents were also interviewed.

An anthropologlst made a study of each communlty,
in which he attempted to define the differences
in the expectation of the mother and those of

the teacher concerning the same child.

Now, the other mental health project is very
large. Theycall it the "role of the school in-
mental health." .

Another big project is called the "integration
experiment." I referred to it earlier. This
project involves two housing situations, one
entirely white and one entirely Negro. A third
school was being built close by and they hoped
to work with teachers and parents in the two
schodls that were already there and with the
common community to see whether we could get an
integrated situation in the new school. And
that really meant in the housing.

And the fund for this research was coming from

‘where? . .-

That was coming from private organizations

within New York. I think both the Field
‘Foundation and the Duke Foundation part1c1pated.
~ Both were local foundat1ons._

Has that progect been- completed°"
No, it wasn't 1ntended to be completed because

before the new school yh;ch,they hoped3wQu;d bQ3 a1  
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integrated opened, a new and disappointing
community developed. What'happened was what
heppens so often: many whlte people moved
away. 'Neverthelesb, the staff think they have

‘made a good deal of progress 'in changing the

thinking of the community. The way the Negro -

‘mothers responded was really quite startling.f'

The staff came to the conclusion last year
that the general defensive attitude that had

‘been built up by segregation, not merely in

schools, but. everywhere, caused the-Negro parents
to approach the school with suspicion, not ex-
pecting anything good. And suspecting got over
to the children, and they did not try nearly as
hard as they would have if they had not been
discouraged. As a result, their IQ's didn't
show up in tests as well as they should have.

Now this situation, they feel, has been broken
down because the Negroes are now ‘taking commuﬁity
responsibilities and a few community white people
are working with them. The Negro mothers have
now developed the ability to express themselves.
We think this has happened partly through the
work of Eve Merriam, who as a young poet, got

the Yale prize, She has been in our Bank Street
Writers Laboratory many years. She has been
inspired to try a writers' workshop with the
teachers in both’ of these schools. And she Hes
got the most wonderful results from working

with the Negro mothers and the teachers. Some-’
tlmes ‘the staff would hold a meeting with one
group and then w1th the other, and then,w1th
both groups together. But;now‘there is no need

- of that.
. Prescotts

That s a 51gn1flcant step forward sﬁhelj.'

 Liceary
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Mitchell: It's a step forward, and to them it points the
' - way to something more. So the Bank Street staff
does not feel d1scouraged. -If they can make a
beginning in this préblem, they feel that it's
: well worth carrying on. And they are carrylng
 on. Now I have a long report on that, but it.
n'ls largely the report of their flndlngs last

o : year.,., S

" Prescott:- There must be research proaects which are closely

" _tied to the school in the way of guldance and
» ‘curricula and so on. ‘ }

' Mitchell: All of our progects in research, teacher educa—
tion or anything else, are really tied up with
schools. That is, we are a college of education.
And working in public schools was our aim from
the very beginning, but the public school system
wouldn't permit it. We got our first workshop
placed in a public school in 1943.

At the college itself we have evening sessions.
But our workshops take place right in the schools
and attendance is always voluntary. We have
never wanted to have anybody there who wasn't
anxious to attend, nor did we want to be in a
school where the principal and faculty weren't

anxious to have us.

Prescott: You're invited by individual schools?

Mitchell: Yes, we're invited. And now since we have a
reputation, we receive more invitations from o
schools than we can possibly accept; fe also
have undertaken some research studies in these

} - workshop schools. ' B

B Prescott: You plan the research project with the pr1nc1pals
I ‘and the teachers and the college staff? ’
N Mitcheil:"Yes, they are all.lnterrelated, this cooperatlve
’ .-pianning is whattmakes.BanktStreet_Col ege‘
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different.

‘And also makes it so valuable. .
‘Well, from our point of view it does. Every-

thlnv we undertake has the teachlng aspect and
the chlldren s aspect. ~And our research prOJects’
grow, sometimes out of problems ralsed in our =

 teaching experiments; sometlmes the problem is

started 1n the research and then goes back to

the teachers and to a particular group of

chlldren for - experlmentatlon. Presently the
teachers and staff at Bank Street are maklng a
study-of the differences in the background and
expectations of the parents in the Bank Street
School for Children as compared with the parents
of the children at the Child Care Center for
which we are responsible. It is run for difficult
children, who are difficult largely becausevof
the parental problems. These are all working
parents. There are significant differences in
the way of approaching a curriculum tor these
children in the Child Care Center, who have not
known nearly as much home life as have the children
in the Bank Street School.

You plan a curriculum to provide homelife ex-
periences. ‘

Yes. We plan dlstlnctly to do home thlngs, such

- as shelling peas, running the carpet sweeper, and

cleahing up, going to shop with the teacher for
food for luncheon, then, helping to serve it.
Few children in the Child Care Cehter have homes
where:the mother is really attentive; and the

child can trall her in her housework. And the
vchlldren do a little cooking in school and they.

have thelr stories taken down and their pictures

'put up on the walls. The mothers have,become so
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‘pathetically appreciative. The bulldlng is one
‘of the most beautiful bulldlngs I know; it belongs '

to 'the welfare department. We work w1th them.

‘But agaln, one of the things ‘that happens ‘there, -

whlch we feel is very rewarding, is that we work
w1th three munlclpal departments. welfare,

. health and educatlon.. There is, I think, perhaps
~a better understandlng because all three: depart-
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ments have to take part in our project. T
And they all get to understand the a1ms of each R
other. ' - .
That's what I mean. When we first began to work
in the public schools these departments were very
separate, very separate. '

What is the age 11m1t in the Ch11d Care Center

in New York? ‘ ‘
Sometimes five, usually they begin'at four, and in
some cases a tsix-year-old is carried. And the city
alsb has a ruling now that any teacher who goes

- into the Child Care Center or kindergarten must

have had work with either the first or second grades
or both, and vice versa. Any teacher who is to
teach a first grade must have had some experience
either in a xindergarten or in a child care center.
It was an enormous improvement. Two Bank Street
staff members served on .the commlttee that drew up

the requlrements.

" Are the physical quarters of “the college adequate?

No, that is one of our really great problems. We

‘don't want to move because we are established, and
‘because we have already-changed our name twice. -

We've got a silly name because it confines us to
Bank Street, which nobody ever heard of until we
used it. We hesitate to move because it.is_a'

‘tremendous expense. We cannot expand to include
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Mitchells’ chlldren beyond seven because we have no play

. . _ space. .Our only play space is the roof.

Prescott: 1I. suppose planning ahead would 1nclude some

| phy51cal expansion. '
Mitchell: Oh, we havea hundred dlfferent plans, new ones; and’
 the staff doesn't want to move and the board of
trustees of Bank Street don't want to mové. We're
a community member there. Many of our parents
have moved down there just to place their children
with us. I don't know what we shall do.

Prescott: I have been interested in talking'withhpeople about
the Banx Street Associates. That is an organization
of interested persons out51de of the 1mmed1ate Bank

. Street circle. . : :

Mitchell: Yes, people who approved of the Bank Street idea
and want to help. Many of them help in a practical
way. 'All of them help by paying_teh dollars a
year. For a while there were two groups. Now the
parents' organization has joined them; they call
themselves the Parent Associates. Thisis a great
relief and the money which they raise all goes
through the Bank Street books, though the parents
can raise money for scholarships for their school.

" But everything goes through the Bank Street books
now, which is a great help. It used to be very
confusing. Three years ago we started the West

. Coast Associates. Its activities have been

‘largely centered in Palo Alto just because I and
Mrs. Bruce Bliven are here. Mrs. Rosie Bliven
worked with us for fourteen years in New York as
a volunteer. And also because we happened to
:have five graduates teaching in Palo Alto schools,

_ four in public schools and one. in a private school.

_Now the graduates have taken 1t over; and I don't
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do much excepting talk. I guess I'll always
talk. This summer we are going to give a
Bank Street workshop for writing for children.
Here in Palo Alto? - o |
Here in Palo Alto, but we expect to get people
from a distance. B

What do you do in ‘the way of guidance with your
student teachers? ' R
Well, that's a long story. That has developed
into a complex research study where our staff
has a seminar with a psychoanalyst to guide
them to distinguish very sharply between pro-
fessional guidance, which is not our job, and

- guidance in the way .of their attitudes toward

themselves and their work.

That's a difficult distinction to make, isn't it?
vell, it is one.that is very necessary, I think.
Some people feel that teachers are equipped to
deal - with psychiatric problems, but they're not,
and they don't want to be. We have plans to

give a course for those who wish to become school
psychologists. This study with student teachers
has been in process for a long while and we do
carry on probably the most complete program in
guidance of any college. We feel that it is
worth all. the trials,and the students feel that
value very strongly. Each student is assigned

a staff member as her adviser, and they meet -
together, .Sometimes all of the students meet
together. The adviser supérvises them in their
téacher-training'work in the schools. You know,

- we have them'all work in the schools from the

P
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EDUCATIONAL CREDO-~

'FROM THE WHOLE CHILD TO THE WHOLE WORLD

Your entire life has really been spent on
education, Mrs. Mitchell. -Tell us something
about the educat10nal credo whlch you've

“evolved, that: you ve worked with and toward.

I think the . basic thlng to say is that we

believe that learnlng is active. Now that
doesn't mean just finger activity or a leg
activity; it means thinking is activé, and

feeling is active. - It is something that

the child is stimulated to do. -

Learning is not a hypodermic injection
which the student is to receive in a passive
way and repeat. This is perhaps a caricature,,
but not too much of a caricature, of the old
type of schooling. It means less emphasis on
rote, exéepting where rote is the only method
that works. The early expérimental schools
started many things which people later accepted.
Bﬁt the public still remembers their early
failures because they did do some crazy things,
some of them. But I don't think what we aimed
to do is disproved. There is a great deal of
rote in learniﬁg a multiplication>table, for
instance. - | o ’

Or learning to Spell. . .
Perhaps even more in learning to- spell. But
learnlng the multlpllcatlon doea not teach you

to. understand it. Now, we feel that understandlng

'1n any 51tuat10n is seeing relatlonshlps, and
‘that often yoa go 1nto reoular rote learnlng after
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-ﬁthat Just to reinforce your memory. '

'fDo ‘you-feel ‘that the experlmental schools ‘have a.
'partlcular functlon rn plottlng out -a course 1n

' education? . - o ‘
’Yes, T do. I think théfe are soMe“oﬁblio sbhools':7
' now that’ are doing ‘some’ very good experlmental

) work. But this wasn't so when we began. Experi-
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mentatlon was anathema.

The fact that public schools are supported by
. public funds narrows their 1mag1nat1ve approach

to problems, don't you think? ,
Yes, I do. Now we have very warm a55001at10ns
with the New York Board of Education, which is
something that one could hardly have dared to
hope for when we began our work within the school
system. IR

Did you plan to have your research findings used
by the public schools?>

The aim was always that, but we often had to work
outside the public schools before we really knew
how to tackle the situation within the public
schools. In a private school you can have smaller
clesses‘and the faculty can be more flexible in
planning its approach to problems.

Yes, the more intimate contact with both teachers
and families would be important, too. ’
Yes, these interrelationships are carefully con- -
sidered in our public school workshops. A clear
understanding of 511 the forces which go to make-

- up a child's world is basic to effective public.

education, and public educatlon seems to me the
hope of the future. The bulk of our . chlldren are
going to be what we make them in our public schools."

~And what we make them is of tremendous 1mportance'h'
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tais has always been true, ‘but.now it seems of
crucial 1mportance. This éoncept of the whole
Chlld has been talked. about so much that it has

' become a meanzngless slogan, but we .wanted to

get away from the separate faculty psychology

which encouraged.the teaching of each subgeot

irrespective ofrits;felationship to other areas
of Leafning; We anted to get a child's total
response. We wanted him to find learning an
adventure. It's always been that to me, and. I
think that is one of .our great'cohtributidns;

Certainly no school should be allowed to ‘exist

unless children learn while in it, but we wanted
to make each‘step_invlearning an exciting step
which would, by suStaining interest, raturally
lead to the next step. While interest is certainly
involved, it isn't followed capriciously»no matter
where it goes. _ ‘

You would challenge their interests by bringing the
material to them within a frame of reference which
is readily understood? ' '
Yes. Not only that; we give them a job to do and
to think and to work out for themselves within a
definite piece of information. Well, as an il-
lustration, we might go to maps. I invented what
I call "tool maps" as distinguished from demon-
stration maps. Demonstration maps are‘maps on
which you look up information.

Where you find the capital of a state,

Yes, or find anything else. It's a kind of -
dictionary, like an encyclopedia, where you look

. up information. Now I tried, and I suceeded I
think, in inventing what I would call -"tool’ mapS'"'
one map I'll mentlon as an. example was a’ iarge

map painted in oils on il cloth.; When 1 say

large, I mean it probably was something like nine -
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by twelve feet. It was meant to be used on the
. floor, and it was painted in graphic relief, which

means that the mounta1ns were drawn to look like
mountalns. The high ones were not llver-colored
as they are on the ordlnary maps.

They were green, in other words.

Or brown with white to suggest snow on those above

10,000 feet. And the plains looked like plains,

end the rivers looked as if they were running

into the ocean. The land forms were suggested by
shapes rather than color.

Did you use clay.or anything to build the mountains
Oor were these painted on? ,

No, these were painted. I did do plastic relief
maps, too. Once I helped a class of eleven=-year-
0olds make a huge out-of-doors one. Plastic relief

maps were more difficult to use, but they're

better than graphic relief maps, Let me explain
how I used these maps with the students: (This I
could also have done with the high-school-age
group.) We started our study with‘peOple landing
on the eastern seacOast,‘and then followed them
across the country, noting what geographical
features would affect the work they could do,

and where they could settle. As we leave the
Atlantic Coast, which has beautiful flat land,
and proceed westward, we reach a sudden drop from
the Piedmont, the foothills of the Appalachians,.
which is called the "Fall Line." This is never
shown on maps which show height by color symbols,
and is seldom mentioned by school}geographies,
yet it determined history because the settlers
couldn't get their boats past it, so they settled

 :alohg this line. 1t also gave them the'poqu;-thus
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determining the location of industries. And on
wy map I painted the Fall Line, for though it is

out of scale, geographically, it is in correct

scale in relationship to human 11v1ng.
In this way we went westward across the

' country._ I've done this with elght-year—olds. when

we started on the western drive from Independence,
the ch11dren would palnt on the graphic relief map;
with watercolors which could be washed off, what-
ever they imagined would be happening tohthe people
in the covered wagons;' They had painted little
covered wagons which they moved as they went along.
And when they came to a river they discussed what
they would have to do to cross this river. How big
was this river? How could they get their cows
across? And then, when we got to the desert, what
could they do? You know, children are so enchanting.
Every once in a while a child would say, "I'll have '
to leave my bureau here. I don't think my cow or
oxen can carry anything'more." And then she would
paint a little bureau on the side of the trail and
somebody would paint an ox's skull. I shall never
forget the poignancy of this and the way they showed
the grass on the plains growing drier and drier

and drier, and then when they came to the Rocky
Mountains, they hunted for a pass and found South
Pass. And on the other side of the mountains they
followed the Columbla R1ver on the map which took
them to Oregon, Just as it did the pioneers. They
had folliowed the Oregon trall. But again, like

later ploneers, they didn't . want to go there.

- They wanted to go to Callfornla. But to- do that,
-Tthey had to cross the desert and the Blg Ba51n »
“and Salt Lake.. That,worrled them. Here I showea
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them pictures and talked about water holes and
the .way the rivers disappear. -I had painted the

o riVers_that do diSappgar and»then they would-

vpéint,in water holes and signs”reading, "This

'way_to water hole." When we came to the Sierra,

- we lived through the snow and the rescue at

Préscottr
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Donner Pass, omitting the grimmest experience.
Well, we got to California all right. But how

intensely they lived it all! And all of it was
" what the pioneers really did.

Actuélly this was teachingvthem geography, history
and earth science all together. _ |
Yes, these eight-year-o0ld children learned to
think about what I like to call earth forces--
mountains, plains, rivers, vegetation, climate

in a simple way--and the relationship of human
work to these earth forces. I also used these
maps to study climate with slightly older children.
The nine-and ten- and eleven-year-olds learned to
use demonstration maps; maps'that told them facts,
to discover relationships. |
These demonstration maps were drawn on transparent
material?

Yes. They were painted with transparent paint.
The base map was black and white graphic relief,
Take climate, for instance. I painted a rain

map, with the number of inches shown in deepening
shades of blue. When superimposed on base map,
this showed relationship between land forms and
rain. Another map,palnted in deepening shades

of yellow, showed the number of hoursof sunshine.

"This’mép'placed over the rain map showed green--
'a climate. map with the two chief elements in

“ vfc11mate. A vegetatlon map could now be put over
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"the cllmate map and another relatlonshlp dis-

sAcovered._ Now, 1t ‘takes a very 1ntellectual and .
 mature person to hold one fact in mlnd taken from_ o
~one map and superlmpose it on- another.;_-:;“:_

" What other kind of maps did you make? Qi x : _, S
Oh, I did every kind of a map that yOu can thlnk B

of. I called them tool maps because: they were
tools for studying relationships. Older chlldren,
for 1nstance, wanted to go into social'matters. I -~

can remember doing a social study with eleven-to

‘twelve-year-olds. This study involved a current

coal strike in which they were very much interested.
They wrote a play about it, which they gave to an
audience.bf parents. In order to understand it
better, they used the regular, thick volume that

was puvlished by thé federal government. They

made transparent maps that showed where there were
unions, for without unions, there could be no
strikes. With unions these smart little youngsters
wanted to correlate what do you think? Accidents!
Trhen they wanted to correlate these maps with Negroes
and white population figures and with the maps that-
Odum made of distribution of wealth,.health and
education. '

Isn't that interesting! How old were these students?
They were twelve. They worked and worked, I helped
them quite a bit in making the maps because sO many
of the maps used different scales. But they loved

| to remake a map to the right scale. And they made

it a real study.

'How large was this school?

This was a prlvate school. -The clasS~wduldlb§vabout

twenty.;
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That type of ‘teaching certalnly requlres an

11mag1nat1ve teacher._ It's a hard job.

But -you: see the teaeher is also ex01ted.‘ For

" you can see the relatlonshlps suddenly burstlng

inside the child's mind. ‘ »

In order to use this in a public scﬁodl' ﬁeu would
have to have an 1ntegrated currlculum, wouldn't ’
you? ‘ , . ‘

Yes. And that wasn't p0531ble when I began worklng.
Nor when we began our workshdops. Now an 1ntegrated

'currlculum is a common thing in the public schools.

There's been a great deal of common sense worked
into the curriculum, and I think a good deal of
the attitude of valuing a child's thinking process
as well as his information. The emphasis used

to be all on the information.

Training the child to understand these relation-
ships certainly develops a mature point of view,
But I should not call it "training." Rather, it

~is giving a child a situation which stimulates him

to think actively. It leads toward what I used to
call the "SQ," the social quotient. ,

And you see this business of "whpleness" that
we were talking about doesn't stop with the whole
child. You go on from there and want to make a
whole teacher. . And she wants to be made a teacher,
a whole teacher. Sne's usually very dissatisfied
after she gets this attitude. Then you go on to
wondering aboutfthe'whole system,and there you

strike the difficulty of education in our democrecy.

We have a hierarchy in status and in salary in our
public school systems. And that means that there
is an urge - ‘to move up the hierarchy in which the
teacher occupies the lowest rung of the ladde;.-
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‘Prescotts And the pr1n01pal is half-way up.
‘Mitchell: The pr1n01pal 1s half- -way up, and then the super-
' ' v1sor, then ‘the district supervisor, and flnally, the
-superintehdent, highest of‘all. 'And with each steb
_of the rung, you are further away from the children
, for whom the whole towerlng system is set up. You
see less and less of .them. And you even get “to: ;l
" where you don't even see the ‘teachers. '
Prescott:  And they re all lost in budget plannlng and housing.’
Mitchell: :And they re all lost in- maklng theoretic currlculum.‘
Prescott:_ All ‘this while your flndlngs were show1ng the value
. of an integrated curriculum. ' ' '
Mitchell: The whole educational world was just beg1nn1ng to
' ferment when I began. And of course the ferment.
. 1s going on violently now. This training for one-
world living, I don't think we've got hold of it
very well yet; But I think it is becoming an aim,
. though, don't you?.
Prescott: Oh, definitely. I was interested in your pointing
' ‘out that it really is not international understanding

we're interested in any more. It's intercultural

understanding. There is a phenomenally big difference
between the two concepts. ' f
Mitchell: If I were to begin work in education now, I would
concentrate on that idea primarily. In writing, and
‘in wdrking out methods of making peoples and their
cultures real.
Prescott: To the ‘child right here.
Mitchell: To the child right here, and to- ‘the teachers. I
' don't just know what I would do, but that's where
my work stopped. I mean my actlve work with
: chlldren and thelr schools._;v- . '
'Prescott{ Certalnly effective education for world 11v1ng at'the_.
' E elementazy and seconaary school’ levels would leau'to-
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béautiful fééuits.  ,
Yes, and. the beginnings are being made. But the
books that they get out are so informational without

being human. And the 1llustrat10ns that they glve',

I have been recently g01ng over some of the new
textbooks abouth51a, for instance. There's nothing -
in them at all that would make youjwant-to.go to
Asia. And nothing to prepare you for the impact of
Asia.” I have been to Asia, and I've never been the
same since. I've never been the same since because
of the beauty, the differences in beauty, the color.
that they use everywhere; the fact that everybody

in what we would call the farmlng class works with
his hands, and in his creations he is just as anxious
to have a spoon a beautiful thing as an artist is a
picture.

Is that because he doesn't have so many spoons?

I don't know. I don't know. This mass production
of ours---we used t0 have more of that feeling than
we have now. I'm afraid that as the Asia that I
happen to know becomes industrialized, and has mass
production, there too it may lose some of this in-
dividuality. But the color that they use! They
love color. When I came back onto an English train,
I literally wept because the people were so drab,
everything was so drab. Drab! Why?

Because they're not venturesome?

Not now. I don't know why.

You went to Asia at what point in your life?

I went to Asia the year I was sixty. I'got a fééling '
that I was stale. My chlldren were grown, and didn't

_need me particularly. ‘And I felt that in my thlnklng

I had got onto a kind of treadmlll. .And I had been

"vtedchlng geograpny for a long whlle wlthout knowlng c
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much, without seeing much; and I thought I had
better learn something., So I went with a friénd
to the International Geographiq Association
meeting ‘which met in Antwerp. We wére taken on

" trips through the Netherlands, and then we went

with the International Geographic‘group, seven-
teen of us, representing six nations, to the
Dutch East Indies. There we were shown around by

~the Dutch geographers, and we went to many places.

that are not open to regular tourists.

You mentioned that you were so exhilarated and
excited about the color. Were there features of
the trip which depressed you? .

Poverty, of course, particulari& when we got to
India. We went from Indonesia to Burma and then
India, Kashmir, and Afghanistan. Color everywhere.
And beautiful, lovely things. And lovely babies;
babies that were loved. I never heard a baby cry
in Bali.

You had this stimulating experience under the
guidance of International Geographic Assbciation.
Have you found membership in other associations
valuable or stimulating, Mrs. Mitchell?

I don't quite know how to answer that. When I
think back to where I actually worked with groups
other than at Bank Street, the New York City Board
of Education stands out as the most important one.
I worked with them very closely, and was actually
put on the committee for reorganizing a curriculum,
which was a great honor for a layman. And I worked
a year as a fellow in the American Geographical
Society at my own suggestion. I felt I ought to

" have more technical background than I had. I went .
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to the museum w1th a couple of my maps toshow to
Isaiah Bowman, who was then pre51dent. I asked

- them ‘to educate me.' So they made me a fellow and
7_told me to ‘bring a report in oh .Queens, across the

river from Manhattan, 1&;past, present future.va
learned a tremendous amount there because this was

. treated as a thesis.

I had few working contacts with other pro-

'fe351onal socletles, though I was a member of many.
,I was content, I think, to let others at Bank Street -

keep up these connectlons. I wds worklng at the
time with a doctor, ‘with a psychologlst--SOmetlmes
with two or three of them--with an anthropologist,
with a social worker, and all of these had their
professional societies. As chairman, mine was the-
integrating role of this crazy lot of maniacs for
work, and I was terribly busy, I tell you. I had
four children, and I was writing.

I did a great deal of public talking, however.
I talked at a great many places, a great many. I
liked to talk.
These were before educational groups, teachers?
Yes. A great many school groups. 1 talked at
PTA's, and'other.groups which were interested in
children. Oh, it seems to me that I was talking
all the time.

Honors Received

Your work has brought with it much satisfaction
and many honors. Tell us about receiving this
Radcllffe plaque whlch I am holdlng.

That was a great surprlse to me. My kind of
educatlon that I have worked for, exper1mental

-educatlon, and chlldren,were as far Irom Raacllffe'
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philosophy when I Qas”there as can be imagined.:

‘this graduate medal.. Radcllffe,ias ‘a- college,

~is not allowed to give an_honorary - degree.

That has to come from Harvard. But this is

‘what they give in . its place. It was the only

one that they had-given in the field of'education.‘
It says on the back of 1t.d "For dlstlngulshed _
achievement in the f1eld 'of education. Awarded o
to Lucy Sprague M1tchell,,June/9, 1956. _ -
Yes, it was a great surprise;'fAnother surprise
came earlier, when Harvard began giving the Phi
Beta Kappa honor to Radcliffe.students. They
went back over earlier graduates, and I was one
of those selected to receive the Phi Beta Kappa
key. ' _ ._

The whole visit back to Radcliffe was an
astonishment to me all the way around. VWhen I

~was there as a student, Radcliffe students

wereo‘trallowed to put foot in the Harvard Yard
at all. And our Radcliffe luncheon was held in
Memorial Hall, and that was where I received the
award. '

Now let's talk about your receiving the honorary
degree of ,LL.D. from the University of Califor-

nia. This award must have special significance

for you, as so few women are so honored, If I
recall correctly, you were among the first group

t0 whom President Kerr awarded honorary degrees.

Won't you tell us about 1t9 o
Well, that was awarded for my hav1ng been them

first dean of women. I don't know how much was -
known about the work that I had‘done after I
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left the Unlver51ty. .
Oh, I'm sure that it was known.[See aDpendlx]
Well, I would llke to th1nk so. I am pre51dent

- emeritus of Bank Street College, but that wasn't
- mentioned in- the award ceremony.

The flrst tlme I went back to the Unlversﬂy

Ltj,was at an 1nv1tat10n from Mr. Kerr, who was then .
_t,chancellor, to throw the first bit of dlrt out
“of. the ground for the women's dorm1tory.-~

Prescott:
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Yes, we have a ‘charming picture of’ you d01ng that.

It was really a very pleasant occa51on. I was

welcomed by a few 0ld friends and by many new

ones. And then because I was the first dean of
womerni, and also. because I 3§§/€§e first women on
the faculty, President Kerr included me in the
first group of honorary degrees that he awarded.
Yes, many of us were present at that particular
time and remember it with a great dea1 of pleasure.
You mentioned being‘a member of the Dewey
Hundredth Anniversary Committee, also.

That's an honorary membér. Dewey was very highly
regarded and had a great following not only in
this country; but abroad, I was surprised to be
asked to be one of the eighteen from the United
States on the honorary committee. I've always
felt I owed a great debt to Dewey. And my hus-
band, who studied under Dewey when an undérgraduate
in the University of Chicago, also felt that. But
on the committee they had the most impressive |
people ffom all over the world. The only one who
comes to my mind at the moment is Nehru, ‘but

_there were a great many more. L'*‘
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I suppose that you also have beén a member of
the White House Conferehce.on Youth?
I have never been on the national committee,

but I have attended. IIrgot a great deal -out

of the meetings. Partly, T must say, what T

 got was rage. [Laughter] It was very stimulating. .

I always came back and wrote like mad.

Because you felt that things weren't moving fast

enough? S _

Yes, and then, I felt that there vas a political
element that had no business to be in on -an‘ed-
ucational conference. ‘That was evident in
various groups. And also in the, well...I don't
know...it was a kind of feeiing; almost like
smell. You can sense when something is done

for a political reason, or from an earnest

‘desire to help children.

Would it be better to plan it differently?

I don't know. I don't know. T don't feel at
all sophisticated. I get’mad very easily when
I feel that the chief attention is not for the
good of the child. I get very mad. '

And you thought these meetings were pretty much
used as political instruments, that the child
was being used as a political instrument to
further some political aim?

Well, it seemed to me that the hierarchies were

using the meeting this way.
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Observations on Present Day Education

Mrs. Mitchell, after a;lpng-life of parti-
cipation in education, do you feel'that the
slow evolutlonary chapges which eventually
come out of public opinion reacting on edu-
cation are sufficient to solvevthe_problems in.
this rapidly changing world?

No, but I have learned that public opinion
reacts very slowly. And there's always been
something that irritates me, and that is the
voices azgainst are so much louder than the
voices for. f .

We have never really lcarned how to dramatize
the pros, have we? '

We have never learned to dramatize the pros.
That I used to feel in the White House Con-
ferences on Youth. I've felt that in so many
public performances. I have just learned to
accept it. Perhaps if I were a youngster, I
would not. Progress moves slowly.

Yes, that is so.

You spent such a long time in New York
working with the board of education. Before
the administrators feally accepted the idea of
your research program, were you discouraged?
No, I can't say I was discouraged. I think
perhaps the greatest virtue that I have is
patience. And after all, there have been ﬁany,

many'acceptancesbin the New York public schools

in mv lifetime. They really are considering

.:questlons and . problems that they weren‘t aware
. existed, when I first came.-e S ‘,rﬁ;_g]
_9Such as. the 1nteprat10n nroarams° o

Barconts 1y,
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Oh, I think they've always been aware of that,
but the trouble with the integrafioh program
is, of course, that it really is a housing

" problem. It's always been against the law to

segregate, but if your children go to the

nearest school, and there is housing segrega~

tion, segregation naturally results in the school.
No, I mean in the ways of working Qith>‘_ ‘n

children. When I first went into public edu-;

cation, there were twenty-six éyilabi that had

to be followed on different subgects,.but not .

one of these subjects was a child.

And 1 suppose that these courses of study were

not coordinated?

No, yet I think they weré very much aware of

that. Of course, New York is so vast that you

get everything, from the bad to the very good.

But our work in Bank Street and our workshops

in.public schools have been so cordially received

by the board. Oh, we've had flareups; but on the

whole, our worlk has been cordially received and

fairly rapidly. They also realize they need

teachers who have more than just plain facts.

I would say that teacher education is the

biggest lag in education. I think that is true

everywhere. But I also think that the lag in

educating really open-minded administrators

comes a close second. In New York, most school

administrators start as teachers. As they

progress up the administrative ladder, they get

~ further and further away from the child., And the

power goes to their heads. They like to have
thé teachers lookiﬁglup”tO'them and obeying them, -

and I think this attitude is. passed on, ahd the

teachers then;want1thcvchildrgn to look up- to
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them and obey them. _

In your experience, has teachers' education been
most successful in small groups? o '
No, I taught at The Little Red School House,
where the number of.students_was alwaysrkept

‘at the same level as in the public schools.

I would rather have freedom with a'large class
than I would have 1nh1b1t10ns w1th a small class.

I have ‘never found it difficult to handle twenty-
five children. Never. In my kindergarten,. -when -

I first taught in the public school I had.
thirty-nine. That was against the law. The
principal sald, "Well, don't let that bother

_you, because they're not on the reglster. We

just do it to please the parents."- In the first
gradebI’had‘forty-three. I would rather teach
that number than I would twelve--- '

You must have some interesting thoughts about
present-day educational problems. Do you think
public education is answering the need?

Oh, I hesitate to answer for two reasons: first,
I am not so close to education now; and second,

_there is always need for change.

Have you thoughts as to the changes‘yOu should
like to see brought about in your grandchildren's
education?

Well, I have ten grandchildren, and some of them
g0. to ‘public schools, and some of them go. to
private. This may be just a happenstance, but

I think the public schools which my grandchildren
g0 to are better than the private schools my other
grandchlldren attend. '

'1Isn't that 1nterest1ng' Is that because the
; program 1s more 1mag;nat1ve, or because ‘the
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Mitchell: Both. o ; _
 Prescott: Do you think that. our public schoqis are becoﬁing'

’ . Bettér‘able:to serve present day;needs?” _ '

'Mitéheil: I think thé&'re trying to. I think the teachers

“ ’ _as a whole, those that I have come in contact
with,'whibh of course is a comparatfﬁely small
number, have been very,‘very eager to imprové
their work. I have great faith in teachers. I
think they have been kicked about and, as I say,
they are at the lowest end of the ladder. In
‘New York suddenly they were told to be experimental.
That doesn't come about. just because you're,toldQ 
And you can't be expefimeﬁtal unless you're allowed
to be. All my work with teachers has led me to
respect them. Oh, I won't say one hundred percent,
but a higher average than in most groups. They
are conscientious and they're very, very eager to
improve. And they love children.

I feel that there is real progress. I feel

that the thing which is blocking us now is the
administration of the schools.
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WRITING FOR CHILDREN

This morning we are going to talk about the

- books you have written. A few of-them are on
‘the table between us, and we will talk about’

each one briefly as we leaf through it. You

‘early decided tb'write the material for your

own teaching, dldn t you?:

Yes, but I don't kriow that that is really the
vay I approached it. I arrived in New York with
a very great interest in language. I think I
arrlved in -the world with that interest., I had
taught versification to graduate students in the
University of California. I was much intrigued
by children's languzge, and bezan to takerecords
when I had children of my own, and I also took
very full records of language, first in the
nursery scnool, and later in the elementary 'schools.
And when I bezan to teach, I kept these records
as accurately as I could; and I'll never forget
the excitement--because it is excitinz when you
make a discovery in things you've been familiar

bwith and not understood at all before ~-when I found

out that if they weren't al.ays being corrected on
grammar or promunciation, caildren naturally used
the very elements that I hu:d taught in the analysis
of writing verse. And these elements were rhyme,;
rhythm, and pattern or design. And I also found .
that none of the stories for children that were

 beinz written nowadays really tried td-do'thatJ _
~ Subject matter which touched the children's lives
was not belno wrltten in rhythm,.or in. a rhythmlc.5

';pattern.

The flrst thlng that. I wrote 1n tqls form:‘ﬂi
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was Here and Now Story Bnok. I was accused of

not appreciating the children's classics such
as King Arthur tales and Mother Goqse. Now, .

' that was neﬁef; never true. My claim was that

fantasy is a child's natural way of thinking,
and that you should not give really historic
material until the child has a grasp of what

is fantasy and what is reality. Because he
doesn't. distiriguish; he can't distinguish; so

I felt that something like the Xing Atthur
legends should wait until there was some compre-
hension of the background in which Klng Arthur
lived. _ '

- To me, the classics, 1nclud1ng Mother
Goose, have 11ved as classics just because they
have the rhythms and design. The whole language
is put into pattgrn. And I thought, well, why
not try to put the familiar, every-day life
of little children into pattern? To bring to
them their own familiar experiences, things
they naturally love and re-create in fantasy
of their own. "Me" is so dominant with little
children. So I began to dig into my records
with this in mind, and then, with the courage
I'm not sure I could summon now, I wrote the
stories around the content that the children had
given me in their own free language. '

And that accounts for such interesting titles
as Pedro's o's Feet, which deals with a little dog,
and The Farmer Tries to Sleeg° :
Yes. And I always reao my storles to chlldren
to note. thelr resoonses and modlfy the language

' accordlngly. Also I let them act, do. thlngs
"they wanted to do whlle I was readlng.
'¥0h, Jou used dramatlc play°:--' '

— ‘F P
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Well, not.really that, but when I read Kipling's
White Seal I let the ch1ldren swing to the rhythms
of the two songs that the mother seal sings to-

her baby. One is a long, slow swing of a lullaby'
on the waves, and the other is a chOppy, scoldlng
song. Younger children more often respond with
their muscles rather than with words.;.I had
noticed that when I told a story about a strong
horse (and of course, hbrses_were;very much in

our world then), the children all straightened

'up. Oh, they were feellng like a horse 1n51de'

When I told a story about a kitten, they all re-
laxed their shoulders. Some of them even folded
their arms over as if they were holding a kitten.
So I thought that this was a part of the way they
appreciated, really identified with, the characters
and the situation. So I encouraged such muscle
responses and I think I was right. I still think
I was right. Children used their bodies sponta-
neously, and whatchildren do spontaneously is .
usually right for them. And I had discovered
some simple ways to use memories of muscular ex-
periences to supplement visual description even
before I left California. I had taken my nieee,
who was nearly four, on a walk up the Berkeley
hill on which she lived. The next day I tried
to make her recall this walk. I spoke of my adult
memories of houses we passed and the view of the
bay. Her face remained blank. Suddeniy'it )
lighted up. "Oh}" she said, "You mean the place
where the legs ache!" Her memories.

1 remember telllng a story of a child who
had to cross the street under the elevated on

~ .the way to school. I told it to elght four-year- o

'ff‘oldo,who did thls every school day. I spoke of -
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the train approaching on the elevated track.

' All the children were afraid the child would

be run over until I sa1d ﬁAnd the child threw
back h;s head and looked.up,-ahd there was the =

‘great train coming." Then they understood.

They think "up" in the back of their necks.
That is what I call "direct language;" If you
put what a child has to do in order to perceive,

~he is with you. ' Otherwise, you IOSé:him:‘f'
Isn't that interesting! . '

I was fascinated . by tnese little thlngs

,I;read in Here and Now Story Book, how Marn;"

gets dressed in the morning, for instance.
Well, that particular story originated to ease
the actual cho?e of getting a wriggling child '
dressed. I read simple storiesllike that to
groups of young children partly to just'ease
boring-situations. They'll go right along
doing things just as long as you keep up a flow
of rhythmic language.
And you were teaching your daughter Marni to
dress herself., And about the hair: "Brush
it so, brush it slow, brush it here and brush it
there, and brush it all over your dear little
head."
Well, she thought it was funny wnen I d4id that.
It made the hated brushlng of her hair into a
gay experience. -

That book has a long introduction about
language, which wasn't changed at all when it
was reprinted, except for a footnote about
fantasy. I thought it stood up just as it was.
This introduction to Here and Now really sum= :
marizes your thinking 1n the f1eld of language -

for young children._:-'

" Yes, and I thlnk it was. one of the best thlngs

I ever d1d.

i
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s$hfsfother book‘Which I Have in my hand‘is

called Horses Now. and'LpngiAgo;~'That is also

“an ‘early publlcatlon.

Mitchell::
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Yes, T was already in the geovraphy stage then.

You were doing resea.ch to f1t into your teachlng of o

-geography.

I found ‘that 1nterest in the horse was a distinct’
epoch w1th my own chlldren and their playmates.

I never knew a child who was exposed to horses
who-didﬁ't.adore them at some time. To get up’

on a horse is really a great experience. Of

course I toox all the school children to see the.-
stables, and in those days there were blacksmlths,
too, you know. And I found that interest in horses
provided means of getting children to idertify with
long ago and far away.

Yes, I notice that you end up in the research on

rthe three-toed hLorse.

Yes. I began with the present and went back,
because I thought that that was normal for children.
I alternate exposition about a horse in a special
period of history with'a-story that illustrates
it. I think that the fault in that book is that
the expositicn part is older than the stories. I
don't think that they match. I think that the
stories stand by themselves, and are much-younger,
I don't know whether the stories are too young,

or the exposition is too old; but I don't think
that they quite match in age interest.

What age group was this planned for?

Nine and ten, about the fourth and fifth grades.

- These horse storles were written at .the time you

were interested 1n map work weren't they?

-.Yes, ‘I had already oegun what was later called
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Mitchell:  "social studies." I had written North Anmerica
~ with the same general -pattern of alternating .
‘exp051tpry_mater1al with storles.l This 1s out-
of-date now, and is out of print. So many things
have happened since it was publlshed. Just think:
what has ‘been added to the plcture of our Unlted
o - States since then. S
Prescott® - I Opened the book to one llttle poen which is
| ' called "Who Will Eat the Corn Crop," which :seems
N ~rather current. | o
Mitchell;f Yes, of course there are some of them that are
' current. But others would have to be_brought
up-to-date. ' » “_

Prescott: This publication date was 1931, The illustrations
are perfectly delightful. Tell me something about
Kurt Weise, the 1llustrator.

Mitchell: He was one 111ustrator who really studled the text.
He's a writer himself as well as an illustrator;
he has lived in the Orient a good deal, and has
written stories about China for children. He was
a brilliant, charming man, and he was devoted to
children. If a child in the room was a bother,
he'd just draw the most wonderful animal and give
it to him. |

Prescott: Well, I noticed this one of the cows on the

' grassy plain. What a nice thing!
Mitchell: Yes. He worked very closely with me. It was a
wonderful privilege, because so many artists just
. grab the book and do it all wrong.
Prescott: Hendrik Van Loon d1d some 111ustrat1ng for you,e
- didn't he? - _ |
'Mitehell:h Yes.' He d1d the first Here and - Now book. And he -

never read the text at all. He hadn't thought it
necessary. He Just Opened the book and 1f he
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found something he wanted to do, he WOuld do it.

But he was, oh, he was Just a law unto hiuself!
The author .had no rlghts at all. '
Now this ‘1940 publication, My Country 'Tis of
Thee marches across the United States, doesn't
it? '

That was an effort to explain to adults the need

of conservation. This was a gbomy period, and
the book is .dated both emotlonally and factually.
It was written at the time when everybody, in-
cluding Stuart Chase, an 0ld friend of ours,

said that the oil was all going to give out,

and gave absolute proof that there could never
be any more. We have since found lots of oil
where they said oil couldn't be found. The
world has opened up so. I think that was'a good
book, and I did it partly for teachers, because

teachers seemed to have no idea of regions.

History and geography were both taught within
the political boundaries of states. States and
their boundaries, boundaries and more boundaries,
that's all they taught. The curriculum was made
up by states. There was nothing on regions at
all. . ,

When I taught the children nine or older,
I would have émusing interpretations on my big
maps resulting from this lack of knowledge of
regions. Suppose we were going to discuss the
effects of a big storm in tne Rockies. I would
ask a child to trace where the raln would. run
from a particular spot. Of ‘course most of it .
went down the M1551551pp1, whlch flowed south., .

',When 1t ran 1nto the Red Rlver, and the Chlld
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had to start north with his finger, then he

. would say, "I'm wrong. I'm going'to get into

"iCanada." You see, the polltlcal boundary was-

Prescott:

~Mitchells

given first. That was a thing that was entirely

- ﬁnrealwto them. Absolutely.unreal. I remember

a child who was trying to trace a route across
the continent on a horse, and I said, "Now. here -
is a state boundary, what are you going to do?"
And she said, "Oh, my horse is a finenjumpe:!"

She thought it was something visible. She wasn't
0ld enough to understand the abstract idea that
had been given her. o '

I like your idea of teachlng geography and hlstory
in conjunction with river systems, because they're
all so interrelated. Qur Country was meant for

students of the third grade.

Yes, that was one of the social study textbooks

called This Growing World that we were doing in
the Bank Street Writers' laboratory. Margaret

Wise Brown, a member then, and Mary Phelps. Heath
& Co. were the publishers. We were supposed to

do six grades. We published the first three grades,
but I got so angry that we never finished the last
three. This was too bad as they were very good
ones. The fourth grade one, for instance, was a
very simple explanation of how the earth and life
on earth developed, once more written with stories
of 'the work of people or animals in different
regions, followed by an explanatory section. 'It
was called The Earth and Its Homes, In that, for
instance, the publishers asked me if I couldn't

" modify the part dealinc with the age of the earth.

They said, "You.make the_earth seem so very old.

Ve ne%er=eouldj5el1'this'1n Tennessee." [Laughter]-_f
e~We11,litliSnft'funpy, you know; 1t isn't funny.

*litrary
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The book for sixth grade which_was The Americas,
. 'North and South was never published. (I ‘think™:

thét's-thé'best‘piece'of writing I everwdidé)

We ‘were told that they wanted us to take up con-

troversial subJects, but we were not a170wed to
mention Negroes in the United States,’as most of
their sales were in the South. This is what I
mean by political influence. Theyewduld_say,
"Now, we want you to get something good in each
book about Texas. We make more 6qt of our text-
books there because that is one of the pleces,

- like California, where the state adopts the

text." One of the things I've always wanted to
write was Alibi Baby on the Treetop. I thought-
of the title a long while ago,'and_I've hever
written it and now I probably never shall. One
of the alibiers would be publisherst I published
with eight different publishers; not all were

. alibiers.

Your writing falls into two groups, one presenting
material for children and the other for teachers,
such as the feports of your experiments as are
contained in Qur Children and Our Schools. This

is a recent publication, isn't it?

‘Relatively recent. It was published in 1955,

and it was all done from records kept by the staff
at the Bank Street workshop. Mine was among them.
I don't suppose I used a twentieth of what we had.
As I grew older I didn't teach children as '
mach. I taught the students preparlng to be
teachers -at Bank Street College. When we started
our workshOp in publlc schools, I was chalrman
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for the first years. I used the. same material'

J”but prepared it for a dlfferent audlence.- I had _
a. good .deal of help from Charlotte Windsor and ,,.f
’rAgnes Snyder. ‘ i

As I read the hook‘I was 1mpressed w1th how clearly
you managed to put down the research techniques

in this very dlfflcult field. The people at the
school of educatlon assure me that they use it '
qulte extensively as a reference book, .
Well, I think technlques are 1mportant., Ané"I
wanted to show the way teachers respond, justnas
do children, if you can get ‘them to 1dentify with
a situation. And I wanted to show the growth of
confidence that went on there. The reason SO many
people fail is that they never acquire confidence,
Almost always, when we first went into a public
school, they thought we were there for something.
"What are you going to get out of this?" I remember
one of the superintendents asked me what Bank Street
was getting out of the workshop.

Your most recent publication is Iwo Lives, the
story of Mr. Mitchell's and your life?

Yes, that's my last publication except for a few
stories and introductions written for Bank Steet
anthologies for children. Iwo Lives was written
entirely after Mr. Mitchell died. I was encouraged
by his friends to write that. Particularly by the
staff of the National Bureau of Economic Research
with‘whom.he,worked-as director of research. ' They

‘were very anxious to have a record of something

besides his'scientific work. It was a terrlbly
difficult book to write, nct only emotlonally,_
but because there was a tremendous amount of

h_material from which to select. I wrote that, and

at the same time put all his files in order and sent
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up tne manuscript material to Columbia. A .
good deal of his material is still at the
National Bureau of Economic Research.

The .task of 1ntevrat1na two lives as busy and

full as yours and Nr. Mitchell's was: a momentous
task, really. '

- Yes,. and the most dlfflcult task was that of
deciding what was personal and_what.yaswprlvate'--

materlal

How did your children receive the book?

Well, I had four of them and they received it four
different ways. Two of them helped me a great deal.
They read all their father's manuscripts that I

had selected as possibilities for the book, and
then read my manuscript, all that I had written.

I think one qﬁestion that everyone would appreciate
your answering is this: How did you ever find

time to write twenty-six publications?

Well, that number includes publications of which

I was a co-author, and also sometimes, as in the
case of the anthologies, I was editor as well as
contributor. I don't know how I ever did find

the time. I know that when the babies were little

‘and I had to get up very early to care for them,

I always wrote an hour when I went back to bed
before breakfast. That is still one of my habits.
And I never went anywhere without a pencil and a
pieCe of paper. I Qas so_afraid I might‘have a
good idea and not remember it until I got home!

"It is literally true that.I wrote a gfeat deal

of Here and Now on a Fifth Avenue bus.

'Of course your husband was interested in writing
all of the time. .

Yes, and in the summers I wrote vhen I wasn't
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' teaching. Of course, I had the children and

they always had guests. I think the average:.
number of children, including our four, staying
with_us in our Vermont summer home would be

" seven. But I don't know...I learned to never
waste‘a moment. And I've always liked to write.
It has always been a form of release or relaxa-

tion, so it didn't seem a chore, but rather
something"I very.muéh enjoyed doing.
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" WIFE AND MOTHER*

This morning let's talk about your own 1mmed1ate
farily, Mrs. Mitchell. f _
All right, in so far as ‘I can.

 And ‘I think that we'll think of this as Just a
- supplement to Two lees and not a reproductlon of

the story of your marriage and your professional
life which you tell so effectlvely in your auto-
biography. You met your husband, when°

I met him while I was at Radcliffe, I met him at

my sister's house. She had married Adolph Mlller,

- who was then at the University of Chicago, one of’

the original faculty members. And I met him, but

"that was about all.

And he was Jjust a young student at Chicago
University at this time?

When I met him he was a fellow;
he got his Ph.D.

Did he enter with the first class at the
He entered with the first class, and the
professional influences in his life were
of his; one was John Dewey and the other

it was just before

university?
two big
teachers
was
Thorstein Veblen. ‘

And they were there at the university in
beginning? E : . -

Yes, they were a'part'of that extraordinary first.
faculty that was gathered by the abnormally bright
young President Harper, who 1nvented the scheme

the very

of big salaries.

What do you suppose they pa1d these faculty

T members°'
Mitchell: -

I thlnk the flrst ten thousand salary that had
ever been glven to a unlverslty man in the Unlted

s ffotates was pald uf Pre51dent harper.
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:Do you know to whom he paid 1t°

No,,I don't know. Anybody he wanted he got., He
was a very remarkable person, as ‘shrewd a poll- )

't1c1an as ever was in a unlver51ty, 1. thlnk._ He

invented. the method of counting some students L
twice in order to make the university seem larger

- than it was, because blgness seemed to be a

desirable goal in the United States in general

but partlcularly in Chlcago. He . establ;shed

four. quarters, so that students who worked right
through the four quarters could get their‘degree :
in three years. But they were counted both as
regular winter students and also as summer students.

- It was ingenious. My husband called those one of

his "delicate fancies."

And you next met your husband when'you came to
Berkeley? ‘

When I came to Berkeley I met him then quite
naturally, as he had been called to Berkeley by

my brother-in-law, Adolph Miller, who had recently
been appointed to organize a faculty of economics,
as completely distinguished from political science.
That break came that early?

That break came, and came through President
Wheeler's desire. He and Adolph Miller had been

on the faculty.together at Cornell. Adolph Miller
called my husband, who had been a student of his

in Chicago, to be part of -the new economics faculty..
Shall we call your husband Dr. Mltchell or Mr. ' |
Mitchell or-- _ ’

Well, I always called him Robln.

Explaln why you called him Robln._"

‘You know in those days you w0uldn't think of -

calllng a person by hls ilrst name unless you were
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atrleast engegedeﬁo the-han.. And when we went
to .the mountains ‘together the summer of 1911,
we were still. saying "Mr. Mitchell" and "Miss °

_Spraﬁue "o It seemed too formal, so T 1nvented_};

the name Robln partly because he- was such’ an

. outdoor personallty and because he always hadi

very, very. p1nk cheexs. His: mother called him
"Bonnie" for the same reason. “And I didn't <
Wesley'snmed e} terrlbly
seemed over" sweet, so I

-llke his real naii

just invented Rbblﬁ;f“i
What did he call you’
He called me "Alta" after Alta Peak for a
while, but that didn't last. o .
You speak of hiking together. You tell very
interestingly of a trip to Tamalpais.

Yes. People walked in those days. That was
just a part of our regular trails. To get to
Tamalpais in those days you had to take the
two ferries acrossthe bay; one froj Berkeley
to San Francisco, and then one across to
Sausalito. There were no bridges in those

’ days.

You write also of sharing the poetry and the
social occasions,’

- Yes, I organized a little poetry circle coum-

posed of the Hbyards, and the Gregorys and the
Walter Harts, the Noyeses—-several people and
Robin.vfI.don't remember how often we met;-
whether it’Was_every week or every two weeks.

" You know Berkeley was very social in those
-days.s And we met for. supper, and’ of course
" none of us had malds, sO it was 2 great rivalry

to invent a"supper that you cquld.serve to twelve
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people and still continue a part of the
conversation. But we loved those sdﬁpérs.

'One person took respon51b111ty for one nlght
‘and read whatever he wanted to and then we

had the discussion afterwards. So we ranged.g.
And this wés‘confined to University peopief

only, or did you bring in people Who belonged
to the town? - ‘ l

The Gregorys were frOm the town, but they dldn't,
join us until very late. All my friends were
from the University; 1. reaily knew bractiCally
nobody else ex»eptlng the Warren Gregorys who
were not part of the faculty.

Then you were married in 1912.

On May 8, 1912, in Dr. Worcester's little
Swedenborgian church in San Francisco. He was’
a friend of both Robin's and mine.

And you went, almost immediately, for a honey-
moon in Europe?

Yes, we took almost a year off. Robin had
finished his great book Business Cycles, but the
proofs had still to be read and there were pages'
and pages and pages of figures. He kept re-

ceiving proofs all the time that we were abroad

and I helped him proofread the text. I also
helped him on the othef'part. But he used to
be afraid that I wasn't reading the figures
accurately, so sometimes he would read them
wrong to me to see if I alsoread them wrong.
Then, when you returned frOm_EurOpé neither of

‘you had a position? _
Yes, both of us had resigned, and resigned
indeperndently. _Robln felt that for an economist .
he must have the experience of New York. And,I:
had resigned several years before and was just
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waiting until it. seemed the right time to leave.
Had he re51ﬁned to go to New York because of the

o _‘{:publlshinb p0351b111t1es there?
;Mftchgligv

| '::"at first hand what was going on in the economic world.
I suppose for such observation New York 1s_the best

No, because of the bu51ness pos 51b111t1es to watch

He had never lived in 2 metropolis except in
But he felt that in Berkeley he was dealing
with materials and not w1th the men who make the

place.

3 materials, and he always was vory anx1ous to understand

the human whys that were beyond ‘the practical business
worla that he was trying to understand.

Your immediate family con515ts of four children,
doesn't it?

Four children.

Would you tell us something of what they are doing?

is the oldest.
It is an engineering firm

He is an
economist at Ebasco. '

" primarily, and he is theeconomist for the engineers.

He has three boys. Our second son is Sprague Mitchell;
he is in the publicity department of a publishing firm.
Then

She never abandoned her

He has three girls, the oldest two being twins.
came our only daughter, Marni.
love of horses. And she taught riding for a good many
Then

she went into breeding horses and exhibiting them

years at a riding school in Colorado Springs.

and selling them as a regular business. She was
supposed to be the great woman jumper of the

Middle West, but she always kept her amateur standing.
She died Séptember 1958. She lived
in Kansas City;:she had a little

She nmever married.
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shack there, not much more than that. She spent-
a good deal of,timé'at Staﬁfofd,.particularly_
~in the later years when we moved out to Stamford
from New York. , - -
Did you have horses there; is that where her
interest startea?: -  _
No, we didn't have horses there, but we did
have them in our summer home in Vermont. And

- ‘even as a child she used to manage gymkhahas

Prescott:
Mitchell:
Prescott:
Mitchell:
Prescotts

Mitchell:

'in our meadow, in which both the farmers and the
summer‘pedple took parﬁ. The proceedé Qerevused
to start a hospital in Greensboro. -
Then I have a third SOn, Afnold, who is
with the Stanford Research Institute. He is the
technical editor and is responsible for the
reports that go out from the research center;
that is, he is responsible for having them made
intelligible to the laymen for whom they are
written.
And he lives quite close to you here.
He does, and he has four_children;
So you have ten grandchildren?
Ten grandchildren.
In your work at the Bank Street College did you
‘use your own children as experimental subjects?
Well, [ laughter] I can't say I used them as
experimental subjects; that sounds a little too
academic. But I kept very full records both of
the children in the school where I was teaching
and in other schools where I went just to make
records,; and of my own children. I kept records
of their language very, very fully. I early

" became intrigued by the way children spontane-
' ously used the same elements that I thought

."ﬂgranUps,used'in‘Qhat We'géll’poetry};_And“I.héd
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thousands of records of’the younger ages,

The schedule for the famlly must have been an
1ntrlcate thlng to work out..

Yes, because, well for 1nstance, each of my
children had an. 1nstrument to play. Marni
played the violin; Sprague, the cello; Arnold
the clarlnet Jack changed to the viola so we
could have a real quartet; and I played the
gano. Well, that meant attending four lessons
a week until they were old enough to go by
themselves, and then it meant pract1c1ng with

them. .

Your home was always with your school, wasn't

it? I mean in the same building.

Yes, it was. I don't think I could have done

it otherwise, particularly when I was nursing
babies, as we did in those days.

Your husband must have been very interested in

your own professional life to permit the sort

of freedonm which'you would need to pursue some-
thing that required as wmuch of you as your

research did.

Yes, but you have used a word that I don't think
ever came into his vocabulary or to his mind,

and that is the word "permit." At any time he
would have been a remarkable person, I think;

but in those days it was especially remarkable

that he considered me a human being with individual
interests and capabilities.

He encouraged you? » : ,

More than that. He also took part in some of my
work, which was technically very‘helpful‘in working

-out'feeOrds, behavior records and how to get them o
~.into order to be compared wlth numerical numbers.v_
‘He was one of the three who orlglnated the 1dea of

'75 Bank Street College°'
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 of Educational Experiments.
It is such a. lOng title. " "

‘And ‘he was: ‘always a member. Of the board of
.trustees, and for a time the treasurer.,- ‘
And then finally when you 1ncorporated he

Yes. Or, as it was called théﬁ 't

Yes, he called it "oolysyllablc 1nt1m1da_1on.

'stayed close to the organlzation.f”7“

Yes, he- ‘always took an active part and he always

“gave at least one yearly talk to the students in

some regular course, and another'one at our house. -
All the Bank Street students who were being
educated to be teachers were college graduates.
We always had them for one supper at our housé
and then he gave them a talk. And very, very
often, when there was some particular economic
national crisis, he would come over and talk to
the students.

Your responsibilities as the wife of a noted
economist must have brought some social responsi-
bilities. Did you entertain a lot?

"Entertain" is too pompous a word; there were
people flowing in and out all the time. 'He used
hisbown study as his office for visitors, and
there were streams of them. And usually that

meant some meal. I never took very much part in
any of the social things at Columbia; it never

seemed necessary. I saw much more of his colleagues
at the National Bureau of Economic Research. 1
knew them as people. And as far as Coiumbia is
concerned, he held some of his graduate seminars

at home. Sometimes he held them there all the
year, and then I usually came and ‘listened and

.;always gave them beer and sandw1ches at the end._

But I wouldn't say that I had heavy social -
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' Mitchell: responsibilities. I think that my colleagues
i; .. " were at thne, house quite as much as. his. -
 Prescott: fYour famllj interests sound so fa501nat1ng, you
- - mentloned the mu51c,‘and finding a weekend home
"‘outs;de the city. All of you were terrlbly“.;-
_ interested in the out-of-doors. What other
" things did you do together? : ' o
. Mitchell: 'For a time, Robin did carpentry with the City IR
. ' and Country School children after schooltlme.
~And, of. course, that included our chlldren,:
they all went there. He was really a master
crafisman, and we had afbig shop at our summer .
place where he and the children worked together.

Prescott: Had he 1earned carpentry as a boy?

Mitchell: Yes, he:learned_it working with his Great Uncle
Seeleyfﬁho had a wood working shop.  Robin had
always liked to work with his hands, doing any-
thing with his hands he loved. But in carpentry
he was also a real designer. He'd work and work
and draw and redraw his deeign. Was this curve

" right? Was that curve right? And practically
all the furniture that we had in Greensboro, he
made. And the lamps he made. Now that became
a great family occupation. Because he trained
the children. He built each child a carpenter's

bench of the appropriate size.




Prescott:

Mitchell:

Prescott:

Mitchell:

" Prescott:

Mitchell:

Prescott:
Mitchell:

_‘PreSCOttz

' VMitchell;,

......

HERE AND NOW

Mrs. Mitchell, at what age did you retire from
active participation at Bank Street College?
I was seventy-eight the day after I retired.

rWell, that's a great deal older than the usual a

retirement age. And you retired from ch01ce°
Oh,'yes. And I was very actlve in trylng to
find nmy successor. . '

You've already told us why ybur title was
changed from "chairman"to "acting president."
Yes, but at the very end the board of truStees
insisted that I take the title of president so
that I could be called "emeritus,™ which is a
halo that I have valued very much.

Did you come west directly after your retirement?
Vhen I retired I told our new president that I

would stay one year to be available for consulta-

tion because of my long experience. But I was
really very nervous about the possibility of my
getting in his way. 1 have seen a good many
professional people retire and not step out. So
I decided that it was best for me to remove
myself. I did live in Stamford, Connecticut
entirely, and commuting was more or less diffi-
cult; but I felt that it would be safer for me to

- commute from Stamford for a brief time rather

“than make my permanent home there.

Many of the people who retire are very much con-

‘cerned with flnan01al worrles. Thls isn't true

in your case, is 1t°-

- No, I have never needed to worry about money. My fear

ek
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‘had beeh that I would not be accepted as a
'worker, that I would be considered a "patron."
It was really a kind of fetish with me. The

word "patron" just made me bristle.

You health is good, ton, isn't it? _

Yes, on the whole. I.did have tuberculdéis;
but they said long after thnat it had ceased to
be active, which probably accounts for a good
many of my aﬁtacksvof pneumonia. I've.had
pneumohia four times. '

Do you carry medical insurance now? .

No, I have never carried medical insurance.

How do you feel about the federal government
oroviding medical care to the retired?

Oh, I think it's very important, very important.
Are medical costs quite a'cdncern to you?

Well, I'm still awfully well, you know. My
medicines cost more than my doctors.

I was much impreSsed with the fact that you
jusf had your second major dental work since we
have started these interviews.

Yes, I never lost a tooth until I was eighty-
And I think that's one of the things that
We're always proud of the things
[ Laughter] '

one.
I call my luck.
we're not responsible for.

Have your professional interests made it easier

for you to make the transition from an'aciive
to a less active life? | '

Well, I haven't carried over much of my really
professional life as distinct from my personal
life. Children dominated both. And I came to

feel as I gfew really old--I don't know, people
“are always saying "you are as old ‘as you feel,f
-~that's nonsense. I think you are as old as .

~'you are allowed to be in many ways. So many
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Mitchell: families decide that at a certain age you -
: must be taken care of. And that means that
you must not do. anythlng that they don't
approve of. Now my family has been wonderful.
They are avallable at any moment, and they
never hover over me withthis apprehensive
affection which drives a person crazy who
wants to be independent and who is happy only
when independent. You see, I can still take
complete care of myself. Since'yOu_were here
last I haven't had one stroke of work done by
any one else, either in the house orrin the
. garden. - |
Prescott: And look at these shining'windows! _
Mitchell: Yes, I washed a few of them yesterday. Now -that's
unusual, but I think it's not as unusual as it
would be if more older people had both the
financial ability to do for themselves and
families who wanted them to, and who cared more
about having them happy than they did keeping
them alive. '
Prescott: It gives you a great deal of satisfaction, both
physically and mentally, to be able to do these
: ~ things, doesn't it? |
Mitchell: Well, it lets me be myself, and I feel strongly-
that it is a great social problem to have old
people live so long. The middle generatibn has
both the children and older people to support,
and there is no question in my mind which is
‘the more important group. But I feel that as;
long as old people aren't a menace to others,
they should not be denied as much 1ndependence
: o . as poss1ble. : o E
: 'Presdotft"You have mentloned several tlmes that you are
- o »d01ng;th1ngs,wh1ch you have wanted ‘to do all
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PresCeit: dyour llfe, but haven't had tlme for.u
Mitcheil:?}Some peOple have been denled:thlnss for f1nan01al
i ' _“reasons.- I have ‘never beeﬁ‘denled on ‘that ground
'fﬂbut I was denled, as a chlld, all the art ex-
ﬁ“pre551ons that I th1nk -are very deep in me.' 1
was never allowed to choose‘pheﬂcolor of a ‘dress
‘because I was told I wasn't 01d ‘enough.” My -
father was really upset if he found that I had
written énjthing;_ When I was seven and elght .
I wrote poems by. the yard but my terror in llfe
was that he would find them. I would have .

_ actually been disciplined. - '
Prescott: And now yoﬁ find a great release in writing?
Mitchell: 1I've certainly written during all my mature

life. 1 have written things for what I would
perhaps call service; things that I thought were
right for children or right for teachers. Now I
am writing what I want to write for myself. I

don't think that anything I write will ever be
published; I have no audience that I feel dutiful

toward. And I'm having a grand time. I'm en-

joying it. This is what I mean by that expression

which has been used by me quite often of "becoming

more s0."™ I think I am more like my real self

now than I ever was before. I think I have just

outgrown inappropriate inhibitions; some that

were laid upon me early and others that I laid

upon myself.

Prescott: And responsibilities toward your family placed
o - inhibitions on you. ' S 3 |
~ Mitchell: They always do; they should. I don't mean that

' there should be no inhibitions, but I mean the |

-1nanpropr1ate inhibitions. = It is certainly .

:-1nappropr1ate to d1501p11ne a child for wearing ﬂ"d
. a red rlbbon 1f she likes red. Well, I was’
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disciplined for that. It's also 1nappropriate

-to make a child confess, and make her feel
-_really and truly gullty because she has wrltten

sOmething that. to ‘her was precious’ when she was °
eight years old. Those are the inhibitions

that I mean that I have now escaped from. I was
always told I mustn't ‘waste a moment of my time .
and I now have: got rid of that 1nh1b1t10n, too,
and I can stand and‘look at a fuch31a as long as

I want to and marvel at the color and the design.
And I can love my big tree. Even in my seventies
I didn't permit myself to “Waste time" in such
pleasures--not if they side-tracked me from doing
good sdmewhere;

This is the heavy weight of Puritanism which has
followed many of your generation.
That is the only thing that I think I have a
grievance about. Yet, I now recognize my father
was simply a product of his generation, as I am
of mine. I have been lucky in many, many ways,
and I think I've had a wonderful life and I'm
having a wonderful life now.

One certainly doesn't doubt that as you sit here
in a beautiful purple dress, looking so vibrant
and alert. We're very interested in the social
relationships which you are now finding the most
satisfying. ‘Do you prefer association with
groups your own age, or_with the younger age
groups?

I like them both. I like people; I have always |
liked péople. I can hardly remember any time in
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: Mitchell: have been more creative and experimental in
o their thinking if they had had a different up-
bringing; or if they were just bern different.”
I don't meet: many old peOple excepting my old :
”frlends and I have very few of them left nOw.,J”.
Mrs. John Galen Howard, who is now nlnety-31x,-
~and who came around in the car- ‘to see.me the day
. before yesterday, I loved belng with.
_ Prescott; Do you take part in any organlzed club act1v1ty°
- Mitchell: ‘No, o
Preseott‘,jﬁid you ever? BT
Mitchell: Not.very much.. I did when I first went to New
' York_and-I felt I ought to know people. I was
an active member when the Women's City Club was
founded because it combined school and lay
people; and I used to belong to the University
Women's Club. But clubs in géneral I've never
seemed to need.

Prescott: Do you maintain any church association?

Mitchell: No. ' _

Prescott: Your professional groups we discussed before.

Théey never really held a great deal of interest
for you, did they?

Mitchell: No. I belonged to everything and I talked. I
talked, and I love to talk, and I talked to a
wide range of people and so did Robin. Robin
talked to church people; he talked to the young
society women who were organized to support some
undertaking for children; we both did that. But
it was a part. of this thing that had a taint to

' it'for him; he called it "popular" service instead
A } of "public" service.. S '
Prescott: Do you attend any of the senior citizens act1v1t1es°
'Mitchellz"_No; I never have. 1 have a frlend in the East,
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Mitchell: Ruth Andrus, who was at the head of one of
these--what do you call them-ageriatricsf
experiments. T used to go up there qUite

~ often and talk with her and talk- w1th 0ld .

~ people there. - That was really qulte a
wdnderful_experlment. ‘But I did that because

I knew Ruth Andrus so well. . She's quite a
distinguished person. For years she was the
head of the education of the younger children,
nursery and grades one, two and three, in
Albany. 'For'many years she was a member of our
Bank Street board of trustees; she s really a
‘distinguished person. I don't know where she

is now. Do I want tc see old people? I want

to see my generation; I'd like immensely to

go on and See my classmates. We have our
sixtieth annlversary of our graduation at
Radcliffe this June. But I am just as interested
in my son's young friends. 1 like people and I
like them in all their stages. That doesn't
mean I don't get mad. I get scandalously mad
at people sometimes. '

Prescott: What entertainment do you find most d1vert1ng°
You don't have television?

Mitchell: I don't have television because I don't find
much in television that I want. I'd rather use
my eyes for reading. I do listen a great deal
to KPFA which I find a wonderful resource. It
keeps me up with the things that are happening
in the world much better than I could in any
other way, and itﬁgives me a return to music
which is the only thlng I lost when I marrled
Robin. He was not mus1cal he was almost tone

-~ deaf. And I let my music Sllp exceptlng for .
" the chlldren. And I read I would rather read

'.than look at telev151on. '

T e e e A e e ey e
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Prescoft: What abouﬁ your pOetry and your art?

Mitchell: Vell, I gave those up long ago;"As a young
woman, music, poetry and art were my main
intereéts, and when they were combined as they
were in Blake, William Blake, I often made a

- collection of both. I had everything Blake

had ever written, and I had an original Job,

and I had, I think, six or seven of his

sketches. I had the replica of Songs of

Innocence and Experience. At an old book store

in London they; let me coﬁe‘and copy his original

paintings ontsvmy replica. I did all kinds of

, things like that. _

Prescott: Yes, I remember even early, when you went across

with the Palmers, you were doing copying.
Mitchell: Yes, and I also worked with Mr. Palmer on his

- fully annotated poems of George Herbert. That

was after Mrs. Palmer died.
I lo?e beautiful things, you see. I give
them all away. I don't want them to be unused.
I had a complete collection of Arundel prints.
I gave them to a high school in New York.
Prescott: It is quite evident that you have no difficulty
keeping yourself occupied, but for so many
people of yourage that isn't true, and they
combine and live in communities for senir
citizens. Do you have any reaction toward
comnunities so planned?
Mitchell: Oh, I think they can be wonderful. Now I am
both financially and physically equal, still,
~ to taking care of myself completely and I love
it. And I want to do that as long as I can. But
wnen I can't do thét, I shall move to an apart- |
vmeht_hoﬁse’for the aged that.is5tdvbe buil£vhere
in Palo Altd., I have already made my”feSéfvatioh. 
It isvdistinctly my plan‘and-my_ch}ldrén are wellﬁ‘” 
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~aware of it. : S _
_WOuld you like that comanunity. segregated and

- apart from normaI community activities? A
As far as I' m concerned, I would like to

' move to a home which will give ‘me the three

things that I would most. like to have: first,
I shall have easy aceess to liVing*things;

- both trees and garden; second, I shall have a
‘wide view and can live wlth what I call the

earth forces that mean more and more to0 me--
storms and changing clouds and sunrise. And
third, I shall be near one of my sons, his wife
and four children, who can easily drop in to |
see me, but need not worry about my care. Lots

of people would want to be near shopping centers;

it doesn't make any difference to me. But they
are.individuals. And that's what I mean; I
think that old peoplie can't be lumped tbgether
as similar any more than you can say all mothers.
are alike, or all teachers are alike. My own
feeling that has come to me now is that the

way to managze this new problem of having old
people live so much longer is to find the things
that they have missed, that they have wanted to
d¢o all their lives and have been denied. It
might be just learning something, not merely.
busy-work, but learning_SOmething. I knew an
0ld lady who started to learn Russian. She

had wanted all her life to learn Russian. All

-rlght but you can't lay down general rules. -
People are not more allke, in fact I think
- they are more dlfferent as they grow older.
S7We11 ‘that's loglcal because they are experlenced.

And 1f you could flnd out what each one wanted
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life would become ‘gay agaln.. S .
And then help. them on to acqulrlng 1t. :Think

_»what a contrlbutlon they would make to soc1ety,
e : :_3““too.._ L e ’ '
_©  Mitchells

One wor?yvthat is a'prebiemito'mOSt 61a:pe¢p1e

'is that ‘'of independent income. Most old people

worry;about being a burden.' Unless they enjoy

being profe551onal 1nva11ds.f'I'had a sister who'f
'-fengoyed that, and she wanted to live. She said .

all she asked of life was to be alive, which -
seems to me a terrible way to feel.
Yes, it is. Do you feel that you have arrived

‘at a greater degree of self-acceptance?

Oh yes. Oh, there is absolutely no question
about it. Of ceurse, I was brought. up to think
that it was - a sin to accept yourself. But I
mafried; Robin accepted me, and I learned to

accept myself to a very large degree. When he

died, I lost my self-confidence again, lost it for |
quite a number of years. It was rather shocking

to me that I reverted so, but I have come back

and I really rather like myself now. [Laughter]

That is a thing I never in the world would have
expected--to enjoy myself. [Laughter] I carry

on conversations with myself--ask myself questions--

"And you like the answers to the questions?

Yes.

Self-conversation. Well, I can see that. You
can control both ends and that would be a help.
[ Laughter] Retiring as late as .you did, you
didn't find any difficulty in relinqﬁishing'
leadershlp,‘whﬁch many retlred people do?

*Qhy I know they do. I have seen that. I d1d
:'regret that I was no longer capable of doing my
_olo.gob, but I never r_arette ;.v:m5 it up.
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.There is a dlstlnctlon there.
~Yes, and you are.still belng used as an elder

statesman in your fleld.

Yes, in a way. .

Whlch is gratlfylng. _ : :

Tt is gratlfylng, but the world changes too fast.
The problems of the world and the educational
world now are changlng too qulckly for me to-
keep up. v

One almost has to be an actlve partlclpant.

You have to be a participant. That I am not now.
But you're an optimist. ‘ o
Yes, I'm an optimist. At least, most of the time!
About youth?

Yes, very distinctiy about youth.
about youth. I feel sorry, terribly sorry
for youth. :

In what respect?

I think they've had such a disturbed life, such

a disturbed world to grow up in; everything has

Distinctly

been disturbed and changes have come so fast

that very few people have been able to change

enough, fast enough to give the youth a chance.

For a feeling of stability. '

For a feeling of stability. _
And I think that we're in the worst. mess

We are not really mature,

And so few adults recognize that the world does
not stop changing and that we must change with it.
You say you are very optimistic about the'youth .
of the country..,do you feei the same way ebdut
education? o ‘

Yes.: A1l these thlngs have to be mod1f1ed, .If
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Mitchell: feel that all the real turbulence there is
‘ ‘now about education is good. When'i first.

' began, I think there was either apathy .or
smugness. I don' t think we've arrived yet by an&
manner of means, but I think that we are recOgniZing
that we have a problem that we have not success-
fully met. That's a first step forward and I
can't help believing that some time we'll be

' smart enough to do what's right with children.

[ Laughter]| Children seem to me the great chance
because they all come fresh again. SR e

Prescott: And they are all so basic to what we're going'to

| become as a nation. _

Mitchell: Absolutely. They all appear just as if nobody
had ever been abused. So that each generation
has a brand new chance. That keeps me optimistic.
That isn't true about lots of things.

Prescott® No, I can see why. Of course, the emphasis on
education and its searching for its own path at
the present time is closely tied to the fact
that we've had a competitor on the national scene
wnich seems to have a little different approach.

Mitchell: We have always had children. To me, it seems

. humiliating that we needed a foreign competitor
to stimulate much interest in our children's
education.

Prescott: Yes, but I don' t think we've ever become frlghten-
ed by then before, have we?

Mitchell: "Frlghtened " that's the word, I than. I think

: - fear cramps one's style more than any thing else

in -the worid because it leads to hate. In
thinking about the hate that dominates the world

today, a phrase which of course is a paraphrase

. . -of Franklin Rooqovelt s phrase about fear, came
' ' into my mind. It is as near as. I can come to .

i
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my present credos "There is nothing to hate

“but hate."

Have your political views become more liberal
or more conservative as you've grown older,

Mrs. Mitchell?

Well, I don't know. I've always been fairly
liberal. I don't know just how I got that
way. ' B ' '

don't you think?
The first presidential vote that I
I'm

Probably.
had I cast for Debs when he was in prison.
not sure I wouldn't do that now if we had a
Debs. But I hate to cast a protest vote.
Usually I'm a Democrat.

Did you vote for Al Smith in '28%

Let's see. Al Smith was defeated by Hoover.
Yes, I voted for Al Smith.

- There was a religious issue there as there is

at present, you know, and that's why I asked the
question.
Yes, 1 certainly'do know.

Just yesterday I became a California citizen,
so now I'm trying to equip myself to tackle the
water problem of California, which is one of my
deepest interests.

When you first came to California, water wasn't
then the problem it is now? )

It was a much worse problem in one sense.

Because where I lived in Sierra Madre in the
fodthills before any reservoirs were built, we
were rationed on watcr. I was in school during
the week at Los Angeles, and time and time again
'The dry arroyo that I had

' ;passed over on the traln in the. mornlng on Monday

‘.“was by Frlday a roarlnﬂ stream.

vaéscbtt{

 water problems.

Well, Callfornla is worklng very hard at: 1ts _
‘It has long been plagued with .-
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water problems.

But 1t S been one of my deepest interests .
always. It's one of the thlngs, you know, .

that I call earth forces.

Have your social values changed, do you th1nx°,

I don't know. They ve changed in particulars,
but I don't know whether they've changed basical-
ly. I think the pfactical situations change so
much that your judgments change, but I'm not
sure that your values really change. I think
that I have always believed that hate was wrong
and I have always believed that love was right.
Now, what you mean by love changes. It widens.

- The world nas widened so since I was a child

that my values have widened, but basically I

~ think they're still found in "man's humanity

to man." v

We have talked a lot about education, and I
wonder if you have any thoughts about how our
education mnight be modified so as to better
prepare the people who are going through the
process now for the years of retirement.

Well, of eourse, generalizations are so general.
[ Laughter] I feel that if people are going to
be at peace with themselves when they are 0ld---
Do you feel you have an inner peace?

I feel I have a peace that has nothing to do
with the intellect, I feel that I have strained
all my life for values that were,scientifically
sound and I have felt that feelings must be
subdued. 'I don't feel thét way now, I don't

~ feel that understandlng in the strlctly intel-

lectual sense is the whole of llfe. And I want

vito say this because 1t is in'a new sense that

T feel that I have a peace tnat passe - surnasses
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2 jMftcﬁéllie_understandlng in the 1ntelleﬂtual sense.

Prescott{f.Well, now that comes, in part, from a life

. . _that is satlsfactorlly lived, dOn't you thlnk.

-Mitchell:'rOh I don't know where it comes from, but I

| know that peOple try and try and try and they
are fighting the wrong thing,. the thing that
shouldn't be fought. I have fought SO hard

'not to waste a minute on.play, not to waste

2 minute on beauty; it is-wrong; it is wrong;

‘I'm sure it's wrong. And that gets SO dlstoﬁed
_ if you put it into educationsl terms.

Prescott: Do you think it submerges the urge to be
creative? '

Mitchell: I think that words--expressions--go bad on you.
And I think the word "creative" has gone bad on
us. Creative means anything that one wants it
to, now, That isn't true. What I want is
children to grow_up with their own potentialities
developed as far as possible. What have I said?
I have said only what can be interpreted in every
way imaginable. ’ '

Prescott: And that includes not only education, but all of
the other avenues which go into the development
of a potentially effective human being.

Mitchell: Sure, sure.

Prescott: I liked your phrase which you used in your article
called "Becoming More So." The phrase was that
as you grew older you actually were pretty much
the same as a child, only more so.

Miichell: That isn't completely what I meant by that ex-

' pression. I often think now of the expre551onif
~"second childhood," whieh_is always thought of
in the ﬁegative sensé.- The way ShakeSpeare o
o 'expressed the last stage, his climax "sans
'ever"thlnc " Rut there 1s a second chlldhood
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hthat:I‘havé found that is positive;;just as

"5f children are positive. I really and truly

how find that I am more like myself, but in a

dlfferent learning - 51tuat10n. It is still a
learnlng 51tuat10n, I think that's always

'satlsfylnr ! agree, of course, ‘that the nhy51cal

1li mltatlons, of which I have comparatlvely few,
are real and frustratlng. But just as real is:

- one's emotional life, which is not subject to the

sawe limitations. I have found a fine new ~

-meanlng to the characterization of old age as

"second childhood." TLike children, I am filled
with wonder and take time to observe and enjoy

the beauty of living things around me and the
miracle of growth. And like children, I dare to
express myself emotionally. My expressidn is in
the form of writing for myself for the sheer:
pleasure it givesme; not, as in younger years, as
a "service" to schools. These are new and learning
experiences which one can indulge in freely in 0ld
age. They have brought me a sense of being a part
of the vast living world, where death arises from
life and life arises from death. And this feeling
brings me a new kind of peace with myself.

Trans: MW
Typedt RC
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_CitatianWithfﬁL.D; Givén‘by>President
Clark Kerr to_Lucy Sprague Mitchell on
S D Seotember 1958

"First dean of women at Uhiveréity of Caiifornia,
self-styled 'first such creature west of the Rockies';
sympathetic friend and wise. counselor of'Students;‘
far-seeing_pfoponent df wider educational opportunities
‘or women; leader in theory and practice of elementary
iﬁstruction; founder of the Bank Street College of
Education; charming author; understanding mother;
devoted life partner of eminent economist, Wesley
Clair Mitchell, one of our greatest professors of half

a century ago."
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